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MEMORANDUM

To: Members of the Board of Education

From: Joshua P. Starr, Superintendent of Schools
Subject: Final Approval of the Comprehensive Master Plan

Executive Summary

At its July 25, 2011, business meeting, the Board of Education approved the revisions to Our
Call to Action: Pursuit of Excellence—the strategic plan for Montgomery County Public Schools
(MCPS) 2011-2016. The revised strategic plan and accompanying Annual Report serve as the
basis for updating the state-mandated Comprehensive Master Plan. Both plans continue to
reinforce the initiatives that have been implemented since the Board of Education adopted Our
Call to Action in November 1999. The strategic plan clearly establishes the direction and
priorities for the school system. The Comprehensive Master Plan responds to the requirements of
the Bridge to Excellence in Public Schools Act of 2002, which includes an annual update for all
school systems statewide.

Background Information

The Bridge to Excellence in Public Schools Act of 2002 (Senate Bill 856) required each local
school system to develop, adopt, and implement a five-year Comprehensive Master Plan. The
initial plan was submitted in September 2003 to the Maryland State Department of Education
(MSDE) for review and approval. The comprehensive plan described the goals, objectives, and
strategies that would be used to improve student achievement and meet Maryland’s performance
goals. In developing plans, school systems focused on strategies to accelerate academic
excellence for all students and to eliminate achievement gaps among students. In addition, the
Bridge to Excellence in Public Schools Act of 2002 required school systems to integrate state,
federal, and local funding into their master plans. During the 2003 legislative session, the
Maryland General Assembly expanded the scope of the Comprehensive Master Plan, under
Senate Bill 498, to consider capital improvements that may be needed to implement the plans
and the impact that strategies in the plans will have on public school facilities.

The state education aid formulas, enacted through the Bridge to Excellence in Public Schools Act
of 2002, completed the final year of the six-year phase-in schedule in Fiscal Year (FY) 2008. The
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budget adopted by the Maryland General Assembly at its 2007 special session suspended
inflation adjustments for FY 2009 and FY 2010. This reduced funding for Montgomery County
by $17 million. In 2010, the Maryland General Assembly imposed a one percent cap on the
inflationary adjustment effective through FY 2015. In 2011, the legislature suspended the
inflationary adjustment completely for FY 2012. This reduced mandated aid to MCPS by an
additional $4.2 million. The full inflationary adjustment would have provided approximately
$15 million in added state aid. The FY 2010 state budget also capped adjustments to
transportation aid at one percent through FY 2015. Despite this reduced funding, all the
mandated requirements of the Bridge to Excellence in Public Schools Act of 2002 and the
Comprehensive Master Plan remain in effect. With added federal aid from the American
Recovery and Reinvestment Act of 2009 (ARRA), Governor Martin O’Malley allocated sufficient
revenue from the State Fiscal Stabilization Fund (SFSF) program to fully fund the Geographic
Cost of Education Index (GCEI) and other elements of state aid formulas. This increased
FY 2010 state aid to Montgomery County by $28 million, with an additional $32 million in
FY 2011. In FY 2012, the state substituted state revenue for terminated SFSF program funding
to maintain mandated state aid formulas. The state legislature also imposed a retirement
administrative fee in FY 2012, including a $2.8 million charge to MCPS.

The annual review of the Comprehensive Master Plan requires all 24 school systems to update
MSDE on the effectiveness of federal grant programs, ARRA funds, and SFSF program funds.
In addition to MSDE’s review of each school system’s progress toward the goals of the No Child
Left Behind Act of 2001, there is a separate financial review to ensure all school systems are
meeting their fiduciary responsibilities.

Submission of the 2011 Annual Update

The initial submission of Parts I and II of the Comprehensive Master Plan is due to MSDE on
October 14, 2011, with a final submission date of November 22, 2011. The timing of the
October submission makes completion of all sections of Part I difficult, since MSDE did not
release several data points until the last week of September with files received by local districts
as late as the first week in October. All student performance data included in Part I of the
Comprehensive Master Plan have been presented to the Board of Education previously through
memoranda or other systemwide reports.

Part I includes the following sections:

[LA: Executive Summary
I.B: Finance Section
I.C: Data Section
Core Content Areas
0 Reading
0 Mathematics
0 Science
0 High School Assessments
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0 High School Assessment Graduation Requirement
Cross-Cutting Themes
0 Educational Technology
0 Education that is Multicultural
Addressing Specific Student Groups
0 Limited English Proficiency (LEP)
0 Career and Technology Education (CTE)
o0 Early Learning
0 Gifted and Talented Education
0 Special Education
High-quality Staff
High-quality Professional Development
Family Engagement
Schools that are Safe, Drug-Free and Conducive to Learning
Attendance
Graduation and Dropout
Adequate Yearly Progress
School Improvement

Part IT includes the following sections:

Attachments 4: A-6A—Elementary and Secondary Education Act Program Funding
Sources

Attachment 7: Title I, Part A—Improving Basic Education

Attachment 8: Title II, Part A—Preparing, Training, and Recruiting High-quality
Teachers and Principals

Attachment 10: Title III, Part A—English Language Acquisition, Language
Enhancement, and Academic Achievement

Attachment 12: Title I, Part D—Prevention and Intervention Programs for Children and
Youth Who Are Neglected, Delinquent, or At Risk

Attachment 13: Fine Arts

Additional Federal and State Reporting Requirements

0 Victims of Violent Criminal Offenses in Schools

Achieving Equity in Teacher and Principal Distribution

Facilities to Support Master Plan Strategies and Early Childhood Programs

Transfer of School Record for Children in State-supervised Care Annual Certification
Statement

0 Student Records Review and Update Verification Certification Statement

O OO

Recommended Resolution

WHEREAS, The Maryland General Assembly enacted Senate Bill 865, The Bridge to Excellence
in Public Schools Act of 2002, on April 4, 2002, and on May 6, 2002, Governor Parris N.
Glendening signed the Act into law; and
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WHEREAS, The Act requires local school systems to submit annual updates of their five-year
Comprehensive Master Plan to the Maryland State Department of Education by October 15 of
each year to include prior year revenues and expenditures with the annual update; and

WHEREAS, On July 25, 2011, the Board of Education approved Our Call to Action: Pursuit of
Excellence—the strategic plan for Montgomery County Public Schools 2011-2016; and

WHEREAS, The strategic plan for Montgomery County Public Schools contains goals and
strategies to promote academic excellence among all students and to eliminate performance gaps
based on race, ethnicity, gender, socioeconomic status, language proficiency, or disability; and

WHEREAS, The strategic plan for Montgomery County Public Schools incorporates and imbeds
the five goals of the No Child Left Behind Act of 2001 and the six focus areas of the Bridge to
Excellence in Public Schools Act of 2002; and

WHEREAS, The strategic plan is the cornerstone of Montgomery County Public Schools’
Comprehensive Master Plan; and

WHEREAS, Montgomery County Public Schools’ update on the Bridge to Excellence in Public
Schools Act of 2002—Comprehensive Master Plan fulfills all of the required components,
including strategies and supporting documentation; now therefore be it

Resolved, That the Board of Education approve Part I and Part II of Montgomery County Public
Schools Bridge to Excellence in Public Schools Act of 2002—Comprehensive Master Plan for
2011; and be it further

Resolved, That Montgomery County Public Schools’ staff submits the Comprehensive Master
Plan to the Maryland State Department of Education on or before October 14, 2011, as required
by the Bridge to Excellence in Public Schools Act of 2002.

At the Board table for today’s discussion are Mr. Larry A. Bowers, chief operating officer;
Dr. Frieda K. Lacey, deputy superintendent of schools; Dr. Frank H. Stetson, chief school
performance officer; Mr. Adrian B. Talley, associate superintendent, Office of Shared
Accountability; and Dr. Marshall C. Spatz, director, Department of Management, Budget, and
Planning.

JPS:LAB:sjl
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MONTGOMERY COUNTY PUBLIC SCHOOLS

COMPREHENSIVE MASTER PLAN
2011 Annual Update

EXECUTIVE SUMMARY
I. Introduction

This update to the Comprehensive Master Plan for Montgomery County Public Schools (MCPS) reflects
the ongoing use of key academic and organizational performance data in strategic planning and
budgetary decision-making. It reflects substantial participation of stakeholders, and the targeted
deployment of resources to address specific areas of identified concern.

The dedication to continuous improvement by the MCPS staff, students and community was strongly
recognized in November 2010 with the Malcolm Baldrige National Quality Award, the nation’s highest
Presidential award for performance excellence. MCPS is just the sixth school district to receive this
award and is the largest, by far. As a recipient of the Malcolm Baldrige National Quality Award, MCPS
has welcomed many districts and organizations to Montgomery County, who are seeking to learn how a
large school district has put sound business and operational principles into action.

Effective use of data to drive learning outcomes is a hallmark of our school system, as evidenced by the
fact that the success of Montgomery County Public Schools has been featured in many national
education publications, including The New York Times, Scholastic Administrator and The Kappan.

In July, Dr. Joshua P. Starr took over as superintendent of schools, replacing Dr. Jerry D. Weast, who
retired after a remarkable 12-year tenure at MCPS. The implementation of the Baldrige Criteria and a
commitment to a comprehensive strategic plan has been crucial in ensuring a smooth transition in
leadership.

Since the initial submission in 2003 of a Five-Year Comprehensive Master Plan, MCPS has expanded
strategic planning efforts among all offices and schools, based on the organizational improvement
principles of the Baldrige Criteria and has taken the use of data to drive improvement to a new level.
These efforts have contributed to greater internal and external collaboration among key stakeholders—
particularly among employee associations and parent organizations. In turn, the system has gained
greater organizational capacity to implement improvements that are transforming the school district
and creating an environment where all students can achieve.

Our emphasis on professional development of teachers and other staff to improve instruction and
student achievement has resulted in significant organizational changes and successes. MCPS continues
to be a national leader in student performance, with the exceptional recognition of its schools in
numerous national measures:

e For the third year in a row, MCPS had the highest graduation rate among the nation’s 50 largest
school districts, according to the annual Diplomas Count report published by Education Week.

e MCPS placed five schools in the Top 100 in the Washington Post’s National High School
Challenge and eight schools in the top 500 of Newsweek’s Best High Schools list.



e The MCPS Class of 2010 set a record for Advanced Placement (AP) performance, with half of its
2010 graduates earning a college-ready score on at least one AP exam—nearly twice the rate of
the state of Maryland and triple the rate nationally.

e Seniors from the Class of 2011 earned more than $232 million in college scholarships, including
89 students who were named National Merit Scholarship winners—a significantly higher
number than 2010.

e The district’s scores on state and national assessments remained very high. On the SAT, the
Class of 2011 earned an average score of 1637, significantly higher than the state and the
nation. We were pleased to see participation and performance of African American and Hispanic
students continue to outpace the state and the nation.

The operational effectiveness of MCPS also was recognized this year with the awarding of the
Government Finance Officers Association Certificate of Achievement for Excellence in Financial
Reporting—the highest recognition possible for accounting practice and financial reporting.

Overall, MCPS continues to provide students with an excellent education and Montgomery County
citizens are getting a strong return on their investment in their public school system. This was affirmed
in a report from the Center for American Progress, a non-partisan group that gave MCPS high marks for
academic achievement in relation to the amount of money spent on education and the specific needs of
the district’s student population.

However, many challenges remain. Disparities in student performance by race, ethnicity and
socioeconomic status have narrowed in many areas, but still exist. This becomes vitally important as the
demographics of MCPS’ student body continue to grow and change. MCPS’ enrollment now tops
147,000 students and has grown by nearly 10,000 students in three years. MCPS’ Hispanic enroliment
has grown to represent more than one quarter of our student body, surpassing the enroliment of
African American students (21.2 percent). White students now represent about one-third (33.8 percent)
of MCPS enroliment and Asian American students about 14 percent. Over the past 20 years, the percent
of students living in poverty has more than doubled. In 1990, 15.2 percent of MCPS students received
Free and Reduced-price meals (FARMS) and by 2010, that figure is over 30 percent. While the FARMS
population is still somewhat concentrated in certain clusters, poverty exists throughout the county. Last
school year, 11 of MCPS’ 19 school clusters had a FARMS rate over 20 percent.

The number of students for whom English is a second language (ESOL) has increased even more
dramatically, with ESOL enroliment more than tripling over the past 20 years. The percentage of ESOL
students is over 15 percent in 11 of our 19 school clusters.

Despite the district’s growth, ongoing economic challenges have required the district to cut per-pupil
spending by more than $1,500 over the past three years. Yet, even in these difficult economic times,
the school system’s strategic planning and budgetary initiatives are directing resources to address these
key challenges. As detailed in the strategic plan, Our Call to Action: Pursuit of Excellence, the school
system is continuing to target improvement and intervention efforts in key areas, including early
childhood education, rigorous and accelerated course work, high school literacy, professional
development of staff, student support, and formative assessments of student performance. These
efforts reflect greater input from the community, which reflects an initiative to more closely align
operating budget allocations with strategic planning decisions.



The district is also continuing to roll out “Curriculum 2.0,” which is built around developing students’
critical and creative thinking skills, as well as essential academic success skills, so that students are well
prepared for a lifetime of learning.

The system will continue to focus its limited resources on expanding its efforts to improve the student
performance at the middle school level and invest in equity training for staff to address historical issues
of bias that are obstacles to improved student performance.

This update of the Comprehensive Master Plan continues to demonstrate the vital link between the
strategic plan and the operating budget. In addition, specific progress toward meeting federal, state,
and local goals are identified, along with details about specific resource allocations for initiatives
designed to support continued improvements. Consistent throughout the update is the specificity of
any program changes based on the most recent assessments of student performance. This reflects the
inherent strength of the strategic planning process in MCPS.

Publicly addressing difficult issues is a key strength of MCPS strategic planning. The system strives for
unified and consistent implementation of improvements across the school system. The alignment
reflects not only the structural improvements but also the collaboration among key stakeholders. MCPS
is one of the few school systems nationally in which the leaders of all employee unions actively
participate in the leadership of the school system. Parent organizations, too, have an exceptionally
important role, as well. Along with the employee associations, the Montgomery County Council of PTAs
is actively involved in the development of the operating and capital budgets from inception to final
passage. Their involvement gives voice to critical stakeholders in one of the most important discussions
that takes place in the district.

The district also continues to implement organizational changes designed to build a culture of respect
for all participants and to increase parent and community involvement from the school level up to the
district level. MCPS recognizes the importance of stakeholder involvement in creating a master plan to
guide the system’s continued success.

In conclusion, the focus of MCPS staff on the needs of all students, efficient operations and sound
business practices have allowed the district to thrive even during times of economic challenges and
changes in leadership. We remain committed to the goals of our strategic plan and our mission to
provide every student with a world-class education.



Finance Section
Introduction

Because of the unfavorable fiscal climate, Montgomery County Public Schools (MCPS) sustained
major reductions in local resources during both FY 2011 and FY 2012. In FY 2011, MCPS
received $53.8 million of federal funds under the American Recovery and Reinvestment Act of
2009 (ARRA) as reported on Table 1.1 C of the Master Plan. This helped to cushion part of the
impact of a decrease of $35.0 million in local tax contribution. The Maryland State Board of
Education (State Board) granted a waiver of the legally mandated maintenance of effort (MOE)
requirement of $138 million to Montgomery County. The State Board action enabled the
county to avoid a potential $41 million penalty. As a result of the action of the State Board, the
Montgomery County Board of Education’s FY 2011 budget was reduced by $96 million
compared with the approved FY 2010 operating budget. The FY 2011 local contribution was
$98.7 million less than the local contribution in FY 2009 despite an enrollment increase of 4,000
students. MCPS did not receive new net funding or redistributed funds and was forced to make
significant program reductions as indicated on Table 1.1 B.

In FY 2012, Montgomery County again failed to meet state MOE requirement. The local
appropriation was reduced by $45.0 million from the FY 2011 level. The local appropriation fell
short of the MOE requirement by $127 million. Despite an enrollment increase of 2,500
students, the MCPS operating budget was reduced by $17.4 million. Over the period from
FY 2009 to FY 2012, MCPS received $159.5 million of increased state aid. During the same
period, however, the local contribution was reduced by $143.5 million, equal to 90 percent of
the increased state aid. Despite these severe fiscal challenges, the Board of Education has
maintained the focus of the school system on the priorities and initiatives included in the
master plan. The details of the budget reductions necessary because of limited local support
are described in detail on Table 1.1 B for FY 2011 and Table 1.1 A for FY 2012.

Prior Year Variance Table—Analyzing Questions
Instructions:

Please respond to the following questions using the information provided in the Prior Year
Variance Table.

Revenue Analysis

= Did actual FY 2011 revenue meet expectations as anticipated in the Master Plan
Update for 2010? If not, identify the changes and the impact any changes had on the
FY 2011 budget and on the system’s progress towards achieving Master Plan goals.
Please include any subsequent appropriations in your comparison table and narrative
analysis.

Yes, actual revenue for FY 2011 of $2,048,067,365 matched final budgeted revenue.



Analysis of Actual Expenditures
= Please provide a comparison of the planned versus actual expenditures for each local
goal provided in the Prior Year Variance Table. Identify changes in expenditures and
provide a narrative discussion of the impact of the changes.

FY 2011 actual expenditures are less than the final FY 2010 final budget. The FY 2011 final
Current Fund budget was $2,048,067,365. FY 2010 actual expenditures were $2,015,962,905.
The difference is $32,104,460. All changes in actual expenditures affected mandatory/costs of
doing business Goal 10. Reductions of expenditures included a variety of reductions in various
state categories of expenditure because of the implementation of a comprehensive hiring
freeze and other expenditure restrictions. Procedures for exceptions to the expenditure
restrictions assured that no changes were necessary in academic initiatives directed at the
Master Plan goals.

Questions 1-4 below are based on the school system’s use of State Fiscal Stabilization Funds.
Question 5 is based on all ARRA funds. Please respond to the following questions using the
information provided in the ARRA Prior Year Variance Table.

1. Please describe what the influx of flexible ARRA State Fiscal Stabilization Funds (SFSF) has
allowed the school system to accomplish this year, regardless whether or not the SFS funds
were directly used to fund an initiative. (For example: A school system plans to use SFS
funds to pay for utilities, and that decision, in turn, is allowing the district to allocate funds
to a different program or initiative.)

Montgomery County Public Schools received $31,261,614 in SFSF in FY 2011. This funding was
used to defray unavoidable costs for utilities, including electricity and natural gas costs. The
availability of these funds permitted use of local funds to maintain 494.0 teacher positions.
These positions avoided an increase in average class size of up to 0.8 students per class, to
maintain special education instruction, and to avert increases in the ratio of ESOL teachers to
English language learners, thereby helping to improve student performance. The influx of funds
enabled MCPS to maintain initiatives in the four reform areas and avoid reductions in local
funding for these purposes. Based on this use of funds, the Maryland State Board of Education
approved the district’s Master Plan update for 2010.

2. If the State Fiscal Stabilization Funds (SFSF) are being used for specific construction
projects, please provide a list of the specific construction projects (ARRA Division, A,
Section 14008) and the corresponding resource allocations.

Not applicable



3. Please describe, if applicable, one-time uses of SFSF. Include individual activities and
corresponding resource allocations in your description. After the ARRA funds run out, is
there a plan of sustainability? If so, please briefly describe the plan.

SFSFs were used for ongoing purposes as described above. In 2011, the Maryland General
Assembly agreed to maintain mandated state aid formulas and other forms of state aid that
replaced ARRA funding.

4. Please describe the steps that the school system proposes to take to permit students,
teachers, and other program beneficiaries to overcome barriers that impede access to, or
participation in, a program or activity.

As part of its strategic plan, Our Call to Action: Pursuit of Excellence 2011-2016, MCPS
continues to work comprehensively to remove barriers that impede access to participation in
district programs and activities. The district has concentrated on barriers that may limit
participation for students and staff by race and ethnicity, with attention to barriers created by
students or staff who primarily speak a language other than English.

5. How has the potential “funding cliff’” impacted current discussions and subsequent
decisions regarding the most effective use of ARRA funds?

MCPS was fully aware of the implications of the “funding cliff” in ARRA funds. In FY 2011, MCPS
received $53,867,176 in ARRA funds (See Table 1.1C). The district prepared multiyear plans and
projections that made the Board of Education and the community aware of the potential
problems caused by the funding cliff. MCPS used as much of ARRA funding as possible for one-
time activities that did not carry any future funding requirements, such as professional
development, technology, and program and curriculum development. In some cases, including
Title 1 and IDEA, funding for ongoing programs was reduced in FY 2012 because of the
termination of funding, but other funding sources, including state and federal Education Jobs
Fund aid of $4.4 million, mitigated reductions in programs and activities related to ARRA goals.
The district has maintained and strengthened fundamental reform efforts despite the funding
cliff.
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Maryland School Assessment Reading

Based on the examination of AYP Reading proficiency data for elementary schools (Table 2.1)
and middle schools (Table 2.2):

1. Describe where challenges are evident. In your response, identify challenges in terms of

grade band(s) and subgroup(s).

At the elementary school level, overall reading proficiency rates in 2011 (91.8%) rose
1.3 percentage points from 2010 (90.5). Proficiency levels for special education students
(74.8%) and LEP students (79.2%) revealed the most significant challenges, while
performance for Black or African American and Hispanic/Latino students were 84.9% and
86.9%, respectively.

At the middle school level, overall 2011 reading proficiency rates rose by 0.8 percentage
points, from 89.0% in 2010 to 89.8% in 2011.. The challenge at the middle school level
continues to be the achievement gap between subgroup populations, with Hispanic/Latino
and Black or African American students scoring 81.7% and 83.0%, respectively. With regard
to special services groups, special education and LEP students performed at 69.4% and
56.5%, respectively.

Describe the changes or adjustments that will be made to ensure sufficient progress.
Include a discussion of corresponding resource allocations, and incorporate timelines
where appropriate.

At both the elementary and secondary levels, efforts will be expanded to ensure access to
curriculum for students with disabilities and with limited English proficiency and to align
with the Common Core State Standards. Additionally, a full process and set of supporting
materials will be introduced in the district to guide the work of school and central staff as
they collect and analyze student performance data, observe instruction, review programs,
conduct root-cause analyses, develop and implement school improvement plans, monitor
progress, and evaluate results.

During 2011-2012, full implementation of the web-based the Elementary Integrated
Curriculum (EIC) will occur in Kindergarten and Grade 1 and will be optional for Grade 2,
with full implementation rolling up the grades in subsequent years. The EIC will continue to
emphasize daily small group reading instruction in all elementary grades. Increasing the
amount of reading students are engaged in, implementing effective vocabulary instruction,
and promoting comprehension and reading complex text also will be emphasized. The EIC
allows more opportunities for students to develop reading skills and to read more widely



across content areas, as the curriculum, instruction, and classroom assessments are
integrated. It is anticipated that a focus on thinking and academic success skills will
promote reading performance.

Also in 2011-2012, selected elementary schools will implement a new program, Leveled
Literacy Intervention, for small groups of identified students, including LEP students and
students with disabilities. Implementation will be expanded as resources become available.

Resources have been identified to supplement the Grade 6 reading course and reading
interventions in Grades 7 and 8. Guidelines for matching high-interest expository materials
to students’ reading levels have been provided to schools, and resources have been
provided to schools with the greatest needs. Additional resources have been identified,
including a computer-based reading program, which have been shown in field tests to
engage students and to improve reading achievement.

Online professional development resources to promote effective reading instruction in
middle schools will be rolled out during 2011-2012, and middle school reading specialists
and staff development teachers will receive training on matching materials to student
needs. A communication, support, and training plan also has been developed. Upon
analysis of implementation results, this initiative may be expanded in subsequent school
years.

The district will expand its efforts to emphasize literacy instruction in content areas.
Resource sets of texts at varied reading levels will be identified for use in science and social
studies, and resource teachers in these areas will receive regular training on appropriate
balance between the use of leveled texts and complex ‘stretch’ texts.
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Maryland School Assessment Mathematics

Based on the examination of AYP Math proficiency data for elementary schools (Table 2.4) and
middle schools (Table 2.5):

1. Describe where challenges are evident. In your response, identify challenges in terms of
grade band(s) and subgroup(s).

Elementary mathematics performance at the proficient and advanced levels increased by
0.3 percentage points to 88.7% for all students. Challenges in performance were observed
for Black or African American (78.5%), LEP (74.4%,), and FARMS (77.9%) students. The
most significant challenge was noted for special education students, with performance at
65.6%.

At the middle school level, student performance at the proficient and advanced levels
increased by 0.8 percentage points for all students to 79.6%. Challenges were observed for
Black or African American (64.6%) and Hispanic/Latino students (66.3%). For special
services groups, challenges were noted for LEP (47.7%), special education (51.2%), and
FARMS students (60.6%).

The following challenges continue to be evident:

¢ Developing and retaining highly qualified teachers of mathematics at all grade levels.

e Developing and retaining special educators who can work effectively in self-
contained and inclusion mathematics classrooms.

e Developing a systemwide culture of high expectations for all students that recognizes
and overcomes individual and institutional beliefs, attitudes, and assumptions that
are barriers to student achievement.

e Improving the MSA/HSA passing rate of students with disabilities at the elementary,
middle, and high school levels to meet the pass rate of their non-disabled peers.

¢ Providing schools the guidance and support needed to implement a continuum of
special education services to meet the unique needs of students with disabilities.

® Promoting various coteaching models, planning for accessibility, incorporating
assistive technology, and differentiating formative assessments.

2. Describe the changes or adjustments that will be made to ensure sufficient progress.
Include a discussion of corresponding resource allocations, and incorporate timelines
where appropriate.

The district has numerous initiatives and programs in place to address the challenges that
we face. Specific adjustments are described below:



Strategic, Targeted School Support Process—A full process and set of supporting
materials will be introduced in the district to guide the work of school and central
staff as they collect and analyze student performance data, observe instruction,
review programs, conduct root cause analyses, develop and implement school
improvement plans, monitor progress, and evaluate results.
Math Content Coaches (MCC)—To increase the content knowledge and
instructional strategies of teachers of mathematics, MCCs have been placed in many
Title | schools and additional high needs elementary schools. This highly successful
model is being expanded to allow all elementary schools identify a math
representative to attend MCC training sessions and collaborate with the school’s
staff development teacher to provide job-embedded training and support to staff on
mathematics instruction.
Development and Implementation of Standard-based Curriculum and
Assessments—Mathematics curriculum, instruction, assessment, and professional
development resources are being aligned with the Common Core State Standards
and will be implemented during the 2011-2012 school year in Grades K-2, with
plans to roll up the elementary and secondary grades in subsequent years. In all
grades, mathematical practices continue to be emphasized in communication,
support, and training resources and initiatives.

Curriculum Training and Development—To support development, implementation,

and continuous improvement of teaching and learning, professional development

will be provided to staff members in a variety of formats and venues, including face-
to-face or webinar sessions and on-demand video resources provided in a web-
based environment.

Extended Time—The initiative providing extended-day and extended-year programs

for Title | schools and for all middle schools will be aligned with the Common Core

State Standards.

Ensure Access to the General Education Curriculum for Students with Disabilities

and with Limited English Proficiency—MCPS will continue efforts to provide

effective instruction in mathematics, aligning with the Common Core State

Standards and mathematical practices.

Interventions—MCPS will continue to review and identify effective intervention

strategies, materials, and programs to ensure mathematics proficiency of all

students, by beginning with good first teaching and matching intervention practices
to student needs.

o Resource Allocations—Online curriculum, instruction, assessment, and
professional development resources will be supported, as well as interventions,
job-embedded professional development, training on the coteaching model, and
data analysis/instructional planning support.

Staffing—The critical shortage of highly qualified mathematics teachers in general

and special education will be addressed through expanded recruitment, induction,

and mentoring.

10



Pg. 10
Maryland School Assessment (MSA)

Maryland School Assessment Science

Based on the examination of 2011 Maryland School Assessment Science data for Grade 5 (Table
2.7) and Grade 8 (Table 2.8):

1. Describe where challenges are evident. In your response, identify challenges in terms of
grade level(s) and subgroup(s).

At the elementary level, the greatest challenges were observed for students with Limited
English Proficiency (LEP) (29.7% scoring proficient and advanced), Special Education (42.4%),
and students receiving Free and Reduced-priced Meals System (FARMS) (48.0%), followed by
Black or African American and Hispanic/Latino students with proficient scores at 54.5%, and
55.3%, respectively.

At the middle school level, the greatest challenges were noted for LEP students (24.9% scoring
proficient), followed by special education students (38.8%), and FARMS students (52.7%).
Hispanic/Latino and Black or African American students achieved proficiency rates of 57.4% and
60.6%, respectively.

Disaggregated data show a significant gap between the performance of White and Asian
students compared to that of other subgroups. Examination of instructional practices at the
district and school levels continues and professional development during the 2011-2012 school
year will continue to address instructional strategies to support closing this gap. Instructional
practices, scheduling, and instructional resources will be focus topics.

2. Describe the changes or adjustments that will be made to ensure sufficient progress.
Include a discussion of corresponding resource allocations, and incorporate timelines
where appropriate.

MCPS will continue its efforts in formative assessment development, data monitoring, and
allocation of resources to support English language learners and students who require reading
support. Specific adjustments are described below:

e During July 2011, middle school science resource teachers (department chairs) were
provided professional development opportunities that focused on instructional strategies to
meet the needs of diverse learners, use data to monitor and adjust instruction, and probe
student thinking. Resource teachers received training plans and materials to provide
professional development to their school teams. Follow-up professional development is
scheduled for November 2011 and February 2012.

e In July and August 2011, middle school science teachers will receive professional
development to support implementation of middle school science courses. The training
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focuses on content and pedagogy with an emphasis on differentiation and culturally
responsive instruction.

Each month throughout the 2011-2012 school year, middle school science resource
teachers meet with central office staff to discuss data and to receive ongoing professional
development related to curriculum, instruction, and assessment.

Each central office content specialist will continue to provide ongoing support to middle
schools to which they are assigned by meeting with teams to analyze data, discuss
instructional strategies and plan instruction.

Central office content specialists will support schools as they implement the new
Elementary Integrated Curriculum (EIC) in K—2 as well as support the development of the
Grades 3-5 curriculum for implementation in upcoming years. The EIC will save teachers
planning time and ensure that science, social studies, fine arts, health, and information
literacy are taught along with reading/language arts and math. Thinking and academic
success skills will be interwoven into the EIC and will help to develop the academic habits of
mind that promote collaboration, communication, innovation, and persistence, along with
higher-order thinking.

The Science, Technology, and Engineering Leadership Program will continue to focus on the
development of online professional development modules with a focus on student
proficiency and instruction to lead to higher-level proficiencies in specific content areas.
This work is aligned to the recently released science framework and is based on research
published by the National Research Council. This is a three-year project that began in
2010-2011.
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Pg. 11
Social Studies

1. Describe the alignment of your LEA’s Social Studies Curriculum with the State Curriculum
at the elementary, middle, and high school levels.

The Montgomery County Public Schools (MCPS) social studies curriculum at the elementary,
middle, and high school levels is fully aligned with the State Curriculum. Details of
individual grade levels and courses may be found at:
http://www.montgomeryschoolsmd.org/curriculum/socialstudies.

Elementary curriculum for Grades 1-5 addresses the key content and concepts found in the
history, geography, economics, political science, and people of the nations and world
standards and indicators. The curriculum reinforces these concepts by building on previous
learning and extending understanding in later years. The elementary curriculum culminates
with a focus on Maryland and United States history in Grades 4 and 5, providing a historical
application of concepts introduced in earlier grades.

The middle school curriculum spans Grades 6-8, with a focus on world history and culture in
Grades 6 and 7 and early American history in Grade 8. Similar to the elementary school
curriculum, the middle school curriculum infuses the content and concepts of all the
Maryland State Department of Education (MSDE) social studies standards including history,
geography, economics, political science, and people of the nations and world. The
curriculum is designed to focus on enduring understandings that provide application both in
the historical past as well as in modern day connections.

High school curriculum in MCPS includes U.S. History since Reconstruction; National, State,
and Local Government; and Modern World History. These curricula are aligned with the
MSDE standards and indicators provided for each of these courses. In addition, the courses
provide substantial support for preparing students for success in Advanced Placement
courses as well as advanced elective courses in social studies.

2. Identify the challenges your LEA faces in ensuring that the Social Studies State Curriculum
is effectively implemented at the elementary, middle, and high school levels.

The challenges facing MCPS in implementing the Social Studies State Curriculum exist
primarily at the elementary level. Many teachers report difficulty allotting sufficient time
and attention to teaching the social studies curriculum. This difficulty is in large part due to
additional time being devoted to mathematics and reading instruction in preparation for
the Maryland State Assessments each spring.

At the middle and high school levels the district has not experienced challenges in
implementing the state curriculum. Teachers are well equipped with curriculum and the
time needed to deliver instruction. Rather, the challenge at these levels is the ongoing
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challenge of meeting the needs of a diverse student population in order to provide engaging
and rigorous instruction.

Explain how your LEA is addressing those challenges.

MCPS is redesigning its elementary curriculum by creating on online integrated curriculum
in which social studies plays a critical role. Lessons are designed to show the integration of
multiple contents in which each piece is necessary for successful instruction in the content,
skills, and processes of the elementary curriculum. By explicitly showing how social studies
can be integrated into instruction, teachers will be able to infuse social studies content
more systematically and consistently. The message that all contents are important is a clear
and strong component of the integrated curriculum.

The instructional challenges at middle and high school are being addressed by providing
ongoing professional development, developing related curriculum documents and an online
curriculum site. This site provides centrally developed curriculum, instruction, assessment,
and professional development resources, as well as teacher contributed lessons, and the
opportunity for teacher collaboration across schools. Teacher access to resources will
expand as more courses are added into this site. A key feature of this site is the
identification of resources with the appropriate MSDE social studies standards and
indicators.
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Pg. 12

Maryland School Assessment (MSA)

High School Assessment English Based on the examination of AYP proficiency data for English

(Table 2.3):

1. Describe where challenges are evident. In your response, identify challenges in terms of
subgroups.

While 89.5% of all students were proficient on the English HSA, challenges were seen for
limited English proficient students (46.4%), special education students (69.7%), and those
students receiving FARMS services (77.9%).

2. Describe the changes or adjustments that will be made to ensure sufficient progress.
Include a discussion of corresponding resource allocations, and incorporate timelines
where appropriate.

Technology tools and training to ensure that students in danger of not passing the HSA are
identified accurately and in a timely manner.

Data Warehouse HSA Reports—These data reports are sent to district offices and
all high schools each month. Student performance and attendance data can be
filtered to identify students who are underperforming or who are in danger of
underperforming.

Ninth- and Tenth-Grade Literacy Reports—These data reports are accessed
through myMCPS and include student performance data on the most recent MSA,
PSAT, and Measures of Academic Progress-Reading (MAP-R) and grades and exam
scores for English 9 and English 10. Teachers and administrators use these reports
to identify students who are underperforming and who may benefit from an
intervention.

Achievement Series—This scoring and data reporting tool contains student
performance data on English exams, English formative assessments, and HSA
practice tests. Student data can be disaggregated and analyzed to determine
specific areas of need and to make instructional decisions, including matching
appropriate interventions to address student needs.

READ 180 Scholastic Reading Inventory (SRI)—This report indicates student
growth in reading and also provides information that can be used to determine if
other interventions are needed.

Interventions for students who are as risk of not passing the HSA.

o HSA Prep Workshop—Offered at all high schools, this course is designed to
help prepare students to retake the HSA. The course includes materials to help
students develop effective study skills and habits in reading, note-taking, and
analyzing documents. The course also provides practice in taking the HSA.

o HSA Prep Online—This is a collection of released MSDE and commercially
developed HSA items that students can work through at their own pace to
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prepare for the HSA. The items include annotated explanations to help
students understand the reasoning behind each question and each correct and
incorrect answer.

o READ 180—This commercially developed reading intervention program is
available in all but one high school and helps students develop their literacy
skills.

o Bridge Plan for Academic Validation—MSDE implemented this pathway to
graduation for students who have not passed one or more HSA after two
attempts. The Bridge Plan for Academic Validation provides eligible students
with projects to complete that assess proficiency in each assessed area. Under
the guidance of MSDE and MCPS, schools implemented a variety of
interventions designed to guide students through completion of Bridge Plan
projects.

o MCPS Use of Research Based Reading Interventions for Special Education
Students—The Department of Special Education Services in collaboration with
the Office of Curriculum and Instructional Programs has identified a variety of
research based reading interventions to improve reading decoding and
comprehension. Those interventions are:

- Lexia
- Read Naturally
- Reading Assistant

Curriculum—Beginning in the 2011-2012 school year, high school English courses in
Grades 10, 11, and 12 will be aligned with the Common Core State Standards (CCSS).
Curriculum, instruction, assessment, and professional development resources for courses
at these grade levels will also be available to MCPS teachers and administrators in an
interactive web-based platform. The resources will be fully adaptable using the
principles of Universal Design for Learning (UDL). Using the CCSS documents and the
interactive curriculum resources will allow teachers to develop instruction at a higher
level of challenge with appropriate differentiation to better prepare all students for
success on the English 10 HSA and on other high-stakes assessments.

Strategic, Targeted School Support—A full process and set of supporting materials will
be introduced in the district to guide the work of school and central staff as they collect
and analyze student performance data, observe instruction, review programs, conduct
root cause analyses, develop and implement school improvement plans, monitor
progress, and evaluate results. Targeted support will be provided to schools and sub-
groups with the greatest needs.

Curriculum Training and Development—To support development, implementation, and
continuous improvement of teaching and learning, professional development will be
provided to staff members in a variety of formats and venues, including face-to-face or
webinar sessions and on-demand video resources provided in a web-based environment.
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Access to Curriculum for Students with Disabilities and with Limited English
Proficiency—Efforts will continue to provide effective instruction in English, with
emphasis on aligning with the Common Core State Standards and emphasizing
mathematical practices.

Based on the examination of 2010 High School Assessment (HSA) results for English (Tables 3.1
and 3.2):

1.

Identify any additional challenges that are evident.

The greatest challenge on the English HSA is seen for LEP students, with 41.0%
(132 students) yet to take the test, and 36.6% (118) having taken but not passed the test by
the end of Grade 11.

Describe what, if anything, the school system will do differently than in past years to
address the challenges identified. Include a discussion of corresponding resource
allocations.

Curriculum—Beginning in the 2011-2012 school year, high school English courses in Grades
10, 11, and 12 will be aligned with the Common Core State Standards (CCSS). Instructional
resources for courses at these grade levels will also be available in an interactive web-based
platform. The resources will be fully adaptable using the principles of Universal Design for
Learning (UDL). Using the CCSS documents and the interactive curriculum resources will
allow teachers to develop instruction at a higher level of challenge with appropriate
differentiation to better prepare all students for success on the English 10 HSA and on other
high-stakes assessments.
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Pg. 12

Maryland School Assessment (MSA)

Algebra/Data Analysis

Based on the examination of HSA data for Algebra/Data Analysis (Table 2.6):

1. Describe where challenges are evident. In your response, identify challenges in terms of
subgroups.

While 91.5% of all students were proficient on the Algebra HSA, challenges are evident for
special education and limited English proficient students with performance at 69.35% and
68.6%, respectively. Achievement gaps persist between Black or African American (80.8%)
and Latino/Hispanic students (86.7%) and their White (97.7%) and Asian (96.7%) peers.

2. Describe the changes or adjustments that will be made to ensure sufficient progress.
Include a discussion of the corresponding resource allocations, and incorporate timelines
where appropriate.

MCPS will continue to provide technology tools and training to more accurately identify
students in danger of not passing and provide varied and tailored interventions to meet the
needs of all students. Specific adjustments are described below:

e Placement—A data-based placement tool for school staff was developed to ensure
appropriate placement and define levels of support. The tool will be monitored as its
validity is assessed based on student performance during the 2011-2012 school year.

¢ Interventions—Listed below are interventions in place to support students required to

pass this high school assessment in order to graduate:

O

Cotaught Classes—By general and special education teachers with common
planning time offered as often as possible.

HSA Prep Workshop—Offered at all high schools; this course is designed to help
students better understand algebraic concepts and prepare to retake the HSA.
The course includes materials to help students develop effective study skills and
habits in reading, note taking, and analyzing documents. The course also
provides practice in taking the HSA.

HSA Prep Online—A web-based collection of released MSDE and commercially
developed HSA items that students can work through at their own pace to
prepare for the HSA. The items include annotated explanations for correct and
incorrect answers to help students understand the reasoning behind each
question.

HSA Public Release Assessments—From MSDE, available to teachers through
Achievement Series, which allows teachers to quickly and easily score the items
and receive student data immediately.

After-school Interventions—Include the use of George B. Thomas Learning
Academy; Understanding Math Resource; and Finish Line Resource:
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o High School Plus—An extended-day program at all local high schools where
students can retake a course, participate in classes for credit-recovery, or take a
class that will allow them to work on a Bridge Plan project.

o Math Interventions—Understanding Math, a secondary intervention is available
in 20 middle schools. Above and Beyond with Digi Blocks is available for schools
with Learning for Independence (LFl) programs.

o Targeted and Strategic School Support—Central office special education and
mathematics supervisors, instructional specialists, and Itinerant resource
teachers support school teams in the improvement of instructional delivery
models to address the diverse needs of students through school-based
leadership team meetings, school improvement team meetings, and by
developing and facilitating focused professional development activities for staff
members who support students with disabilities. Integrated in this support will
be strategies of the Universal Design for Learning (UDL).

o Incorporation of the Standards for Mathematical Practice—Summer workshops
on the incorporation of the Standards for Mathematical Practice that will create
active learning environments for all students were completed with mathematics
department chairpersons, and will be continued throughout the school year.
The summer workshop also included lesson planning for accessibility using the
UDL. These professional development sessions will be provided for
administrators and teachers throughout the district as well.

o Online Professional Development Support—Online resources, developed
internally and externally, will be offered to teachers and administrators to
incorporate effective practices in the classroom.

Based on the examination of 2010 High School Assessment results for Algebra/Data Analysis
(Tables 3.3 and 3.4):

1. Identify any additional challenges that are evident.

In 2010, 39.9% (318) of Grade 10 special education students and 49.8% (211) of LEP students
had either taken and not passed, or not taken the Algebra HSA. During the same year, 31.8% of
special education students (243) and 40% of LEP Grade 11 students (127) and had either taken
and not passed, or not taken the Algebra HSA. These data reveal that these students need for
more time for concept development and academic language.

2. Describe what, if anything, the school system will do differently than in past years to
address the challenges identified. Include a discussion of corresponding resource
allocations.

We will continue to provide schools with data analysis tools and training to more accurately
identify students in danger of not passing and utilize interventions to support students who are
struggling to complete this requirement.
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The following interventions will be added to support students required to pass the
Algebra/Data Analysis in order to graduate:
e Pilot in Double Period Algebra—Examine instructional and pedagogical techniques to
effectively use additional time offered in double period Algebra 1.
o ESOL Support—Classes that are supported by ESOL teachers.

The following data analysis tools are in place to support the timely and accurate identification
of students at risk of not passing the Algebra/Data Analysis HSA:

e Provide technology tools and training to more accurately identify students in danger of
not passing.

e Previous Performance—Some students are identified for support as they enter the
Algebra 1 course based on performance on prior course work and MSA data. Others are
identified during the first semester as a result of performance in the course.

e myMCPS HSA Reports—These data reports are available to district offices and all high
schools each month. Student performance and attendance data can be filtered to
identify students who are underperforming or who are in danger of underperforming.
Continuing to offer these data reports will assist schools in the monitoring of program
implementation and offer them the ability to adjust their programs accordingly.

20



Pg. 13
Maryland School Assessment (MSA)

Biology

Based on the examination of 2010 High School Assessment results for Biology (Tables 3.5 and
3.6):

1. Identify the challenges that are evident.

Overall, approximately 9.1 percent of Grade 11 students either had not taken or passed the
Biology High School Assessment (HSA). These students required preparation to meet this HSA
graduation requirement in Grade 12, or met the requirement using one of the Maryland State
Department of Education approved options. Approximately 41.3 percent of students in the
Limited English Proficiency subgroup had not yet taken or passed the Biology HSA by the end of
their junior year. Other groups with over 20 percent of students who had not yet taken or
passed the Biology HSA by Grade 11 were Special Education (27.9 percent), and Free and
Reduced-priced Meals System (21.4 percent).

With 91.9 percent of 2011 graduates meeting the HSA graduation requirement, virtually all of
the students who had not taken and passed the Biology HSA by the end of their junior year, met
the requirement through one of the available options during their senior year. The challenge
continues to reduce the number of students in identified subgroups that need to complete
Bridge projects to achieve the HSA requirement.

2. Describe what, if anything, the school system will do differently than in past years to
address the challenges identified. Include a discussion of corresponding resource
allocations.

MCPS will continue its efforts in formative assessment development, data monitoring and
allocation of resources to support English language learners and students who require reading
support. Specific adjustments are described below:

e During July 2011, high school science resource teachers (department chairs) were provided
professional development that focused on instructional strategies to meet the needs of
diverse learners, use data to monitor and adjust instruction, and probe student thinking.
Resource teachers received training plans and materials to provide professional
development to their school teams. Follow-up professional development opportunities are
scheduled for November 2011 and February 2012.

e Each month throughout the 2011-2012 school year, high school science resource teachers
meet with central office staff to discuss data and to receive ongoing professional
development related to curriculum, instruction, and assessment.
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e Each central office content specialist will continue to provide ongoing support to high
schools to which they are assigned by meeting with teams to analyze data, discuss
instructional strategies, and plan instruction.
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Pg. 13
Maryland High School Assessment Graduation Requirement
Class of 2011

Based on the examination of data for 2011 Graduates Who Met the High School Assessment
Graduation Requirement by Option and Bridge Projects Passed (Tables 3.9 and 3.10):

1. Describe your school system’s results. In your response, please report on the
implementation of the Bridge Plan for Academic Validation.

The High School Assessment (HSA) data for 2011 graduates show that Montgomery County
Public Schools (MCPS) has succeeded in ensuring that students met the HSA graduation
requirement. In 2011, 99.9% of Grade 12 MCPS students met the HSA requirement; 82.0%
(8294) met by passing all four HSA exams, 11.9% (1,208) met using the combined score
option, 5.7% (574) met using the Bridge Plan for Academic Validation (Bridge Plan) and
0.4% (40) met using the HSA Waiver.

The implementation of the Bridge Plan in MCPS was successful as well, with 2,612 passing
projects in all four subject areas. As a result, 574 MCPS students met the HSA requirement
through the Bridge Plan. Our success was attributable to an efficient process for scoring
projects and reporting results and to dedicated school staff who served as project monitors,
HSA Team Leaders, and/or Bridge Plan contacts. This process ensured that students who
failed projects received timely and specific feedback to enable them to resubmit their
revised projects.

2. Identify the strategies to which you attribute the results. Include a discussion of
corresponding resource allocations.

The continued success of the implementation of the Bridge plan is attributable to several
factors:

e Central coordination of instructional, budget, and technology efforts by an HSA
committee that included representatives from most MCPS offices.

e Communication with school staff through each school’s designated HSA Team
Leader. Monthly meetings with the team leaders enabled us to disseminate
important information and updates regarding the Bridge Plan and answer questions
that school staff had regarding implementation.

e Continued development of our HSA Bridge Plan Site, a password protected intranet
site that provided school and central staff with the Bridge Plan materials and
resources, including the following:

o Student projects and project monitor guides.
o Training videos.
o Communication materials designed for students, school staff, and parents.
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3.

o Bridge Plan eligibility and profile reports.

o Student planner that facilitates the tracking of student progress on projects,
as well as the submission and scoring of those projects.

o Calendar of important dates.

e Establishment of a monthly project pick-up and scoring schedule.

e Flexibility in allowing schools to develop the means for project completion that
worked best for them, including classes during the school day and after school in the
High School Plus program.

e Funding for substitutes that allowed teachers to assist certified central services staff
with scoring the projects each month and for project monitors to guide students
toward completion of their projects.

Describe where challenges were evident.

The challenge of the Bridge Plan in our very large school system centers on our continuing
fiscal crisis as we try to do as much for students as we have, or more, with less. Teachers
and administrators often devoted extra time and resources as project monitors and school
Bridge Plan contacts to guide students and oversee the completion and submission of
student projects during another year of fiscal crisis when very little funding was provided by
the state for the program.

Central services staff also spent a great deal of time planning for and implementing the
Bridge Plan. Again, all of these additional duties came in yet another year of major budget
cuts and scarce resources.

Special education students and English language learners often had limited time to
complete HSA requirements through the Bridge Plan. Development of their language and
academic skills often meant taking the HSAs later in their high school careers to ensure
greater success. Therefore, when students did fail tests, they had limited time to complete
the number of projects required to satisfy HSA graduation requirements.

High mobility rates in some schools provided extra challenges to staff as they worked with
students to complete projects.

Class of 2012

Based on the Examination of Data for Juniors (Rising Seniors) Who Have Not Yet Met the High
School Graduation Requirement as of June 30, 2011 (Table 3.11):

1.

Identify the challenges that persist.
Approximately 91% of rising seniors have met the HSA graduation requirement with 9%

needing to meet the requirement during the 2011-2012 school year. Of the group of
students that have not yet met the HSA graduation requirement, approximately 5.5% need
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to pass two or more exams, and of these students, 3.5% os students need to pass one exam.
School staff must continue in their persistent efforts to assist special education, LEP, and
Free and Reduced-price Meals System students in HSA test preparations and in the
completion of Bridge Plan projects as they work to meet the HSA graduation requirement.

Limited funding and the ongoing fiscal crisis will continue to provide challenges to MCPS as
we continue our implementation of the Bridge Plan. Once again this coming year, we will
not have the benefit of the HSA grant funds from MSDE that allowed us to provide
additional staffing for fifteen schools to run HSA workshops during the day. These
workshops afforded students the opportunity to complete Bridge Plan projects and/or
prepare for re-testing. Many of the seniors who still need to meet the HSA graduation
requirement already have very little room in their schedules since they are working to meet
credit requirements. Not having the grant again will burden both students and staff as they
attempt to find alternative means of completing projects and preparing for assessments.

Describe the changes or adjustments that will be made to support those juniors (rising
seniors) who have not yet met the HSA graduation requirement in passing the High School
Assessments. Include a discussion of corresponding resource allocations.

Once again, MCPS has allocated funds for schools to offer both Bridge Plan workshops and
HSA Test Preparation classes over the summer, at no cost to students, at local summer
school sites. This plan allows students to work toward improving test scores and
completing projects before the 2011-2012 school year begins. Summer classes also make it

possible for students to focus on Bridge Plan projects without the pressure of a full schedule
of classes.

Schools with the greatest number of students who have not met the HSA requirements will
receive a differentiated allocation to offer HSA workshop sessions during the student day.
This offers seniors the opportunity to prepare to take or retake the assessments and/or
complete Bridge Plan projects as part of their regular daily schedule. Students often face
multiple challenges as they enter their senior year, including the completion of required
courses, and Student Service Learning hours. In addition, family demands may include the
need to work or care for younger siblings. By offering these workshops, we will help ensure
that requirements are completed in a timely manner.

Beginning with the 2010-2011 school year, MCPS required students to earn a minimum
number of credits in English, math, science, and social studies in order to be promoted at
each grade level. As this measure continues into its second year, it will help to ensure that
all students take and pass the required HSA-related courses prior to their senior year.
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The following resources were allocated to support fulfilling the HSA graduation
requirements for the 2011-2012 school year.

Resource Amount

Bridge Plan Coordinator $120,320

High School Teachers (3.0 FTE) $277,486
Professional Part-Time $127,465
Supporting Services Part-Time $21,229
Substitutes $9,857
Stipends $16,875
TOTAL $573,232
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Pg. 14
Cross-Cutting Themes
Educational Technology

In addition to including technology strategies across the Master Plan to outline specifically
how your district will use all sources of funding in meeting No Child Left Behind Statutory
Goals, please respond to the prompts below. Include targets from the Maryland Educational
Technology Plan for the New Millennium, 2007-2012, district technology and school system
strategic plans, data from the Maryland Technology Inventory and technology literacy
measurements, and data from any other relevant sources as appropriate. If these items were
discussed elsewhere in the Master Plan Update, you can reference the sections and page
numbers in your responses below instead of repeating information.

1. Identify the major technology goals that were addressed by the school system during the
2010-2011 academic year. Include a description of:
= the progress that was made toward meeting these goals and a timeline for
meeting them.
= the programs, practices, strategies, or initiatives that were implemented related to
the goals to which you attribute the progress.
= supporting data and evaluation results as appropriate.

This description of the progress made toward meeting the district's educational technology
goals is based on a review of goals in the Montgomery County Public Schools (MCPS) Strategic
Technology Plan for Fiscal Year (FY) 2009-2011, Educational Technology for 21st Century
Learning. Data includes MCPS trends and comparisons with statewide averages and other
Maryland school districts.

Plan Goals:
= Students will use technology to enhance learning.
=  Schools will address the digital divide through equitable access to technology.
= Staff members will improve technology skills through professional development.
= Staff members will use technology to improve productivity and results.

Use of Technology
Goal 1: Students will use technology to enhance learning.

Performance Measures:
= Student technology literacy proficiency rates
= Number of online high school courses available

Results:

= The FY 2010 measure shows 63 percent of Montgomery County students were
proficient on the most recent administration of the Maryland Measure of Student
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Technology Literacy. This assessment is no longer available and it is anticipated that
a new measure will be established.

In FY 2011, there were 3 online high school courses offered by MCPS, in addition to
courses offered through the Maryland Virtual Learning Opportunities initiative.

Programs, Practices, Strategies, or Initiatives Implemented:

Developed a curriculum management system—including curriculum, standards,
resources, and lesson plans—to enhance the sharing of ideas and classroom
strategies.

Expanded access to online information resources through collaborative purchasing,
transitioning from the Maryland K-12 Digital Content grant.

Expanded curriculum supports for new technologies being installed in middle
schools that provide an engaging classroom learning environment.

Goal 2: Schools will address the digital divide through equitable access to technology.

Performance Measures:

Student-to-computer ratio
Projectors/projection devices per school
Staff-to-computer ratio

The school year 2010-2011, student-to-computer ratio was 3.67:1.

In school year 2010-2011, there were an average of 27.38 projectors per school; and
63 percent of elementary schools have one or more interactive whiteboards; and all
secondary schools also have interactive whiteboard projection devices in 685
percent of their classrooms.

The FY 2010 staff-to-computer ratio in schools was 1.6:1.

Programs, Practices, Strategies, or Initiatives Implemented:

Targeted a 3:1 student to high-capacity computer ratio in every school by continuing
the Technology Modernization program and implementing a project to upgrade and
support older computers needed for learning programs.

Continued to increase the computer projection devices available for classrooms
(currently 27 per school average).

Provided four workstations per classroom in elementary school technology magnets
using thin client technologies; maintain 2:1/3:1 ratios when refreshing middle school
magnets.

Expand use of mobile computer labs and initiate field tests of low-cost computing
options (e.g., thin client devices in secondary school computer labs and ultra-mobile
personal computer learning sets in high-poverty elementary schools).

Provided wireless network access in 2 high schools and new and modernized
schools.
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Goal 3: Staff will improve technology skills through professional development.

Performance Measures:
e Percentage of principals assessing skills
® Percentage of teachers assessing skills

® Number of IT systems specialist (ITSS) staff enrolled in one or more skill training
courses/workshops

Results:

e The FY 2010 measure shows 39 percent of MCPS school administrators completed the
Maryland School Administrator Technology Inventory. This is the most recent
administration of the inventory.

e The FY 2010 measure shows 19 percent of MCPS teachers completed the Maryland
Teacher Technology Inventory. This is the most recent administration of the inventory.

e Seven ITSS central office staff enrolled in one or more skill training courses or
workshops.

e Two database administrators who are central office staff enrolled in one or more skill
training courses or workshops.

Programs, Practices, Strategies, or Initiatives Implemented:
¢ Infused technology skills into ongoing professional development, including the dangers
and consequences (cybersecurity, cybersafety, and cyberethics)
® Expanded self-directed career advancement within identified IT job bands

Goal 4: Staff will use technology to improve productivity and results.

Performance Measures:
e Customer satisfaction rate
® Percentage of student and business application system requirements implemented

Results:
e The FY 2010 customer satisfaction rate for technology installed in schools was 82
percent from students and 78 percent from parents.
® InFY 2010, 50 percent of requested system enhancements were implemented.

Programs, Practices, Strategies, or Initiatives Implemented:

e Used Web 2.0 tools to create an environment for enhanced electronic collaboration and
communication

e Upgraded user interfaces such as single sign on, password self-service

e Enhanced student data management and data warehouse systems by continued
expansion of student achievement data and simplified access

® Provided a system for online access to applicant information, which allows principals
and directors to view candidates' application files without leaving their schools or offices
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2. Describe where challenges in making progress toward meeting the major technology goals
are evident and the plans for addressing those challenges. Include a description of the
adjustments that will be made to the Master Plan and local Technology Plan and timelines
where appropriate.

In the current fiscal climate, maintaining the appropriate level of technology infrastructure
investment is critical and continues to be a significant challenge. Technology plays a central role
in virtually every aspect of our daily lives. We are making progress in designing and
implementing innovative solutions to support our ongoing improvement efforts. These
solutions center on supporting the creation of engaging learning experiences for all learners
and providing access to resources and expertise that improve instructional and workplace
practices.

The Board of Education, through the approval of its operating and capital budgets, dedicates
resources that support our school system’s instructional programs and business services. In
these challenging economic times, innovative technology provides staff members with solutions
to meet and exceed the high standards established for our students and employees. The
Technology Modernization Program (Tech Mod) is an essential mechanism to provide schools
with the information technology that is necessary to support digital content and to facilitate
teaching and learning. This program is based on the strategic technology plan that was initially
adopted by the Board of Education in September 2001.

Funded through the Capital Improvements Program, Tech Mod provides the funding for the
school system’s hardware, software, and network infrastructure. The mission of Tech Mod is to
make technology a reliable tool to support access to a rigorous digital curriculum and provide
access to data for decision making. Updated technology enhances student learning
opportunities, ensures accessibility for all students, provides access to different types of
mobile, desktop, and handheld computing technologies, and facilitates communication about
student progress. Tech Mod is important to maintain a relevant and competitive instructional
program. The County Council’s final decisions on the Fiscal Year (FY) 2010 Capital Budget
decreased funding, suspending Tech Mod for one year. This action effectively extended the
Tech Mod replacement cycle from four to five years through FY 2012. This loss of funding
required significant maintenance efforts to ensure that educational programs continued
without interruption. While the refreshment program was reinstated for FY 2011 (at a reduced
level), the added cost of $5 million—to purchase parts, upgrade memory, refurbish out-of-
warranty computers, and acquire service warranty for some specialized parts—in order to
maintain five- and six-year-old computers uses valuable resources that would be better
directed at providing newer technologies for more students and staff.

An ongoing challenge is to better inform the community on the importance of student
technology literacy and the need for high performance technology to prepare students for
college and careers in a global economy. To address this challenge, MCPS is working toward
creating a better understanding of and support for technology. A principal advisory council for
technology has been appointed that provides feedback on keeping technology focused on real
needs and to assist school leaders with communicating to their communities. In addition,

30



presentations are being made at meetings of Parent Teacher Associations, the Board of
Education, and County Council committees.

3. Describe how the local school system is incorporating research-based instructional
methods and the Maryland technology literacy standards for students, teachers, and school
administrators into professional development to support teaching, learning, and technology
leadership.

Include a description of how the results of the student, teacher, and school administrator
measurements have been used to inform professional development.

The student, teacher, and school administrator technology literacy standards were measured
for the second time statewide during the 2009-2010 school year. The results show that 63
percent of MCPS Grade 7 students were proficient, compared to 55 percent for the state of
Maryland as a whole. Teacher and school administrator results for MCPS indicate an 82 percent
proficiency rate for the 2,217 teachers who participated (compared to a 79 percent proficiency
rate across the state of Maryland) and a 88 percent proficiency rate for the 171 school
administrators who participated (compared to a 86 percent proficiency rate for the state of
Maryland). This self-reported survey was not available to be administered during the 2010-
2011 school year.

MCPS is designing professional development efforts that seek to capitalize on the opportunities
that new and innovative technologies provide for changing teaching and learning. The goal is to
help teachers rethink their instructional approaches and model how to create multimodal,
universally designed learning environments. Through the integration of content, pedagogy, and
technology, these learning environments reflect the shift in instructional focus from teacher-
centered to learner-centered classrooms. They use interactive technologies to support and
extend students’ understandings of concepts and processes. Traditional verbal activities are
replaced with hands-on, inquiry-based learning experiences during which students explore
problems, design solutions, and create products that illustrate their understandings of key
concepts. In these learning environments, teachers and students are using technology to access
content beyond the walls of the school. Teachers in these classrooms use multiple assessment
strategies including portfolios, open-ended questions, self-reflection and analysis, and peer
review.

Professional development efforts supported by staff in the Office of the Chief Technology
Officer (OCTO) have centered on helping teachers integrate technology, pedagogy, and digital
content throughout their planning and enactment of their lessons, assessing student learning,
and monitoring student performance.

The continued areas for student curriculum focus will be multimedia presentations and the
logic behind an effective Internet search. In addition to staff development to improve student
technology literacy, teachers and school administrator results point to the need for support in
the area of how to use data and student assessments for instructional and administrative
decision making. The central office staff collaboratively leading this project includes the
directors of curriculum, library and media services, and technology innovations.
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4. Describe how the local school system is ensuring the effective integration of technology
into curriculum and instruction to support student achievement, technology/information
literacy, and the elimination of the digital divide.

A program of technology-based formative assessments is helping teachers assess student
learning and adjust their teaching practices accordingly. Specifically, they can re-teach concepts
not learned by their students and can differentiate instruction as needed by individual students.
Additionally, the Office of Curriculum and Instructional Programs reorganized its office to
include an elementary integrated curriculum team that infuses the effective integration of
technology into the curriculum. The instructional specialist job descriptions at the elementary
and secondary levels were revised to include knowledge of technology integration and all such
positions were re-advertised to ensure staff had the skills and knowledge to perform the task.

The local school system has gathered extensive stakeholder feedback to develop and
implement an integrated and robust technology solution for the development, sharing,
collaboration, and use of curriculum and associated instructional resources for grades K-12.
This user-friendly system not only makes curriculum, lessons, and resources available in an
online interactive community, but also reflects changes to these elements in real time. This
technology system solution encourages a participative community of sharing amongst
instructional colleagues, creating an environment rich with instructional knowledge and
experience.

5. Discuss how the local school system is using technology to support low-performing
schools.

To ensure students in low-income areas of the county have access to technology, the district
continued its Technology Modernization program, which upgrades technology in all schools
every five years. Upgrades include new equipment, software, and network connectivity
infrastructure.

6. Please update the district’s Accessibility Compliance chart, bolding or underlining any
changes. This information is used in the preparation of a report that goes to the
Maryland Legislature.

The district's completed chart from last year <can be accessed at:
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-20709

7. Please update the district’s Children’s Internet Protection Act (CIPA) Certification Form.
If there are no changes, check the first box. The form only needs to be signed if there are
any changes.

Access the district's completed form from last year at:
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-20709
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ACCESSIBILITY COMPLIANCE

On December 4, 2001, the Maryland State Board of Education approved a regulation (COMAR
13A.05.02.13H) concerning accessible technology-based instructional products. This regulation
requires that accessibility standards be incorporated into the evaluation, selection, and
purchasing policies and procedures of public agencies. Subsequently, Education Article § 7-910:
Equivalent Access for Students with Disabilities was passed during the 2002 General Assembly
session and further requires that all teacher-made instructional materials be accessible also.
MSDE is charged with monitoring local school systems’ compliance with the regulation and the
law. For more information on the regulation and the law, visit the following website:
http://cte.jhu.edu/accessibility/Regulations.cfm

Please review the information submitted with the October 2010 Annual Update and use the
chart on the following page to address additional progress on or changes to the items below
related to accessibility compliance. If you choose to use last year’s chart with this Update,
please bold or underline any changes. Note: to review your system's 2010 master plan
update, go to: http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-
20709

1. Process:

a) Describe your policy and/or procedures for addressing the requirement that invitations
to bids, requests for proposals, procurement contracts, grants, or modifications to
contracts or grants shall include the notice of equivalent access requirements consistent
with Subpart B Technical Standards, Section 508 of the Rehabilitation Act of 1973, as
amended.

b) Describe your policy and/or procedures for addressing the requirement that the
equivalent access standards (Subpart B Technical Standards, Section 508 of the
Rehabilitation Act of 1973, as amended) are included in guidelines for design
specifications and guidelines for the selection and evaluation of technology-based
instructional products.

c) Describe how you are addressing the requirement that any teacher-developed materials
(web sites, etc.) are accessible.

2. Implementation:
a) Describe how you are ensuring that all educators are being provided information and
training about Education Article 7-910 of the Public Schools - Technology for Education
Act (Equivalent Access for Students with Disabilities). Include who, to date, has received
information and/or training (e.g. all teachers, teachers at select schools, special
education teachers only, building level administrators, etc.) and any future plans for full
compliance.
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3. Monitoring:

a)

Describe how you are monitoring the results of the evaluation and selection of
technology-based instructional products set forth in COMAR 13A.05.02.13.H, including a
description of the accessible and non-accessible features and possible applicable
alternative methods of instruction correlated with the non-accessible features.

Describe how you are ensuring that teachers and administrators have a full
understanding of the regulation and law and how you are monitoring their adherence to
the process and/or procedures governing accessibility.
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Regarding assistive technologies,
MCPS complies with state
requirements for acquisition and
teacher development of accessible
technology for all products and
materials used in the district.

MCPS procurement and purchasing
processes require that equipment,
software, and online resources are
centrally that
requests for purchase are reviewed
by staff in the Office of the Chief
Technology Officer (OCTO). These
processes ensure that all technology
purchases are accessible for all

evaluated and

students per COMAR
13A.05.02.13.H: Accessibility  of
Technology-Based Instructional

Products; Education Article § 7-910:
Equivalent Access for Students with
Disabilities.

The Office of Special Education and
Student Services also has its own
technology staff, who works closely with
schools and the staff in OCTO to ensure
there are appropriate technology

supports for special needs students.

Training on software is done by High
Incidence Adaptive Technology ( HIAT),
Interdisciplinary Augmentative
Communication and Technology Team
(Interact), Vision and Deaf and Hard of
Hearing (DHOH) to meet specific needs.
The Instructional
Technology provides training to all
instructional staff

accessibility.

Department  of

incorporating

http://www.montgomeryschoolsmd.org
/departments/hiat/training/HIAT_sched
ule.shtm

http://www.montgomeryschoolsmd.org
/departments/interact/

Once software and online services
have selected, technical
compatibility and usability testing
are done. Accessibility features are
tested by several departments
including HIAT, Interact, Vision, and
DHOH. Collaboration with all
departments we are
selecting software and services that
are compliant.

been

ensures

Additionally, the Accessible
Technology Steering Committee
focuses on continual identification of
assistive technology needs and any
new hardware and software
products that could be used to
support special needs students. This
steering committee meets regularly
and has expert representation from
the offices responsible for special
education,

curriculum  content,

professional  development, and

technology.
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CHILDREN'S INTERNET PROTECTION ACT (CIPA) CERTIFICATION FORM

NOTE: Complete only if there have been changes to your last certification submitted to
MSDE.

X Check here if there are no changes to your CIPA certification status.

Any Local Education Agency seeking Ed Tech funds must certify to its State Education Agency
that schools have adopted and are enforcing Internet safety policies. It is the intent of the
legislation that any school (or district) using federal money ESEA or E-rate) to pay for computers
that access the Internet or to pay for Internet access directly should be in compliance with CIPA
and should certify to that compliance EITHER through E-rate or the Ed Tech program. Please
check one of the following:

O Our local school system is certified compliant, through the E-rate program, with the
Children’s Internet Protection Act requirements.

O Every school in our local school system benefiting from Ed Tech funds has complied with
the CIPA requirements in subpart 4 of Part D of Title Il of the ESEA.

O The CIPA requirements in the ESEA do not apply because no funds made available under
the program are being used to purchase computers to access the Internet, or to pay for
direct costs associated with accessing the Internet.

O Not all schools have yet complied with the requirements in subpart 4 of Part D of Title Il
of the ESEA. However, our local school system has received a one-year waiver from the
U.S. Secretary of Education under section 2441(b) (2) (C) of the ESEA for those applicable
schools not yet in compliance.

School System Authorizing Signature Date
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Local School System: Montgomery County Public Schools

ETMA Contact Person: Ms. Moriah A. Martin

Title/Position: Assistant to the Associate Superintendent, Office of Human Resources and Development
Address: 7361 Calhoun Place, Suite 401, Rockville, Maryland 20855

Phone: 301-279-3900 Fax: 301-279-3024

E-Mail: Moriah_A_Martin@mcpsmd.org

Date completed: August 12,2011
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BRIDGE TO EXCELLENCE
CROSS-CUTTING THEME
EDUCATION THAT IS MULTICULTURAL (ETM)

INTRODUCTION

The Compliance Status Report on the following pages presents the criteria for the assessment of Education that is Multicultural and
Achievement (ETMA) implementation in Maryland local public schools. The assessment categories relate to the level of compliance
with the ETM Regulation (COMAR 13A.04.05) with emphasis on equity, access, support for success, academic achievement, and
diversity in educational opportunities. This report will identify and measure ways to enhance educators’ cultural proficiency and to
implement culturally relevant leadership and teaching strategies. The ETMA goals for all of Maryland’s diverse students are to
eliminate achievement gaps, accelerate academic achievement, promote personal growth and development, and prepare for college
and career readiness.

GUIDELINES FOR COMPLETION AND SUBMISSION OF BRIDGE TO EXCELLENCE ETM REPORT

e The completion of the Maryland Local School System (LSS) Compliance Status Report for ETMA is to be coordinated by the
LSS ETMA contact person. This person will work with other appropriate LSS individuals to gather the information needed.

e The Compliance Status Report form is to be submitted as the ETM component of the LSS Bridge to Excellence Plan.

e The additional materials requested (listed below) should be sent separately by the ETMA contact person and to the Maryland
State Department of Education (MSDE) Equity Assurance and Compliance Office, MSDE, 200 West Baltimore Street, Maryland
21201
These materials may be submitted as hard copies or digitalized and submitted on a disk.

A copy of the Local School System’s (LSS) ETM vision and mission statement

A sample curriculum document that infuses Education That Is Multicultural

A list of ETM mandatory and/or ETM voluntary courses offered

A list of Professional Development ETMA workshops or seminars provided during the school year
A sample checklist used to evaluate and approve LSS instructional resources

O 0 0O 0 O
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ETMA BRIDGE TO EXCELLENCE REPORT EXECUTIVE SUMMARY

After completion of the Maryland Local School System Compliance Status Report: Education That Is Multicultural (ETMA) form,
provide the following summary information.

1. List your Local School System’s major ETMA strengths identified

e Development of the Equity and Excellence Framework

e A focus on continuous improvement and data-driven decision making

e The dedication of several teams to ETMA and its implementation throughout the system, including the
Equity Initiatives Unit, Division of ESOL (English for Speakers of Other Languages)/Bilingual Programs, and the
Department of Family and Community Partnerships

e ETMAis a deliberate focus that has extended to address institutional racism within the system

e The development of a curriculum that uses multiple forms of student assessments and works to prohibit bias in all
assessment tools

2. List your Local School System’s major ETMA areas identified that need improvement

e The implementation of the ETMA plan needs to be more consistently monitored and implemented among all schools

3. List your three major Local School System ETMA goals for the next school year

e Asreferenced in the system’s annual report, Our Call to Action: Pursuit of Excellence
o Goal 1, Milestone 1—All students will achieve or exceed proficiency standards in mathematics, reading,
writing, science, government, and English language on local and state assessments
o Goal 4, Milestone 1—All employees will be provided with high-quality professional development opportunities
to promote individual and organizational effectiveness
o Goal 4, Milestone 2—Systems are in place to recruit, support, and retain highly qualified and diverse
professional and support personnel.

4. Provide comments related to the compliance status report form, noting any recommendations for suggested revisions
e Prefer checklist to narrative report
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e Consider use of “all” schools—is MSDE assessing system vision and overall implementation or each school’s ETMA

implementation efforts?

The LSS has a written mission or vision
statement that includes a stated
commitment to:

Diversity

Education that is Multicultural
Accelerating and enhancing student
achievement

Eliminating student achievement gaps

. \\\ . . - L
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The LSS’s mission statement is integral
to the operation of the schools and is
regularly communicated to all staff,
students, parents, and the community.
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3. Aculturally diverse group (including
the LSS ETM liaison) actively engages in
the development of the Bridge to
Excellence (BTE) or other management
plan.

4. The Bridge to Excellence Master Plan
includes specific references (Cross-
cutting Themes) related to Education
that is Multicultural and minority
achievement initiatives.

1. Curriculum provides information which
enables students to demonstrate an
understanding of and an appreciation
for cultural groups in the United States
as an integral part of education for a
culturally pluralistic society.

2. Practices and programs promote
values, attitudes, and behaviors, which
promote cultural sensitivity:

a. Curriculum content includes
information regarding history of
cultural groups and their
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contributions in Maryland, the
United States and the world.

b.

Multiple cultural perspectives of
history are represented.

3. Asreflected in the State Curriculum, all
schools provide opportunities for
students to demonstrate the following
attitudes and actions:

a. valuing one’s own heritage. v

b. valuing the richness of cultural v
diversity and commonality.

c. valuing the uniqueness of cultures v
other than one’s own.

d. being aware of and sensitive to v
individual differences within
cultural groups.

e. addressing stereotypes related to v

ETMA diversity factors including
but not limited to: race, ethnicity,
region, religion, gender, language,
socio-economic status, age, and
individuals with disabilities.

Curricular infusion of Education that is

Multicultural is visible in ALL subject
areas. Attach sample ETM curriculum
infusion in core content areas at the
elementary, middle, and high school
level.
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1. The LSS has a written policy and v
procedure addressing bullying and
harassment.

2. The LSS addresses how all schools
promote the following aspects of an
inclusive climate:

a. in which harassment is not v
tolerated and in which incidents of
bullying, intimidation, intolerance
and hate/violence are addressed in
an equitable and timely manner.

b. that promotes the development of v
interpersonal skills that prepare
students for a diverse workplace
and society.

c. that reflects the diversity of the LSS v
and community through school
activities such as School
Improvement Teams (SIT),
PTA/PTO/PTSO, planning
committees, advisory groups, etc...

d. in which diverse linguistic patterns v
are respected.
e. in which students, instructional v

staff, support staff, parents,
community members, and central
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office staff are made to feel
welcomed and actively involved in
the entire instructional program.

f. that reflects relationships of
mutual respect.

g. thatincludes activities and
strategies to prevent bullying,
harassment, racism, sexism, bias,
discrimination, and prejudice.

h. that includes multicultural
assemblies, programs, and
speakers.

A

1.

. Access and

Grouping
All schools use data disaggregated by
race/ethnicity, gender, English
Language Learners, and socio-
economic status/FARMS to assess
inequities in course/class participation,
student placement, grouping, and in
making adjustments to assure equity.

S \\\\\\R

i
Al

A committed demonstration of high
expectations for all students is visible.

a. Schools ensure that all students
have access to equally rigorous
academic instruction regardless of
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cultural and socio-economic
background.

performances

b. All schools assure that all students v
with disabilities are afforded access
to classes and programs in the
“least restrictive” environment.
c. Highly qualified/effective and
certified teachers are assigned to
low-achieving schools.
d. Teachers already working in low-
achieving schools are certificated
and highly qualified/effective.
3. All schools monitor and address v
disproportionate referrals for
discipline, suspensions, and expulsions,
as well as, placements of students in
special education programs.
All schools provide outreach to assure
that there is equitable representation
of diverse cultural and socioeconomic
groups in:
a. advanced placement courses v
b. gifted and talented programs v
c. special initiatives such as grants v
and/or pilot programs such as
STEM
d. student organizations and v
extracurricular activities
e. student recognition programs and v

All schools ensure that all students
have access to instructional
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technology.

Instructional Activities
1. All schools engage in instructional

activities that recognize and appreciate
students’ cultural identities, multiple
intelligences and learning styles.

All schools use instructional activities
that promote an understanding of and
respect for a variety of ways of
communicating, both verbal and
nonverbal.

All schools implement activities that
address bullying, harassment, racism,
sexism, bias, discrimination, and
prejudice.

All schools provide opportunities for
students to analyze and evaluate social
issues and propose solutions to
contemporary social problems.

C. Achievement Disparities

1. All schools provide a range of

appropriate assessment tools and
strategies to differentiate instruction
to accelerate student achievement.

All schools implement strategies,
programs, and interventions aimed at
eliminating academic gaps.

All schools implement strategies,
programs, and interventions that
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prevent dropouts as evidenced by
data.

4. All schools implement strategies,
programs, and initiatives to eliminate
disproportionality in special education
identification and placement.

s
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1. ETMA staff development includes
involvement of all staff: (check all that
apply)
> Administrators __V_
> central office staff __v_
> teachers _V_
> support staff _ v_

» instructional assistants/para-
educators_Vv__

> substitutes vV

> busdrivers vV __

> custodians _ V_

> cafeteria workers _V__

> volunteers V__
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2.

Staff development utilizes the MSDE
Professional Development
Competencies for Enhancing Teacher
Efficacy in Implementing Education
That is Multicultural (ETM) and
accelerating minority achievement.

The LSS coordinates and facilitates
ETMA programs and activities:

o,
L4

Voluntary ETM courses are offered
(attach a list of courses)

R/
L4

Mandatory ETM courses are offered
(attach a list of courses)

ETMA workshops or seminars are
provided during the year (attach a list
of programs)

AN N B N BN

The LSS and relevant area offices
ensure ETMA Staff Development
provided by all schools includes
involvement of all staff in training that:

a. explores attitudes and beliefs
about their own cultural identity.

b. identifies equity strategies,
techniques, and materials
appropriate for their work
assignment.

5.

All schools provide training:

a. in assessing the prior knowledge,
attitudes, abilities, and learning
styles of students from varied
backgrounds in order to ensure
compliance with ETM practices.

b. to recognize, prevent and address
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bullying, harassment, stereotyping,
prejudice, discrimination, and bias
that impedes student achievement.

c. to explore attitudes and beliefs
about other cultures to foster
greater inter-group understanding.

d. toidentify and implement
instructional strategies, techniques,
and materials appropriate for
ETMA.

e. to recognize and correct
inequitable participation in school
activities by students and staff
from different backgrounds and
redress inequity in instances of
occurrence.

6. All schools provide appropriate

opportunities for staff to attend and
participate in local, state, regional, and
national ETMA conferences, seminars,
and workshops.

All schools provide professional
development workshops and courses
that include an ETMA focus.

All schools maintain current
professional development references
for educators, support staff and
administrators on education that is
multicultural and student
achievement.
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center with materials for schools at all
grade levels that reflect cultural
diversity and inclusiveness.
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. The LSS uses resource organizations

that promote cultural and ethnic
understanding.

. The LSS uses instructional materials

that reinforce the concept of the
United States as a pluralistic society
within a globally interdependent
world, while recognizing our common
ground as a nation.

. Information about available ETMA

resources is communicated throughout
the LSS using a variety of mechanisms
such as newsletters/monthly/and/or
quarterly publications.

representation, and utilize parents and
community members from diverse
backgrounds in school events and
activities and as resources.

. All schools incorporate multicultural v
instructional materials in all subject
areas.

. All schools encourage, have v
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7.

All schools maintain a library inclusive
of current instructional supplementary
references and/or materials for
teachers and administrators on
Education that is Multicultural and
student achievement.

All schools provide instructional
resources to assist students in gaining
a better understanding and developing
of an appreciation for cultural groups
(i.e. cultural groups, holidays, historical
events).

All schools have a process for selection
of instructional resources that includes
the following criteria:

a. materials that avoid stereotyping
and bias.

b. materials that reflect the diverse
experiences of cultural groups and
individuals.

c. individuals from diverse
backgrounds were involved in the
review and selection of materials.

10.

All school media centers include print
and non-print materials that reflect
diversity and the multi-cultural nature
of the community.
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All schools are barrier free

.

accessible for people with disabilities.

d )

e

The physical environment in all schools
reflects diversity and inclusiveness in
displays and materials.

The LSS has written policies and
practices that prohibit discrimination
against students and staff based on the
disability and diversity factors.

The LSS has non-discrimination policies
and statements included in staff and
student handbooks, on websites and
publications throughout the school
system.

The LSS has established procedures for
students and staff to report
discrimination complaints based on
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any of the diversity factors.

School system policies assure that all
school publications use bias free,
gender fair language and visual images
which reflect cultural diversity and
inclusiveness.

All school system policies and practices
are in compliance with federal and
state civil rights in education
legislation, including but not limited to,
the Civil Rights Act of 1964 (race,
religion, national origin, ethnicity), Title
VI of the Education Amendments of
1972 (gender), Section 504 of the
Rehabilitation Act of 1973, and the
Americans with Disabilities Act
(disability).

All schools provide a range of
appropriate assessment tools and
strategies to differentiate instruction
to accelerate achievement, eliminate
achievement gaps, and prevent
dropouts as evidenced by student
achievement and discipline data.
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The LSS will select testing and
assessment tools that have been
normed on a variety of ethnic, gender,
and socio-economic populations to
document instructional effectiveness.

All schools use a multiplicity of
opportunities and formats for students
to show what they know.

The LSS requires re-teaching and
enrichment using significantly different
strategies or approaches for the
benefit of students who fail to meet
expected performance levels after
initial instruction or are in need of
acceleration.

The LSS requires that teachers allow
multiple opportunities for students to
recover failing assessment and/or
assignment grades.

The LSS utilizes assessment
instruments and procedures which are
valid for the population being
assessed, not at random.

The LSS utilizes non-traditional
assessment instruments and
procedures to allow students to
evidence mastery of content.

The LSS utilizes valid assessment
instruments which are varied and
sensitive to students’ cultural and
linguistic backgrounds.
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the following in developing policies
and strategies to address ETMA issues:

a. families from diverse backgrounds. v
b. community members from diverse v
backgrounds.
c. resource organizations that reflect v
diversity.
v

2. Communications for parents and
community members are available in
languages other than English where
appropriate, as well as in alternative
formats for persons with disabilities.

3. All school functions are held in facilities v
that are accessible to individuals with
disabilities.




Individuals contributing to the completion of the Compliance Report

Print Name

Job Title

Ms. Betsy Brown

Director, Department of Curriculum and
Instruction, Office of Curriculum and
Instructional Programs

Mr. Troy E. Boddy

Director, Equity Initiatives Unit, Office of
Human Resources and Development

Mrs. Virginia L. Lockhart

Coordinator, Department of Curriculum
and Instruction, Office of Curriculum and
Instructional Programs

Ms. Moriah A. Martin

Assistant to the Associate Superintendent,
Office of Human Resources and
Development
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Pg. 39
I.D.ii
Limited English Proficient Students

No Child Left Behind Goal 2: All limited English proficient students will become proficient in English
and reach high academic standards, at a minimum attaining proficiency or better in reading/language
arts and mathematics.

No Child Left Behind Indicator 2.1: The percentage of limited English proficient students who have
attained English proficiency by the end of the school year.

No Child Left Behind Indicator 2.2: The percentage of limited English proficient students who are
at or above the proficient level in reading/language arts on the state's assessment, as reported for
performance indicator 1.1.

No Child Left Behind Indicator 2.3: The percentage of limited English proficient students who are
at or above the proficient level in mathematics on the state's assessment, as reported for
performance indicator 1.2.

This section reports the progress of Limited English Proficient students in developing and attaining
English language proficiency and making Adequate Yearly Progress (AYP). School systems are asked to
analyze information on Annual Measurable Achievement Objectives (AMAOs):

=  AMAO 1is used to demonstrate the percentages of Limited English Proficient students
progressing toward English proficiency. For making AMAO | progress, Maryland uses a
composite score obtained from the LAS Links assessment. The composite score is derived from
equally weighted sub scores from each of the four domains of listening, speaking, reading and
writing. Students are considered to have made progress if their overall test score on the LAS
Links composite is 15 scale score points higher than the composite score from the previous year
test administration. In order to meet the target for AMAO | for school year 2010-2011, 60% of
ELLs will make progress in learning English.

= AMAO 2 is used to demonstrate the percentages of Limited English Proficient students attaining
English proficiency by the end of each school year. For calculating AMAO II, Maryland uses a
composite score obtained from the LAS Links assessment. The composite score is derived from
equally weighted sub scores from each of the four domains of listening, speaking, reading and
writing. For the purpose of AMAO 2 (accountability), a composite cut score of 5 on the ELP
assessment with a minimum cut score of 4 in each domain is used to determine proficiency level
for each grade. The AMAO Il target for school year 2010-2011 is 17% of ELLs will attain
proficiency in English.

=  AMAO 3 represents Adequate Yearly Progress of LSSs for the Limited English Proficient student
subgroup.

Note: Where responses in this section are similar or linked to those provided under Section 1.D.i or

Attachment 10 (Title Ill, Part A), local school systems may reference with page numbers, or copy and
paste as appropriate.
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A.

Limited English Proficient Students

Based on the Examination of AMAO 1, AMAO 2, and AMAO 3 Data (Tables 4.1-4.3):

1. Describe where progress is evident.

For 2011, MCPS English for Speakers of Other Languages (ESOL) students have exceeded AMAO |
and |l targets. However, the 2011 AMAO III target was not met, since the LEP subgroup at the
county level did not make Adequate Yearly Progress (AYP) in middle and high school Reading, as well
as elementary school Mathematics.

2. Identify the practices, programs, or strategies to which you attribute the progress of Limited
English Proficient students towards attaining English proficiency.

Curriculum and Instruction—To meet federally-mandated AMAO and accelerate the development
of academic English, MCPS continues to refine and move online the locally developed pre-K-12 ESOL
curriculum to ensure that ESOL students at all levels receive structured, systematic English language
development instruction in accordance with the Maryland English language proficiency state
curriculum. Additionally, ESOL Benchmarking Criteria have been developed at the secondary level
to ensure that ESOL students are placed at the ESOL instructional level that provides the optimal
condition for continued and accelerated development of academic English.

Professional Development—The ESOL for Leaders Webinar Series continues to provide professional
development for school leaders to build their capacity to support and monitor effective school-
based ESOL instructional programs. Ongoing professional development for ESOL teachers on
implementing the ESOL curriculum, analyzing ESOL data, and delivering English language
development instruction through the content areas is provided on a regular basis in face-to-face,
school-based, and online formats. To build the capacity of secondary content teachers to meet the
language and content needs of ESOL students, MCPS will continue the partnership with the
University of Maryland Baltimore County (UMBC) to extend the 2010-2011 high school pilot of
Secondary Teacher Education and Professional Training (STEP T) for English language learners (ELL)
to middle schools, to equip teachers with the critical knowledge and skills to effectively engage ESOL
students in the content areas of mathematics, science, and social studies. Plans also are underway
to build the capacity of elementary and high school content teachers to meet the language and
content needs of ESOL students by extending the 2010-2011 middle school pilot of the research-
based Sheltered Instruction Observation Protocol (SIOP) professional development model to include
elementary and high schools.

Students Engaged in Pathways to Achievement (SEPA)—SEPA is a career-readiness program
focused on building entry-level job skills for Spanish-speaking high school ESOL students ages 18-21
who have experienced interrupted or limited formal education and are unable to complete MCPS
graduation requirements before they turn age 21. An innovative curriculum includes career-based
English language development instruction, literacy and mathematics instruction, as well as support
for acculturation and family reunification. A family involvement and counseling component is in
place to support students and their families. Outreach efforts include collaboration and
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partnerships with community agencies and organizations to provide a safety net for families of
students enrolled in SEPA to remove barriers to successful completion of the program.

ESOL Transition Program—The ESOL Transition Program is a three-pronged approach to supporting
recently exited ESOL students. The goals of the program are to support students by monitoring
them in their non-ESOL classes, providing professional development to content teachers and
administrators on effective engagement of ELL, and collaborating with ESOL teachers to accelerate
academic English language development. This program is available presently at the two high schools
with the largest population of ESOL students, Montgomery Blair and Gaithersburg high schools.

Bilingual Support Programs for ESOL Students and Families—The ESOL Parent Outreach and
Counseling teams provide bilingual multicultural parent support and counseling services to ESOL
students and their families to facilitate their adjustment to a new academic, social, and cultural
environment. These services help to minimize linguistic and cultural barriers to academic
achievement.

Language Assistance Services Unit—Translation and interpretation services are provided in multiple
languages using various media to address the need to communicate essential information to our
rapidly growing, linguistically diverse community. Information is communicated to parents and
community members about curriculum, educational programs and services, assessment, and
instruction with the same level of quality that is afforded English-speaking community members. A
web-based request system is used to manage translation requests. Workflows have been integrated
with those of the Office of Communications and Family Outreach to ensure smooth, systemwide
communications of important information, including emergency messages. Work has started on a
web-based system for interpretation requests, to improve transparency and responsiveness to the
needs of schools communicating with individual parents about their children’s needs.

3. Describe where challenges are evident in the progress of Limited English Proficient students
towards attaining English proficiency by each domain (Listening, Speaking, Reading and
Writing).

The 2011 MCPS AMAO | and Il results were 70.4 percent and 19.3 percent, respectively. Since MCPS
ESOL students have exceeded the AMAO | target of 60 percent by 19.6 percent and the AMAO II
target of 17 percent by 2.3 percent, challenges in the domains of listening, speaking, reading, and
writing are not evident at this time.

4. Describe the changes or adjustments that will be made to ensure sufficient progress of Limited
English Proficient students towards attaining English proficiency. Include a discussion of
corresponding resource allocations and incorporate timelines where appropriate.

To ensure that MCPS ESOL students continue to meet or exceed AMAO | and |l targets, efforts will
center on supporting schools as they implement the World Class Instructional Design and
Assessment (WIDA) English language proficiency standards recently adopted by MSDE. Efforts also
will continue to be centered on providing schools with the training and resources needed to include
all eligible students in the annual state-mandated English language proficiency assessment to
minimize the impact of non-test takers on AMAO | and Il results.  Additionally, professional
development efforts at the elementary, middle, and high school levels will continue to focus on
building the capacity of non-ESOL content teachers to support the English language development
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and content needs of ESOL students in the core academic content areas by implementing the WIDA
Can-Do Indicators.

No Child Left Behind requires that corrective actions are taken in local school systems that failed to
make progress on the AMAOs:

= for any fiscal year, the school system must separately inform a parent or the parents of a child
identified for participation in or participating in a language instruction educational program of
the system’s failure to show progress. The law stipulates that this notification is to take place
not later than 30 days after such failure occurs. The law further requires that the information be
provided in an understandable and uniform format and, to the extent practicable, in a language
that the parent can understand.

= For two or three consecutive years, the school system must develop an improvement plan that
will ensure that the system meets such objectives. The plan shall specifically address the factors
that prevented the system from achieving the objectives.

= For four consecutive years, the state shall require the local system to modify the curriculum
program and method of instruction or determine whether or not the local school system shall
continue to receive funds related to the system’s failure to meet the objectives, and require the
local system to replace educational personnel relevant to the system’s failure to meet the
objectives.

B. If applicable, describe the corrective action plan specifying action to be taken for not meeting
AMAO 1 for two or three consecutive years:

Not applicable.

Local school systems not making AMAO 1 for two or three consecutive years must provide an
update on how the school system has revised the applicable components of the Master Plan to
ensure progress of English Language Learners towards English proficiency. In the report, school
systems should describe what challenges are evident and what changes or adjustments will be made
so that the school system will meet AMAO 1.

60



Limited English Proficient Students

C. If applicable, describe the corrective action plan specifying action to be taken for not meeting
AMAO 2 for two or three consecutive years:

Local school systems not making AMAO 2 for two or three consecutive years must provide an
update on how the school system has revised the applicable components of the Master Plan to
ensure progress of English Language Learners towards English attainment. In the report, school
systems should describe what challenges are evident and what changes or adjustments will be
made so that the school system will meet AMAO 2.

Not applicable

D. If applicable, describe the corrective action plan specifying action to be taken for not meeting AMAQO
3 for two or three consecutive years:

Local school systems not making AMAO 3 for two or three consecutive years must provide an
update on how the school system has revised the applicable components of the Master Plan to
ensure progress of Limited English Proficient students toward attaining reading and math
proficiency.

MCPS has missed AMAO 3 for the past two years, since the LEP subgroup at the county level in 2011
did not make AYP in middle and high school Reading, as well as elementary school Mathematics. To
address this trend in AMAO 3 results, it is important that additional resources and support are
provided to help teachers meet the linguistic and academic needs of LEP students in Reading and
Mathematics, to ensure that LEP students have full access to the general education curriculum.

To support this need, the Division of ESOL/Bilingual Programs has been centering its efforts on
professional development opportunities to build the capacity of school staff and foster collaboration
between ESOL and regular classroom teachers in working effectively with students in the LEP
subgroup. The table below summarizes the professional development offerings available to schools.

,,,,,, _ StePTforells Z0 - !

The STEP T for ELLs program helps secondary The Sheltered Instruction Observation
teachers of mathematics, science, and social Protocol (SIOP) was developed to provide
studies provide effective instruction to ESOL teachers of ELL with a well articulated,
students. This program provides professional practical model of effective instructional
development in the following areas: strategies that can be used during content

1. Profiles of ELL instruction.

2. Cross-cultural Communication e Lesson Planning

3. Literacy Development for ELL e Instruction and Lesson Delivery

4. Teaching Strategies for ELL e Review and Evaluation

5. Adaptation of Materials for ELL

6. Classroom Assessment for ELL In school year 2010-2011, six middle schools

that did not make AYP for the LEP subgroup in

Since high schools did not make AYP for the LEP mathematics participated in SIOP training and
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subgroup in reading, all high school ESOL centers
received STEP T training in the summer of 2010.
During school year 2010-2011, seven high school
ESOL centers implemented STEP-T as part of their
school improvement professional development
action plans. For school year 2011-2012, efforts
are underway to expand this program to
additional high school ESOL centers and middle
schools, since both middle and high schools did
not make AYP for the LEP subgroup in 2011.
Efforts also will include the creation of an online
course to make STEP-T content available to a
wider audience.

implemented the program to improve
outcomes for students in the LEP subgroup.
For school year 2011-2012, efforts are
underway to expand this program to
additional middle schools as well as high
school ESOL centers and elementary schools.

In addition to the above efforts, the Division of ESOL/Bilingual Programs will initiate training for
ESOL teachers on working in collaboration with reading and mathematics teachers by using the
WIDA Can-Do indicators at the elementary, middle, and high school levels. This will clarify for ESOL
reading and mathematics teachers how to make reading and math content accessible to ESOL
students at all levels of English language proficiency. Since the LEP subgroup at the elementary level
did not make AYP in mathematics, the Division of ESOL/Bilingual Programs will prioritize training on
the WIDA Can-Do indicators for elementary schools that did not make AYP in LEP mathematics.
Middle and high schools that did not make AYP in LEP Reading also will be targeted to receive

prioritized training on using the WIDA Can-Do indicators.
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p. 42
Career and Technology Education

The Bridge to Excellence legislation requires that the Master Plan “shall include goals,
objectives, and strategies” for the performance of students enrolled in Career and Technology
Education (CTE) programs.

Instructions:
Please respond to these questions/prompts:

1. Describe the school system’s progress on the implementation and expansion of Maryland
CTE Programs of Study within Career Clusters as a strategy to prepare more students who
graduate ready for entry into college and careers. Include plans for industry certification and
early college credit.

Efforts are continuing in MCPS to increase academic rigor of the 38 Programs of Study (POS)
and the Career and College Research and Development program. The focus of the 2011-2012
school year will be consistent and effective implementation, rather than expansion of the
programs.

The POS are organized within 11 MCPS career clusters and provide inquiry-based instruction.
Students learn academic content and apply their knowledge and skills to career-related
experiences. The POS are monitored and updated to improve transitions to postsecondary
education and careers.

MCPS continues to focus on strengthening the 2+2+2 programs specifically designed to prepare
students for both college and careers. Opportunities for students to earn industry certifications
or qualify for advanced placement in postsecondary institutions are a major focus of
instruction. MCPS staff members work collaboratively with business, community, and higher
education representatives to support program implementation and refinement.

Business and education professionals serving on Career Cluster Advisory Boards (CAB) for each
of the 11 career clusters advocate for and support meaningful learning opportunities for
students and teachers. CAB members collaborate with school-based and central services staff
members to develop and implement strategic plans and to identify human and material
resources that provide students industry-aligned instruction and materials, internships,
mentorships, and scholarships.

2.  What actions are included in the Master Plan to ensure access to CTE programs and
success for every student in CTE Programs of Study, including students who are members of
special populations?

To promote success for every student, CTE staff studied strategic plans in several systems and
reviewed past performance in MCPS, which resulted in identifying the following goals—by
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2014, 30% of all MCPS graduates will complete a POS and 80% of all POS graduates will be
prepared for college and careers. To address these goals, MCPS staff and multiple stakeholders
developed, implemented, and are monitoring the following two primary strategies:

Basing POS development on national models that are aligned with college and
workplace readiness requirements. In MCPS instruction focuses on preparing all
students—from middle to high school to college/university and including students with
special needs—for college and career. Course materials are aligned with national
standards and apply best practices of national models.

Communicating to parents, students, and staff how POS benefit students. MCPS is
piloting the use of web-based multimedia materials in addition to a new outreach model
to make contact with students and parents of underrepresented groups. Student
ambassadors, translated materials, and interpreters at meetings in community buildings
on weekend days or in late afternoons or evenings on weekdays are components of the
outreach effort.

3. Describe the school system’s strategies for increasing the number of CTE enrollees who
become completers of CTE programs of study. Data points should include the number of
enrollees, the number of concentrators and completers.

FY 2008 FY 2009
Enroll Concentrator Completer Enroll Concentrator Completer
21,241 5,672 1,065 17,172 3,204 1,000
FY 2010 FY2011
Enroll Concentrator Completer Enroll Concentrator Completer
20,838 13,505 810 22761 2372 833

MCPS staff members are realigning internal data processes with state data collection processes
to ensure accurate records for students, schools, and the district. Consistent coding of courses
in POS and the schools approved to offer the programs, as well as accurate coding of courses
that signify concentration in and completion of a POS are two of the district’s greatest
challenges for ensuring accurate measurement of performance. As the curriculum and
technology offices in MCPS collaborate on data processes, the curriculum office also will
continue to promote effective and consistent implementation of CTE POS by providing revised
or new course materials, equipment, support, and training aligned with industry standards.

Enrollment in CTE POS increased from FY 2010 to FY 2011 as a result of the following strategies:

Revising curriculum and providing job-embedded support and professional development
Meeting with principals, teachers, and other school-based staff to analyze data
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e Sharing best practices for data driven instructional planning
e Providing support to schools on monitoring Perkins performance measures, data
collection, and monitoring tools

MCPS implements strategies to increase the number of CTE enrollees who become POS
completers and measures and monitors the outcomes of those strategies. Over the last
eighteen months we have made changes in our data processes in order to collect and report
more accurate data. We continue these efforts, but the numbers for FY 2011 are more
accurate than in past years. As a result, this year’s data cannot be viewed in the same way as
data for FY 2007-FY 2010. Retention continues to be a challenge. The following strategies are
in place to increase the number of program completers:

The following strategies are in place to increase the number of program completers:

e Developing pathways that will facilitate transitions between secondary and
postsecondary education (2+2+2)

e Expanding marketing and outreach efforts to students and their parents to increase
their knowledge about the benefits of completing a program

e Incorporating technology in instruction to increase student engagement and to
prepare them for certification examinations

4. CTE improvement plans are required if a local school system does not meet at least 90% of
the negotiated performance target for a Core Indicator of Performance under the Perkins Act.
If your school system did not meet one or more Core Indicators of Performance, please
respond to the following.

a.) Identify the Core Indicator(s) of Performance that did not meet the 90% threshold.

e Nontraditional Participation (651)

b.) Analyze why the indicator was not met, including any disparities or gaps in
performance between any category of students and performance of all students.

e The percentage of males enrolled in nontraditional CTE programs (43.09%)
exceeded that of females (36.33%) and the percentage of all
underrepresented CTE students enrolled in nontraditional CTE programs
(39.92%). Some of the factors that may have contributed to the performance
on the Nontraditional Participation (6S1) core indicator include the following:

o Enrollment in CTE programs may have been affected by a change in the
courses that provide technology education credit. Many students appear
to have opted to enroll in a technology education course rather than
pursuing a CTE POS to meet a graduation requirement.

65



o Marketing and outreach about POS components such as certifications,
articulated college credit, internships, and scholarships, may not have
reached all students and parents.

o Professional development for school-based staff members needs a
stronger focus on strategies for recruitment and retention of
underrepresented CTE students. Intensification of these efforts should
help MCPS address this area.

c.) For FY 2012, indicate the section/subsection in the CTE Local Plan for Program
Improvement where the improvement plan/strategy is described.

Strategies for increasing the number of underrepresented CTE students enrolled in
nontraditional CTE POS are evident in the following sections of the MCPS FY 2012 CTE
Local Plan for Program Improvement:
Certificate of Participation, subsection 1, Special Population
Representatives—Development, Implementation, and Evaluation
Vision, Mission, and Accountability Statements, subsection 3, Accountability
Local Perspective, subsections 1B, 1C
Program Data Analysis, subsections 3A, 3B

Strategy Worksheets—

O 0O 0O 0 0O

O O 0O 0 O

Arts, Media, and Communication Cluster—A3

Business Management and Finance Cluster—A®6, A7, Al11, B1
Construction and Development Cluster—A9

Education, Training, and Child Studies Cluster—A5, A6
Environmental, Agricultural, and Natural Resources Cluster—A3
Health and Biosciences; Information Technology; and Manufacturing,
Engineering, and Technology Clusters—B1, B2

Human and Consumer Services, Hospitality and Tourism Cluster—A13
Information Technology Cluster—AS5, B1

Manufacturing, Engineering, and Technology Cluster—A4, A5, A6
Support Services to Special Populations—B4

Transportation Technologies Cluster—A7
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Pg 43

Addressing Specific Student Groups
Early Learning

Based on the examination of the 2010-2011 MMSR Kindergarten Assessment Data (Tables

8.1 and 8.2):

1. Describe the school system’s plans for ensuring the progress of students who begin
kindergarten either not ready or approaching readiness as determined by the
Maryland Model for School Readiness Kindergarten Assessment. Please include a
discussion of the corresponding resource allocations and include timelines for use of
allocations where appropriate.

Maryland Model for School Readiness (MMSR) data for the 2010-2011 school year indicate
that 74 percent of MCPS kindergarten students entered school fully ready, a decrease of 2
percentage points from the previous school year (Table 8.1). The data also indicate that 25
percent of kindergarten students require targeted support to work at the kindergarten level
(Table 8.1). MCPS established a system to ensure that all students’ needs are addressed. At
both the prekindergarten and kindergarten levels, MCPS utilizes the MCPS Assessment
Program (MCPS AP), a local assessment, to benchmark and monitor student progress in
literacy and mathematics. The MCPS AP Prekindergarten Reading and Mathematics is
administered three times annually. In addition, student progress is documented on the
Early Childhood Observation Record. Data collected through this assessment is used to plan
instruction to support prekindergarten students’ school readiness. The kindergarten
reading assessment includes a progress monitoring component that allows teachers to
assess student performance between assessment windows to inform instructional
decisions. The MCPS AP Mathematics Kindergarten Performance Assessments are
administered at the completion of each mathematics unit. Data gathered through these
assessments are used to develop and implement an instructional program that includes
both whole-group and small-group literacy and mathematics instruction to meet the
specific needs of students who enter kindergarten either not ready or approaching
readiness, as well as for all other kindergarten students. This year, MCPS has introduced
the Elementary Integrated Curriculum that is aligned with the National Common Core State
Standards. Schools may choose to refer a child to the school’s Collaborative Action Process
if the teacher feels that the child’s readiness profile may be impacted by a suspected
disability and/or poor progress.

Furthermore, school-based technical and instructional support is provided to teachers of
prekindergarten, Head Start, and kindergarten by reading specialists, math content coaches,
ESOL teachers, special education teachers, staff development teachers, and early childhood
instructional specialists. These additional school system supports assist teachers in meeting
the needs of those identified as not fully ready for kindergarten. Training on the Early
Childhood Accountability System tool will be provided for all kindergarten teachers in fall
2011, as well as all preschool/kindergarten special education teachers and related staff that
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are responsible for data entry and readiness data collection, using the MMSR, Work
Sampling System. All new kindergarten teachers will participate in an orientation to the
MMSR assessment and protocols.

2. What are the school system’s plans to work with other early childhood
partners/programs (i.e, Preschool Special Education, Head Start, Child Care Programs)
to ensure that children are entering school ready to learn?

MCPS continues to provide a 10-month prekindergarten/half-day Head Start, high-quality
educational program for 2,406 children highly impacted by poverty, mobility, and limited
English proficiency. This locally- and federally-funded program, designed to help the most
highly impacted children who traditionally may not have access to other learning
opportunities, reflects a diverse student population and includes a full complement of
family support services.

MCPS serves as the delegate agency for the Montgomery County Community Action
Agency’s Head Start program, allowing MCPS to provide Head Start classes within MCPS
sites. In FY 2008, full-day Head Start programs were implemented in 13 classes at 10 Title |
schools. Data collected on students in the initial year of the full-day Head Start program
indicate that providing students with a full-day program that increases the time, intensity,
and frequency of educational services, resulted in significant increases in participating
students’ school readiness profiles. In FY 2010, MCPS added an additional eight full-day
Head Start programs so that all Head Start programs in Title | schools are full-day programs,
increasing the number of children who have access to a high-quality, full-day educational
experience prior to the start of kindergarten. A total of 420 students were served in these
full-day Head Start classes in FY 2011. In FY 2012, 340 students will be served in full-day
Head Start classes.

To further support school readiness, MCPS offers prekindergarten collaboration classes that
include opportunities for prekindergarten general education and special education students
to attend class together. These classes enable special education students to interact with
and learn from typically developing peers.

Literacy and mathematics activity nights for families of prekindergarten and Head Start
students are scheduled throughout the school year. At these events, parents learn ways
they can support and enhance their children’s skills in these domains. Parents also receive
materials to use at home with their children. Both domains, Language and Literacy and
Mathematical Thinking, continue to show increases over the past five years. Language and
Literacy increased from 49 percent fully ready in 2005 to 66 percent fully ready in 2011, and
mathematics increased from 59 percent fully ready in 2005 to 70 percent fully ready in 2011
(Table 8.2).
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Kindergarten readiness workshops are offered several times during the school year to
provide parents of incoming children with information on kindergarten expectations and to
offer parents ideas to use at home with their children to support readiness.

Existing and expanding community partnerships continue to increase the provision of
comprehensive early childhood services to highly impacted families with children from birth
through age three at the Gaithersburg and Silver Spring Judy Centers. Targeted services
also include weekly play and learn literacy-based and parent-child activity sessions. Both
centers provide developmental screening clinics for infants and toddlers, as well as literacy
learning parties for parents and child care providers. Judy Center educators also help
families with 4-year-old children access full-year prekindergarten and/or MSDE accredited
child care programs. Training also is provided for parents and child care providers in all
MMSR domains. Training will continue to help ensure that providers are implementing a
program that is aligned with MSDE Quality Early Learning Standards and will support
children’s development in all domains. Readiness data from the Judy Centers shows that
these interventions are having a positive impact on the MMSR scores of Judy Center
participants.

MCPS continues to collaborate with other county agencies, both public and private, to
strengthen programs and resources to support young children’s development in all
domains. The Montgomery County Early Care and Education Congress Steering Committee
was convened to support issues related to early childhood education services for children,
birth through age five, and build on the work of the county’s existing Early Childhood
Initiative, developed in the year 2000. Represented in this group are MCPS, Department of
Health and Human Services, Montgomery County Public Libraries, Family Services Agency,
Montgomery College, and the Montgomery County Mental Health Association. This group
was responsible for initiating the annual Montgomery County Early Care and Education
Congress, a collaborative event that engages a wider group of county early childhood
stakeholders on issues related to school readiness and the alignment of early care and
education programs across the county. The most recent event was held on June 10, 2011,
and focused on supporting infants’ and toddlers’ mental health in response to trauma.

Providing more children with access to high-quality child care programs that are aligned
with the MMSR domains should have a positive impact on the overall readiness profiles of
incoming MCPS kindergarten students. MCPS collaboration with community child care
providers will continue to ensure that highly impacted children attending child care
programs have access to a high-quality curriculum that is aligned with the State Curriculum.
Selected child care providers are guided by MCPS staff through the MSDE
accreditation/revalidation process. To further align the efforts of MCPS and community
child care providers, MCPS meets annually with providers to share information about the
kindergarten program.

The Montgomery County Council convened a work group to develop recommendations for
the implementation of universal preschool in Montgomery County. The group released a
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detailed report outlining its recommendations. This report serves as a guide as the county
moves towards the expansion of preschool services to ensure school readiness for all of
Montgomery County’s children.

MCPS Early Learning documents for parents, such as Getting Ready for Kindergarten, Parent
Tips, and the Kindergarten Parent Handbook are translated in multiple languages and
disseminated throughout the school year. These languages include English, Viethamese,
Ambharic, Spanish, French, Korean, and Chinese to ensure that all parents have access to
vital information to support their children’s learning and preparation for kindergarten.

Based on the examination of the 2010-2011 Public Prekindergarten Enroliment Data
(Table 8.3)

1. Please verify the accuracy of the Public Prekindergarten enroliment data for school
year 2010-2011.

Table 8.3 indicates that there were 2,826 students enrolled in prekindergarten programs as
of September 30, 2010. Class enrollment data centrally maintained and monitored on a
weekly basis by the MCPS Division of Early Childhood Programs and Services indicates there
were 2,027 students enrolled as of September 30, 2009. Of these students, 2,406 were
enrolled in half-day prekindergarten/Head Start programs, and 420 children were enrolled
in full-day Head Start programs.

2. Describe the policies and practices put in place to ensure the enroliment of all eligible
children into the public prekindergarten program as described in COMAR 13A.6.02.

MCPS implements a comprehensive prekindergarten and Head Start recruitment and
registration plan to ensure educational services are provided to all eligible children. All
applications for the MCPS prekindergarten/Head Start programs are processed centrally.
Centralized enrollment procedures ensures that applications are processed consistently and
accurately. The outreach and recruitment are extensive to ensure that all potentially
income-eligible families are aware of the Prekindergarten programs, including Head
Start, and how to apply.

Registration opportunities are advertised on radio and television, and included in
community outreach efforts with social service agencies, community forums, organizations,
and ethnic communities. Key recruitment strategies include mailings to all families with
young children who receive Maryland Children's Health Insurance Program (MCHIP) and
child care subsidies, as well as all families with young children residing in public or
subsidized housing. In addition, registration information is distributed to all elementary
schools in the county. Partner agencies within the community also receive registration
information, including food banks, clothing centers, churches, and pediatricians' offices.
Outreach also is extended to media and targeted organizations assisting various ethnic
groups. The documents are translated into six languages for ease of access for families.
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MCPS also schedules prekindergarten/Head Start registrations during evenings and on
Saturdays to accommodate the schedules of working parents. In addition, some
registration sessions are held at off-site locations in the community to provide easier access
for parents. The programs accept applications throughout the year and enroll students as
eligible applications are processed. There is no waiting list for 4-year-old students.
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Pg 45
Addressing Specific Student Groups
Gifted and Talented Programs

1. List the goals, objectives, and strategies for the Gifted and Talented Program student

identification and services along with the progress made in 2009-2010 toward meeting
those goals, objectives, and strategies. Include supporting data as needed to document
progress.
The MCPS strategic plan, Our Call to Action: Pursuit of Excellence, includes a key goal critical
for accelerating the achievement of gifted and talented students, Goal 2 Provide an
Effective Instructional Program. In Goal 2, the milestone related to gifted and talented
students is “All schools will increase enrollment and performance of all students in gifted,
Honors, Advanced Placement [AP], International Baccalaureate [IB], and other college-level
courses, with a focus on improving enrollment and performance of African American and
Hispanic students.” Data points to measure the success of this milestone include the
number of students identified as gifted and talented (GT), the number of students enrolled
in above-grade-level mathematics in Grade 5, the number of students enrolled in Honors
and Advanced Placement (AP), International Baccalaureate (IB), and college-level courses,
and student performance on AP, IB courses.

The strategic plan for the Division of Accelerated and Enriched Instruction (AEIl) also
addresses the challenges identified by system priorities as well as priorities identified in the
report of the Deputy Superintendent’s Advisory Committee on Gifted and Talented
Education (DSAC). The plan includes the following four goals:

¢ Strengthen Accountability Measures

e Improve and Expand Programs

¢ Implement Systematic Collection and Analysis of Data

e Provide all Students with Equal Access to GT Programs and Services

While MCPS begins identifying students who can work at advanced levels as early as
kindergarten, a review of multiple data points that assess cognitive and academic strengths
of every child in Grade 2 and the opportunity for reassessing current students and assessing
new students in Grades 3-5 allows the system to—

e recognize those students whose performance, motivation, or potential ability
indicate the need for accelerated and enriched instruction; and

e match student strengths with instruction and programs that will support and extend
these strengths.

This global screening process is conducted by local elementary schools with support and
review from central office staff. The process consists of collecting multiple points of data on
every student, review of the data by the school Accelerated and Enriched Instruction
Committee, planning for instruction for each child, and a decision regarding identification.
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Students who show potential but are not identified as “gifted and talented” also may
receive accelerated and enriched instruction. In 2009-2010 and 2010-2011, MCPS piloted a
Student Instructional Program Planning and Implementation (SIPPI) process in 31
elementary schools that streamlines the global screening and articulation processes
through the use of technology and further ensures that students receive the appropriate
level of instruction.

Data from 2010-2011 screening is not yet available.

Middle schools use the elementary GT identification to help plan for instruction. In
addition, students are reassessed locally for appropriate placement in challenging courses.
To improve traditional GT offerings, advanced courses in English, science and world studies
are being developed and implemented through the middle school reform process. At the
beginning of the fourth quarter in 2009-2010, students in one or more GT courses in middle
school represented about 90% of the Grade 6 student population. In Grade 8, about 88% of
students were enrolled in one or more GT courses.

In high schools, student data profiles are reviewed for placement in Honors, AP, IB, or
college-level courses by each school. MCPS also has created a data tool to search for
students who may have potential but are not enrolled in courses that challenge them. The
MCPS Class of 2009 set new Advanced Placement (AP) examination participation and
performance records. In 2009, 64.4 percent of MCPS graduates took one or more AP exams,
a rate that was 24.4 and 37.9 percentage points higher, respectively, than the rate for public
school graduates in Maryland (40.0 percent) and the nation (26.5 percent). More
significantly, the percentage of MCPS graduates who earned at least one AP exam score of 3
or higher (48.7 percent) was about twice the rate for public school graduates in Maryland
(24.8 percent) and more than three times the rate for public school graduates in the nation
(15.9 percent). Particularly noteworthy is the fact that MCPS graduates decisively
contributed to Maryland’s first place national ranking for AP exam performance. For the
second year in a row, Maryland had the highest percentage of graduates who earned one or
more AP exam scores of 3 or higher, and MCPS students accounted for 33 percent of all of
the 2009 Maryland graduates who earned a 3 or higher on at least one exam. The
percentage of African American graduates in the MCPS Class of 2009 who earned at least
one AP exam score of 3 or higher was more than three times the rate for African American
graduates in Maryland and more than five times the rate for African American graduates
nationwide. The percentage of African American (20.9 percent) and Hispanic (35.1 percent)
graduates in the MCPS Class of 2009 with at least one AP score of 3 or higher was 5.0 and
19.2 percentage points, respectively, above the national average (15.9 percent) for all
graduates.

In 2010-2011, MCPS continued to make progress towards system Strategic Plan goals
regarding the Gifted and Talented program services outlined in the response to Question 2
of section I.F. of the Master Plan. Specifically, progress was made in the following areas
using a number of strategies:
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Staff from the Division of Accelerated and Enriched Instruction (AEl) continued to
collaborate with community superintendents in the Office of School Performance
(OSP) to monitor annual data points for accelerated and enriched instruction
implementation, report individual school progress regarding provision of GT
services, and to provide direct support to schools. The monitoring process is
reviewed twice a year to provide timely data to OSP and schools, as well as
targeted support.

AEI Staff continue collecting stakeholder feedback in preparation for MCPS BOE
review of Policy IOA Gifted and Talented Education.

AEI staff supported the professional development of the AEI Instruction Support
Teacher in all 38 middle schools as well as AEI Literacy Coaches and the AElI Math
Content Coaches to establish expectations for schools on delivery of rigorous,
advanced level instruction.

AEl staff provided professional development to principals, assistant principals, and
principal interns at principals’ update meetings and professional learning
community meetings on strategies for leading for rigorous instruction and using
data to insure provision of advanced level services.

As part of its school support efforts, AEl staff provided individual administrative,
consultation, teacher collaborative planning leadership, and direct professional
development on content and strategies that support advanced level instruction.
In 2010-2011, AEI staff provided support to 190 schools of the 200 schools in
MCPS.

AEIl provides systemwide professional development in rigorous course preparation
for-the William and Mary Reading/Language Arts program, Junior Great Books,
Jacob’s Ladder, supporting GT/ learning disabled (LD) students and continuing
education courses RD 40: Strategies for Advanced Level Reading Language Arts
Instruction, MA 68: Strategies for Advanced Level Mathematics Instruction and SA
92: Smart Kids with Learning Difficulties.

In 2010-2011, AEI staff developed and facilitated two new Continuing Professional
Development (CPD) courses: Responsive Teaching in the Elementary Classroom
and IB Level 2. These courses were designed to increase teachers’ capacity to meet
the needs of all learners, including gifted and highly able learners.

MCPS developed a partnership with Towson University to offer a Master’s
concentration in Gifted and Talented instruction. A cohort of MCPS teachers
began the program in the fall of 2008, and a second cohort began in January of
2010. The first cohort will be completed by summer 2012.

AEl staff continued to work with school principals and school staff to ensure the
consistent implementation of the Junior Great Books reading language arts
program and the William and Mary Reading Language Arts program for students
who have the ability, potential, or motivation to work at advanced levels in all
elementary schools.
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The Highly Gifted Centers integrated curriculum was fully implemented in eight
centers and Units One and Two were implemented at a non-center elementary
school and at the GT/LD Centers.
The GT/LD WINGS Mentor Program supported GT/LD students at risk of failure by
providing one-to-one support.
Local funds were allocated in the FY 2011 budget to continue implementation of
the successful Middle School Magnet Consortium after the federal Magnet Schools
Assistance Program grant ended.
The advanced courses from the Middle School Magnet Consortium are available to
all MCPS middle schools.
The whole-school magnet programs at Poolesville High School, including an
expansion of the Montgomery Blair Science, Mathematics, and Computer Science
Magnet Program and a new Humanities Magnet Program were expanded to Grade
12, thus completing the four-year sequence projected for 2010.
In 2010, John F. Kennedy and Seneca Valley high schools received authorization for
International Baccalaureate Diploma Programs. MCPS now hosts a total of eight
Diploma Programs.
In 2010-2011, MCPS continued to host International Baccalaureate Middle Years
Programs in five middle schools and three high schools. In 2011-2012, AEI will
begin a pilot of the IB Career Certificate at Rockville HS and Watkins Mill HS. IBCC
incorporates the educational principles, vision and learner profile of the IB into a
unique offering that specifically addresses the needs of students who wish to
engage in career-related education like Project Lead the Way, The IBCC is a
combination of IB Diploma coursework and career certificate coursework. The
IBCC enables schools to widen participation to an IB education.
MCPS continues its partnerships with higher education institutions to provide
students with university courses and experiences while still in high school.
Students from all 25 high schoolsnow have access to various
partnership programs, activities, projects, and initiatives.
Staff continued to streamline application processes, increased parental outreach,
and maintained program development for secondary magnets, including
developing, collecting and analyzing parent impressions of the programs through a
survey.
The Office of Shared Accountability conducted an analysis of the Grade 2 gifted
identification process and published results in memorandum to the Board of
Education. AEl is partnering with 31 elementary schools, the Office of Shared
Accountability, the Office of School Performance, and the Office of the Chief
Technology Officer to develop a Student Instructional Program Planning and
Implementation (SIPPI) process. This process will-
o Match student strengths and areas of need with instruction and programs;
o Recognize those students whose performance, motivation, or potential ability
indicates the need for accelerated and enriched instruction;
o Recognize students who need specialized instructional support;
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o Communicate with families and the next grade level teacher the
recommendations of a team of professionals, including establishing
recommendations in the context of student goals for college readiness; and

o Ensure that recommendations for instruction are carried out and include
parents in decisions regarding instructional recommendations.

. The Office of School Performance conducted several action-research reviews of
acceleration in elementary mathematics and Advanced Placement/International
Baccalaureate participation and performance through the M-STAT process.

° The MCPS Curriculum 2.0, also known as the Elementary Integrated Curriculum,
includes a Primary Talent Development component that will be implemented in all
Kindergarten and Grade 1 classrooms in 2011-2012. Work continues to expand the
integrated curriculum model to Grades 2-5.

. AEl staff provided an annual data report to all schools indicating students
identified as GT/LD.

] AEl staff partnered with the Department of Family and Community Partnerships to
help parents navigate the multiple acceleration and enrichment opportunities at
local schools and throughout MCPS.

° AEl staff continued community and staff outreach through the AEl Feedback
Council. This multi-stakeholder group continued to review program and system
plans.

° Multiple information sessions, with translators on site, and two application
workshops were hosted for parents interested in special programs.

. MCPS published Options, an introductory guide to special programs on the MCPS
website. Budget reductions preclude mailing this guide for the 2011-2012 school
year. The publication is available online.

2. Identify the strategies, including resource allocations that appear related to the progress.

MCPS offers a continuum of programs and services, including accelerated and enriched
instruction at every school and center and magnet programs for the highly gifted and GT/LD
students. At the elementary level, students are served primarily through opportunities for
accelerated and enriched instruction in the MCPS curriculum. In the MCPS mathematics
and reading/language arts programs, students can access work above grade level.
Enrichment opportunities are included in programs during the school day such as William
and Mary, Junior Great Books, and Jacob’s Ladder and through after-school enrichment
such as Destination Imagination. Several specialty programs or staffing positions serve a
limited number of students such as the early recognition of potential, the Program for
Assessment, Diagnosis, and Instruction (PADI) in 16 schools, the Title I/GT 0.5 teachers in 13
Title | schools, the WINGS Mentor Program for GT/LD students, two GT/LD centers, the
Takoma Park Primary Magnet, the International Baccalaureate Primary Years Program, and
eight centers for the highly gifted.
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At the middle school level, students are encouraged to enroll in above grade-level
mathematics courses and GT or Advanced courses or cluster groups in English, science, and
social studies. Students may earn high school credit for advanced level mathematics,
English, and science courses while in middle school. Additionally, students may enroll in
high school level foreign language courses, also considered advanced level courses. The
curriculum for GT and Advanced courses includes appropriate adaptations for accelerated
and enriched learning for pursuing in-depth studies that require abstract and higher-order
thinking skills. GT and Advanced courses provide expectations and opportunities for
students to work independently at an accelerated pace, to engage in more rigorous and
complex content and processes, and to develop authentic products that reflect students'
understanding of key concepts. Students who are highly capable and potentially high-
achieving students who are motivated to pursue rigorous, challenging instruction may enroll
in GT and Advanced courses.

Special programs for the middle school level include three centers for GT/LD students,
centers for the highly gifted in humanities and mathematics, science, and computer science,
the International Baccalaureate Middle Years Program, and student choice magnets in
technology, aerospace, and the creative and performing arts. The GT/LD program at
Roberto Clemente Middle School aligns services with the Upcounty Center Program for the
Highly Gifted.

Students in MCPS high schools may choose from a broad range of core and elective courses
at the Honors and AP levels. Special programs are focused on serving students at three
GT/LD centers, three application programs for the highly gifted, eight International
Baccalaureate programs, and a Visual Arts Center. Students also may choose from a variety
of local and regional signature and academy programs.

MCPS employed a number of strategies to continue progress towards system Strategic Plan
goals regarding Gifted and Talented program services. The most frequently used strategies
were system-wide professional development, project management and expansion of
initiatives, clarification of instructional expectations, communication with stakeholders, and
direct support to schools in the form of consultation, curriculum planning, and professional
development.

For FY 2012, MCPS allocated a budget of $1,363,773 to the Division of Accelerated and
Enriched Instruction to help meet system goals in this area. This does not include the
resources dedicated in other offices, special programs housed at schools, or school
programs focused on accelerated and enriched instruction.

Describe where challenges are evident in meeting Gifted and Talented Program goals,
objectives, and strategies.

Despite an economic downturn, which necessitates a reduction in funding and prioritization
of funding allocation, MCPS continues its work to achieve the goals of the strategic plan,
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Our Call to Action: Pursuit of Excellence, and specifically the goal critical for accelerating the
achievement of gifted and talented students, Goal 2 Provide an Effective Instructional
Program. The challenges for meeting these goals are articulated in the strategic plan for the
Division of Accelerated and Enriched Programs, along with the following 18 strategies to
address the challenges:

I. Strengthen Accountability Measures

A.

Improve GT policy monitoring through alignment with the efforts of Office of
School Performance to monitor schools.

Work with the Office of School Performance to develop key school data to
publish regarding GT implementation, such as participation in professional
development and number of students in advanced courses.

Develop performance criteria to evaluate key school-based staff responsible for
service delivery.

ll. Improve and Expand Programs

A.

G.

H.

Review the Global Screening process to focus on levels of service provided to
students.

Develop clear guidelines to differentiated levels of service in reading/language
arts/English, mathematics, science, and social studies.

Refocus Title I, PADI, and WINGS Mentor program into a primary talent
development initiative serving a maximum number of schools in need.

Continue to implement and disseminate highly gifted center curriculum.
Complete and implement the Middle School Magnet Consortium programs
curriculum.

Develop a whole-school magnet model for the Poolesville High School magnet
programs.

Review middle school humanities and math/science programs and make
recommendations for improvement.

Develop a strategic plan for expansion and implementation of IB programs.

lll. Implement Systematic Collection and Analysis of Data

A.

B.

Integrate data collected regarding accelerated and enriched instruction into
individual student profiles provided in student data systems.

Include data on student accelerated and enriched instruction in parent-reporting
methods.

IV. Provide all Students with Equal Access to GT Programs and Services

A.

O

Review instructional practices and articulation procedures to ensure that
institutional barriers to access are identified and removed at all levels.

Review impact of Title I/GT 0.5 position and report recommendations.

Review access for GT/LD students through a program review.

Develop consistent methods for parent outreach to ensure that all families are
knowledgeable about accelerated and enriched programs.
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E. Review the application procedures for all test-in programs to ensure equitable
access.

4. Describe the changes or adjustments that will be made, along with the corresponding
resource allocations to ensure sufficient progress. Include timelines where appropriate.

Progress continues on meeting the MCPS goal of providing an effective instructional
program for all students, and in particular for students requiring acceleration and
enrichment. Many measures in the MCPS strategic plan are being put into effect and
funding is being provided to support implementation.

The effort to strengthen accountability measures continues through collaboration with the
Office of School Performance. Meetings for FY 2012 with community superintendents to
discuss key data points related to GT implementation will occur on a regular basis. Based
on analysis of data, schools in particular need of professional development and support in
providing effective accelerated and enriched programming will continue to be identified
and support provided. The Division of Accelerated and Enriched Instruction will support
evaluation of effective implementation of advanced-level programming in identified schools
using previously created performance criteria. Additional K-8 benchmarks for reading
language arts will be identified that will allow schools to monitor progress, similar to the
current mathematics structure.

Program expansion and improvement efforts include a continuation of the work to develop
a Student Instructional Program Planning and Implementation process that will
o Match student strengths and areas of need with instruction and programs;
o Recognize those students whose performance, motivation, or potential ability
indicates the need for accelerated and enriched instruction;
o Recognize students who need specialized instructional support;
o Communicate with families and the next grade level teacher the recommendations of
a team of professionals, including establishing recommendations in the context of
student goals for college readiness; and
o Ensure that recommendations for instruction are carried out and include parents in
decisions regarding instructional recommendations.

Recommendations from the Global Screening Project Team that studied disproportionality
provided additional guidance in this effort. Primary talent development opportunities are
being embedded in the MCPS Curriculum 2.0 and staff members from the highly gifted
centers continue to receive professional development to accompany the integrated
curriculum for students at the centers. Feedback from the teachers will result in further
refinement of the curriculum. AEl staff redesigned all professional development
opportunities to clarify how each program or process fosters development of critical
thinking, reasoning, and problem solving skills in Grades pre-K—12. Additionally, all AEI
professional development will incorporate the use of online tutorials and digital technology
to better serve school staff. In 2011-2012, AEl will continue to expand professional
development opportunities for staff who currently teach or have an interest in teaching IB
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courses to include a Middle Years Program teaching academy, as well as a continuing
education courses: Teaching the IB in MCPS and IB 02. The whole school magnet at
Poolesville High School continues to expand the course offerings, allowing the school to
challenge both the students who applied and were selected countywide for advanced-
programming opportunities and all students who normally attend this school.

As a part of Middle School reform efforts, MCPS is building on the success of the whole
school magnet programs at three MCPS middle schools: Argyle, A. Mario Loiederman, and
Parkland. The availability of highly engaging advanced-level courses previously offered only
to the three magnet consortium schools was extended to all middle schools, allowing
students in more schools access to even more rigorous course work, some of which will
offer high school credit. This initiative is being expanded to include more middle schools in
2010-2011.

A review of middle school magnet humanities and math/science courses will continue, with
staff members from the Division of Accelerated and Enriched Instruction and teachers from
the various sites collaborating to develop or refine curriculum and assessment documents.

Work to implement systematic collection and analysis of data continues in collaboration
with the Office of the Chief Technology Officer and the Office of Shared Accountability.
Data collected regarding accelerated and enriched instruction are now integrated into
individual student profiles provided in student data systems at all grade levels. MCPS is
working to make the data more easily accessible for teachers and administrators to
facilitate articulation and for parents to help them to be active participants in their
children’s learning experience.

An important challenge that remains is that of providing all students with equal access to GT
programs and services. MCPS is working to build the capacity of staff to establish culturally
sensitive learning environments and to develop culturally sensitive instruction. An outcome
of Middle School reform efforts is that common articulation procedures be established to
ensure that institutional barriers to access rigorous instruction are identified and removed
at all levels. The Department of Family and Community Partnerships is collaborating with
the Department of Enriched and Innovative Programs to develop consistent methods for
parent outreach to ensure that all families are knowledgeable about accelerated and
enriched programs. Ongoing review of the application procedures for all test-in programs
to ensure equitable access continues. The Division of Accelerated and Enriched Instruction
(AEl) supports the Program for Assessment, Diagnosis, and Instruction (PADI) in 16
elementary schools to identify and nurture the talents and skills of traditionally
underrepresented populations. The PADI strategies are also being embedded in the K-5
Elementary Integrated Curriculum, thus extending the primary talent development model
to all elementary schools. AEl also supports the professional development of middle school
Accelerated and Enriched Instruction Support Teachers, middle school AEI Literacy Coaches,
and AElI Math Content Coaches whose work includes providing access to accelerated and
enriched instruction in their schools to all students.
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Addressing Specific Student Groups
Early Learning

Based on the examination of the 2010-2011 MMSR Kindergarten Assessment Data (Tables
8.1and 8.2):

1. Describe the school system’s plans for ensuring the progress of students who begin
kindergarten either not ready or approaching readiness as determined by the
Maryland Model for School Readiness Kindergarten Assessment. Please include a
discussion of the corresponding resource allocations and include timelines for use of
allocations where appropriate.

Maryland Model for School Readiness (MMSR) data for the 2010-2011 school year indicate
that 74 percent of MCPS kindergarten students entered school fully ready, a decrease of 2
percentage points from the previous school year (Table 8.1). The data also indicate that 25
percent of kindergarten students require targeted support to work at the kindergarten level
(Table 8.1). MCPS established a system to ensure that all students’ needs are addressed. At
both the prekindergarten and kindergarten levels, MCPS utilizes the MCPS Assessment
Program (MCPS AP), a local assessment, to benchmark and monitor student progress in
literacy and mathematics. The MCPS AP Prekindergarten Reading and Mathematics is
administered three times annually. In addition, student progress is documented on the
Early Childhood Observation Record. Data collected through this assessment is used to plan
instruction to support prekindergarten students’ school readiness. The kindergarten
reading assessment includes a progress monitoring component that allows teachers to
assess student performance between assessment windows to inform instructional
decisions. The MCPS AP Mathematics Kindergarten Performance Assessments are
administered at the completion of each mathematics unit. Data gathered through these
assessments are used to develop and implement an instructional program that includes
both whole-group and small-group literacy and mathematics instruction to meet the
specific needs of students who enter kindergarten either not ready or approaching
readiness, as well as for all other kindergarten students. This year, MCPS has introduced
the Elementary Integrated Curriculum that is aligned with the National Common Core State
Standards. Schools may choose to refer a child to the school’s Collaborative Action Process
if the teacher feels that the child’s readiness profile may be impacted by a suspected
disability and/or poor progress.

Furthermore, school-based technical and instructional support is provided to teachers of
prekindergarten, Head Start, and kindergarten by reading specialists, math content coaches,
ESOL teachers, special education teachers, staff development teachers, and early childhood
instructional specialists. These additional school system supports assist teachers in meeting
the needs of those identified as not fully ready for kindergarten. Training on the Early
Childhood Accountability System tool will be provided for all kindergarten teachers in fall
2011, as well as all preschool/kindergarten special education teachers and related staff that
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Pg. 46
Special Education

The BTE Act requires that each updated Master Plan “shall include goals, objectives, and
strategies” for the subgroup of special education. Both federal and State legislation require
that states have accountability systems that align with academic content standards for all
students. In addition, the federal special education legislation commonly known as IDEA also
requires that a child’s needs resulting from a disability be addressed “so that they may be
involved in and progress in the general curriculum.” Information requested about special
education aligns with reporting requirements of the Federal Office of Special Education
Programs (OSEP).

Therefore, each school system’s annual submission that is aligned with federal and State law
will document and support with evidence the progress in academic achievement for students
with Individualized Education Programs (IEPs) as well as update plans to accelerate
performance to ensure that the special education subgroup makes Adequate Yearly Progress at
the system and individual school level. Changes to strategies or specific areas of progress that
have improved performance should be discussed in the Update, particularly for schools or
systems in improvement.

AS YOU COMPLETE THE 2011 MASTER PLAN ANNUAL UPDATE, YOU MAY WISH TO CONSIDER
THE FOLLOWING SPECIAL EDUCATION ISSUES WITHIN YOUR RESPONSES THROUGHOUT THE
DOCUMENT. THIS SECTION IS NOT TO BE COMPLETED AS A STAND-ALONE SECTION.

* Access to the General Education Curriculum. How are students accessing general
education so they are involved and progressing in the general curriculum at elementary,
middle and high school levels and across various content areas?

Access to the General Education Curriculum

To ensure that students with disabilities have access to the general education curriculum, the
Montgomery County Public Schools (MCPS) publication, “Our Call to Action: Pursuit of
Excellence,” established the goal of increasing the percentage of students in the general
education environment, in compliance with state and federal mandates. Since 2005, MCPS
consistently exceeded the state target for the percentage of students with disabilities receiving
instruction in the general education environment. According to the October 29, 2010,
Maryland State Department of Education (MSDE) Census Data Report, 68.19 percent of MCPS
students with disabilities, ages 6 to 21 years old, are served in the general education
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environment 80 percent or more during the school day. This exceeds the state target of 61.61
percent by 6.58 percent.

Classes for prekindergarten students with disabilities are collocated in schools with Head Start
or general education prekindergarten classes to ensure access to the general education
prekindergarten curriculum and inclusive opportunities. Participation in the least restrictive
environment has increased since 2005 for prekindergarten students, as the inclusive
opportunities became more available. In October 2005,
6.23 percent of students with disabilities were educated within the early childhood setting.
According to the October 29, 2010, MSDE Census Data Report, 39.8 percent of preschool
students with disabilities, ages 3-5 years old, receive services in the Regular Early Childhood
Program at least 80 percent of the time. While MCPS is not yet meeting state targets, the
percentage increased significantly since 2005 and demonstrates our commitment to providing
more inclusive opportunities to prekindergarten students with disabilities.

Assignment of Elementary Students to Neighborhood Schools—Home School Model

For the FY 2012 school year, the Home School Model (HSM) will be implemented in 66
elementary schools. The service delivery model for HSM ensures access to the general
education curriculum and includes consultation, resources, and small-group instruction to
address the needs of students with disabilities. HSM staffing allocations are based on the
cumulative hours of special education instructional services documented on all students’
Individualized Education Programs (IEPs) for each neighborhood school, rather than on the
traditional child count. This innovative approach is similar to the hours-based staffing used at
the middle school level and takes into consideration the severity and intensity of a student’s
instructional needs reflected in the hours of service on the IEP, rather than relying on the
premise that all students with disabilities require an equal amount of service and staffing.

HSM elementary schools are able to program for students who previously received services
outside of their home school, while providing increased access to rigorous instruction.

In 2009, 32 HSM schools, or 53 percent, met or exceeded the Annual Measurable Objectives
(AMO) reading target, while 15 HSM schools, or 25 percent, met or exceeded the AMO
mathematics target.

Middle School Hours-based Staffing

MCPS has maintained the Hours-based Staffing Model in a total of 31 middle schools since the
2009-2010 school year. Like the HSM at the elementary level, Hours-based Staffing is a service
delivery model that provides equitable and appropriate staffing of special education teachers
and paraeducators based on the total number of direct instructional service hours on student
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IEPs. Hours-based Staffing provides resources for flexible scheduling options including
coteaching. In addition, this staffing model ensures that students with disabilities have access
to a continuum of services, including consultation, resource support, cotaught classes, and self-
contained classes in their home or consortia schools without having to be transported to more
restrictive, centralized services.

In the 2009-2010 school year, 25 of the 31 middle schools with Hours-based Staffing made
Adequate Yearly Progress (AYP) in the special education student subgroup for reading. Within
the same timeframe, 23 of these schools made AYP in the special education student subgroup
for mathematics.

* Collaboration with General Educators. How is the local school system ensuring
collaboration between general and special education staff, including such opportunities as
joint curricular planning, provision of instructional and testing accommodations,
supplementary aids and supports, and modifications to the curriculum?

Since 2003, MCPS completed several major initiatives to improve and enhance the delivery of
instruction for students with disabilities in order to increase student performance and
achievement. The Office of Special Education and Student Services (OSESS), the Office of
Curriculum and Instructional Programs (OCIP), and the Office of School Performance (OSP)
combined efforts to ensure that students with disabilities gained access to the general
education curriculum at all school levels. A major initiative was to require the participation of
general and special education teachers in professional development based on best practices for
coteaching, collaborative planning, differentiated instruction, and the use of technology and
Universal Design for Learning (UDL) strategies.

Prekindergarten Professional Development and Collaboration

In July 2010, MCPS was awarded Early Childhood Links and Maryland Model for School
Readiness grants which provided funding for prekindergarten staff members to receive
professional development focused on improving kindergarten readiness skills for
prekindergarten students with disabilities. Professional development targeted early literacy,
mathematics, social/play, and social/emotional skills. Getting Ready, Montgomery County,
March 2011, reported 47 percent of children with disabilities were fully school-ready in 2010—
2011, a 23-point gain from 2001-2002.

Elementary Level Professional Development and Collaboration

At the elementary level in summers 2010 and 2011, selected Grades K-5 general and special
education teachers, paraeducators, speech-language pathologists, and staff development
teachers participated in required professional development pertaining to the characteristics of
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students with disabilities, instructional and behavioral strategies for students with disabilities,
collaborative planning, differentiated instruction, utilizing technology to access the curriculum
and UDL strategies. To ensure that the elementary curriculum is accessible for all students,
OCIP is developing the Elementary Integrated Curriculum (EIC). The EIC is a digital curriculum
that embeds UDL concepts to ensure all students, including students with disabilities, can
access general education instruction. An instructional specialist from the Department of Special
Education Services (DSES) serves on the curriculum design team to ensure the elements of UDL
are embedded. Using American Reinvestment Recovery Act (ARRA) funds, OSESS purchased
instructional materials, technology, and resources to support accessibility to the EIC curriculum.
In addition, during the required professional development all elementary teams were trained
on the use of these tools and resources. In response to national and state interest in the use of
UDL, three elementary schools will serve as UDL Academies for the 2011-2012 school year.
Each school will form an Instructional Technology Leadership team which will focus on the
integration of technology into the curriculum to enable students with disabilities to access the
“curriculum.  With ARRA funds, OSESS purchased resources, conducted professional
development, and implemented and monitored researched-based reading and mathematics
interventions in targeted elementary schools to improve the performance outcomes of
students with disabilities. For the 2011-2012 school year, MCPS will strategically place the
following researched-based reading interventions in 30 elementary schools and one special
school:

O Early Interventions in Reading—a decodingintervention for Grades K-3;
Levels K, 1, and 2

o Fast Track Reading—a decoding and comprehension intervention for students in
Grades 4 and 5

Secondary Professional Development and Collaboration

Since 2007, MCPS required secondary core content coteaching teams in the areas of English,
mathematics, social studies, and science to participate in professional development on best
practices for instructing students with disabilities in the general education environment. These
professional development sessions focus on the characteristics of students with disabilities,
specific instructional and behavioral strategies, differentiated instruction, utilizing technology
to access the curriculum, and UDL. During the 2010-2011 school year, MSDE awarded MCPS a
Least Restrictive Environment (LRE) Grant. MCPS, in partnership with Towson University,
designed and implemented the Middle School Special Education Institute at Tilden Middle
School. Grade 6 coteaching teams were required to conduct four site visits to Tilden Middle
School to observe exemplary practices during actual classroom instructional time regarding
coteaching, differentiated instruction, and UDL strategies for the purpose of replicating those
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practices observed in their classrooms. Approximately 900 general and special education staff
members visited Tilden Middle School during the 2010-2011 school year. Towson University, in
partnership with MCPS, offered three graduate credit hours, at no cost to middle school
coteaching teams, on the Models of Coteaching and Differentiated Instruction. OCIP, in
collaboration with OSESS, modified secondary curriculum-based unit assessments and final
examinations in the core content subject areas of English and mathematics to ensure students
with disabilities have access to the appropriately designed assessments. OSESS purchased
resources, conducted professional development, and implemented and monitored the use of
research-based reading and mathematics interventions in all secondary schools to support
students with disabilities. For the 2011-2012 school year, MCPS will strategically place Read to
Achieve, a comprehension reading intervention, in seven middle schools.

ARRA funds also were used to offer mini-grants to all elementary, middle, and high schools to
provide increased opportunities for general and special education staff members to
collaboratively plan to enhance instruction and provide more inclusive opportunities for
students with disabilities. In order to establish high expectations for students with disabilities
and ensure access to the State Curriculum Standards and Core Learning Goals, in alignment
with MCPS curriculum, the mini-grants provided release time and/or stipends for staff
members, including paraeducators at 86 schools, 55 elementary and 31 secondary, to plan for
the increased use of differentiation strategies and UDL practices. Central office special
education supervisors, instructional specialists, and itinerant resource teachers monitored the
collaborative planning process and participated on teams that focused on analyzing student
work and instructional discourse.

The initiation and ongoing support of academic interventions also supported the MCPS
strategic goal of providing students with disabilities access to the general education
environment to the maximum extent appropriate. MCPS implemented and provided ongoing,
job-embedded support for the following reading interventions:

® Read Well targets phonemic awareness and phonics instruction using systematic and
explicit instruction for nonfluent readers in Grades 1-3.

® Horizons is a direct instruction reading intervention to develop phonemic awareness,
decoding skills, advanced word recognition, vocabulary, fluency, and basic
comprehension strategies for struggling readers in Grades K-3.

e Corrective Reading is a direct instruction intervention to improve decoding skills for
struggling readers in Grade 4 through age 21.

® Read Naturally improves reading fluency for struggling readers. The program includes
modeled reading of passages, repeated student readings, and progress monitoring of
fluency and comprehension.

e Lexia—Reading Strategies for Older Students provides supplemental support for the
development of an effective decoding system using activity-based instruction.
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Edmark Reading develops sight vocabulary for students needing more functional
reading development.

Read 180 at all secondary schools. Read 180 is a computer-based intervention for
middle and high school students. After the initial whole group lesson, students rotate
in small groups to different stations that include individualized instructional software,
audio books for modeled reading, and paperback books for independent reading. DSES
and Department of Special Education Operations contributed to the funding of this
intervention in 16 middle schools and four high schools, and general education
initiatives funded the other licenses and professional development so all secondary
schools could provide this intervention.

Reading Assistant allows students to practice independent oral reading. The program
combines speech recognition and verification technology to help students develop
fluency, vocabulary, and comprehension.

Wilson Reading System uses a multi-sensory instructional sequence that teaches
students in Grade 3 to age 21 to decode and spell through increased understanding of
language structure.

Rewards is a scripted decoding intervention that teaches students reading strategies
beginning with multi-syllabic words.

MCPS initiated the following efforts to ensure mathematics proficiency, including the
implementation of research-based mathematics interventions and systemwide professional
development, focused on making mathematics instruction accessible for students with
disabilities for elementary special educators, middle school mathematics, and high school
Algebra for general and special educators. The following scientifically research-based
mathematics interventions were implemented systemwide:

FASTT Math is a software program that helps struggling students develop fluency with
basic mathematics facts in the four operations. It automatically differentiates
instruction and practice based on each student’s individual fluency level in customized,
10-minute daily sessions for students in Grades 3-8.

Above and Beyond with Digi Blocks are programs for students with intellectual
disabilities. Above and Beyond with Digi Blocks is a mathematics manipulative designed
to support student understanding of number concepts. Its five strands address
counting, place value, the four operations, and money concepts.

Understanding Math is a computer-assisted program used with students in Grades 4—
10. The program’s nine topics can be used to introduce concepts to a whole class,
re-teach concepts in a different way to a small group, or remediate individual students
on specific skills. Each topic has interactive concept sections with step-by-step
explanations, practice sessions, and off-computer activities with lesson
outlines/worksheets.
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Prekindergarten Special Education

Providing prekindergarten special education services in regular early childhood settings has
been challenging due to the limited number of regular prekindergarten programs and services
available in MCPS. The Division of Prekindergarten, Special Programs, and Related Services, and
the Division of Early Childhood Programs and Services (DECPS) are collaborating to collocate
general and special education prekindergarten classes to facilitate LRE options for
prekindergarten students. In FY 2010, MCPS continued to implement a prekindergarten
Collaboration Class Project in which general and special education teachers use a collaborative
teaching model to instruct 4-year-old students with and without disabilities together using
flexible groupings. Currently, 15 locations are using this model. Also in FY 2010, seven schools
offered the Providing Inclusive Learning Opportunities for Threes (PILOT) program, enabling
children with disabilities to attend school with their neighborhood nondisabled peers. As a
result, children with disabilities are provided greater access to the prekindergarten curriculum
and better preparation for the general education kindergarten settings.

= Strategies used to Address the Achievement Gap. When the local school system has an
achievement gap between special education and general education, what specific
strategies are in place that address this gap? Identify activities and funds associated with
targeted grants to improve the academic achievement outcomes of the special education
subgroup.

Selected elementary schools with Learning Centers consulted with Dr. Libby Kumin, University
of Loyola professor and nationally recognized educator in the field of speech and language
pathology, on the impact of curriculum-based language instruction. ARRA funds enabled Dr.
Kumin to support collaborative teams responsible for serving students with disabilities
accessing the general education curriculum in more restrictive settings. In collaboration with
OCIP, DSES facilitated professional development with Dr. Elon Kholberg, professor at Harvard
Business School and inventor of Digi-blocks, for Learning Center teachers to increase their
understanding of mathematical concepts through the use of manipulatives. Additional
professional development sessions focused on strategies to incorporate flexible groupings,
increase mathematics discourse, and deepen students’ understanding of numeration.

MSDE awarded MCPS a grant to improve the performance outcomes of students with
disabilities. The AYP Grant targeted students with disabilities in five middle schools to increase
the percentage of students with disabilities scoring proficient on the Maryland School
Assessment (MSA) in mathematics and provide opportunities for general and special education
staff to collaboratively plan. OSESS successfully implemented this grant, resulting in improved
performance on the MSAs. In the five targeted middle schools, 262 of the 506 students
(51.7 %) scored proficient across grade levels on the 2011 mathematics MSA, a 34 percent
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increase over the 2010 proficiency level. As a result of the successful implementation of this
grant, MSDE requested that MCPS present the AYP Grant to the Local Educational Agencies
statewide on its design, structure, and implementation.

The Office of Special Education Programs (OSEP) and MSDE set targets for prekindergarten
indicators in social-emotional, knowledge and skills, and appropriate behaviors. The data was
first reported in March 2011, using the 2009—-2010 school year data. MCPS did not meet the
initial targets. MSDE awarded MCPS a grant specifically designed to provide professional
development to general and special education teachers to teach strategies and specific
interventions for use in classrooms to improve these indicators for the 2011-2012 school year.

State Performance Indicator MSDE Target MCPS Data
7A—Social-Emotional 70.5% 61.9%
7B—Knowledge and Skills 56.3% 49.8%
7C—Appropriate Behaviors 63.2% 57.8%

= Professional Development and Highly Qualified Staff.

See response under Item 2 (Collaboration).

o How is the local school system ensuring the participation of special education teachers
and leadership in content-related professional development to promote student
achievement?

OSESS, OCIP, and OSP are committed to engaging all students in a rigorous academic program.
These offices collaborated to provide required professional development to selected Grades K
through 5 general and special education teachers, paraeducators, speech-language
pathologists, and staff development teachers on the characteristics of students with disabilities,
instructional and behavioral Strategies for students with disabilities, collaborative planning,
differentiated instruction, utilizing technology to access the curriculum and UDL strategies.
Secondary core content coteaching teams in the area of English, mathematics, social studies,
and science are required to participate in professional development on best practices for
instructing students with disabilities in the general education environment. Additionally, an
instructional specialist from the DSES is a member of the curriculum design team for the EIC.

The Division of Prekindergarten, Special Programs, and Related Services collaborates with OCIP
and the DECPS to provide professional development on early childhood curriculum, specific
strategies to use with students with disabilities, and research-based interventions to improve
outcomes for State Performance Indicators 7A, 7B, and 7C (Social-Emotional, Knowledge and
Skills, and Appropriate Behaviors).
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Early childhood staff members collaborate with community and stakeholders in the
Prekindergarten Project Team to outline system priorities for increasing inclusive opportunities
for prekindergarten students with disabilities. The Prekindergarten Project Team will provide a
report to the MCPS leadership outlining recommendations made by the Project Team in the
next few months.

o  How is the local school system ensuring that professional development of general
education staff incorporates sufficient special education pedagogical knowledge,
skills, and dispositions to enable educators to make the general education curriculum
and environment accessible for all children?

As a part of the required professional development at all school levels, a tool designed by MCPS
referred to as the “accessibility planner” is presented to enable collaborative teams consisting
of general and special education teachers to effectively plan and discuss the instructional
strategies for each lesson or unit at the elementary and secondary levels. Additionally, DSES
supervisors, instructional specialists, and itinerant resource teachers supported school teams in
the improvement of service delivery models to address the diverse needs of students through
participation in Achievement Steering Committees, school-based leadership team meetings,
school improvement team meetings, instructional program reviews or school walk-through
observations, and by developing and facilitating focused professional development activities for
staff members who support students with disabilities.
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Pg. 48
Highly Qualified Staff

No Child Left Behind GOAL 3: By 2005-2006, all students will be taught by highly qualified
teachers.

> No Child Left Behind Indicator 3.1: The percentage of classes being taught by “highly
qualified” teachers, and in the aggregate and in “high poverty” schools.

> No Child Left Behind Indicator 3.3: The percentage of paraprofessionals working in
Title | schools (excluding those whose sole duties are translators and parental
involvement assistants) who are qualified.

Under the No Left Child Behind Act (NCLB), local school systems are required to report the
percentages of core academic subject (CAS) classes being taught by highly qualified (HQ)
teachers in high-poverty schools compared to low-poverty schools. High-poverty schools are
defined as schools in the top quartile of poverty in the state and low-poverty schools as schools
in the bottom quartile of poverty in the state. NCLB also requires that school systems ensure
that economically disadvantaged and minority students are not taught at higher rates than
other students by inexperienced, unqualified, or out-of-field teachers.

Plans for Reaching the 100% Highly Qualified Teacher Goal

A. Based on the Examination of Core Academic Subject Classes Taught by Highly Qualified

Teacher Data (Tables 6.1 — 6.3):

1. Describe where progress is evident.
Montgomery County Public Schools (MCPS) continues to increase the percentage of core
academic subject (CAS) classes taught by highly qualified (HQ) teachers annually and will
continue to strive towards the goal of 100 percent compliance. As of December 1, 2010,
96.9 percent of MCPS core academic classes were being taught by teachers who are
designated “highly qualified. “ This is an increase from 96.8 percent of the classes taught by
highly qualified teachers on December 1, 2009.

This year, per changes in MSDE guidelines, elementary and early childhood education
homeroom classes were multiplied by four to give more equitable weight to those teachers
compared to teachers who are reported as teaching multiple classes. This change resulted
in larger numbers of classes. In addition, MCPS reported general music, instrumental music,
art, and English for Speakers of Other Languages (ESOL) separately.

By making principals aware of appropriate CAS assignments, and with the use of the MCPS

data warehouse report which reflects each educator’s credentials, MCPS has fewer invalid
grade assignments and out-of-field (invalid subject certification) assignments.
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2.

Identify practices, programs, or strategies and the corresponding resource allocation to
which you attribute the progress. What evidence does the school system have that the
strategies in place are having the intended effect?

a.

Since March 2004, MCPS has provided the following NCLB information/workshops to

MCPS principals and to educators teaching core academic subjects:

e Detailed NCLB requirements and notices distributed throughout the system were
posted in the MCPS Bulletin, on the certification website, and through the
Montgomery County Education Association (MCEA)

e Individual notices related to targeted groups such as those teaching out-of-field
and specifically to those who have not yet met HQ requirements

e Workshops for special educators and ESOL educators to support completion of
the High Objective Uniform State Standard of Evaluation (HOUSSE)

e A data warehouse report which provides certification and HQ designations of
each educator

e Reimbursement for PRAXIS Il content tests and for graduate coursework that
results in the HQ designation

e Memoranda to all principals reminding them of the importance of staffing only
highly qualified educators in core academic assignments

Conditionally certified teachers who fail to meet certification requirements as

defined by MSDE are terminated.

Special education staff implemented more inclusion models, which resulted in

shared teaching assignments with a special education teacher and regular educator

who is HQ in the CAS.

. ESOL staff developed strategies to ensure that only ESOL teachers with HQ

designations in the appropriate CAS are teaching the CAS.

As of July 1, 2010, the offices of Human Resources and Organizational Development

merged into the Office of Human Resources and Development (OHRD). With this

merger, blended MCPS staff have better oversight over the NCLB requirements and
continue to use various strategies to ensure that the number of highly qualified
teachers teaching CAS increases yearly.

i. Principals are provided data, updated daily, showing each teacher’s
certification status and HQ designations, which assists them in making
informed decisions about teacher assignments.

ii. Using the new “employee summary” screen in the Human Resources
Information System, staffing coordinators are able to make informed decisions
about transfers and return from leave assignments.

iii.  The certification/highly qualified status of voluntary, involuntary, and return-
from-leave employees are shared with principals who work with OHRD for
appropriate placements.

iv.  Conditionally certified teachers are no longer contracted unless the director of
staffing grants approval, and only for critical shortage areas.
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v. Special educators who are not yet HQ are reviewed for compliance and
encouraged to complete the necessary coursework or testing to be designated

HQ.
vi.  Educators who are teaching out-of-area in a core academic subject are
informed of the necessary testing or coursework to become HQ.
vii.  OHRD staff scheduled targeted recruitment trips to colleges/universities whose
graduates have completed programs that meet NCLB HQ requirements.
viii.  OHRD has developed and implemented university partnership programs to

produce more HQ teachers in critical shortage areas.

3. Describe where challenges are evident.

a.

Some special education teachers are teaching core academic subjects to special
education students without the necessary content certification. Although the
special education staff continues to address these issues through inclusion models,
this continues to be a concern since special education is a critical shortage area. Itis
difficult to hire enough special education teachers as well as find those who also
have content certification because few special education teachers are dually
certified. Therefore, most special education teachers are expected to become highly
qualified via adding-one or more core academic subject areas through testing, or
content coursework, or via the HOUSSE rubric. Although the HOUSSE rubric is
accommodating to experienced teachers, those newer to the local school system are
unlikely to qualify. In addition, because most special education programs include
coursework related to assessment and strategies for teaching special education
students rather than content expertise, it is difficult for special educators to pass
content tests or to already have completed enough content coursework to qualify
under these options. MCPS continues to encourage the college partnership program
applicants to obtain certification in both special education and at least one core
academic subject.

The ESOL division strives to assign ESOL teachers only to those assignments for
which the teacher is HQ; however, it may be necessary to assign an ESOL teacher to
a subject for which he/she is not highly qualified due to the large ESOL population in
MCPS. ESOL has made significant strides in avoiding these non-HQ assignments.
Overall shortage in critical areas often creates the need for teachers to teach one or
more core academic subjects out-of-field.

i Due to a shortage of teachers in foreign languages, some teachers are
assigned to teach a foreign language class for which they are not certified
or HQ. A certified and HQ Spanish teacher may be required to teach one
or two periods of French, due to a shortage of French teachers. Although
this teacher may have the proficiency to teach another language, he or
she might not be able to pass the content test for the second language
nor would they have the required content credits. However, due to the
teacher shortage, principals make these informed decisions based on the
Spanish teacher’s language background.

ii. Due to shortage in specific sciences such as physics and chemistry,
teachers of one science area sometimes are expected to teach one or
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two periods of another science area. For example, a certified and HQ
biology teacher may be required to teach one or two periods of
chemistry, due to a shortage of chemistry teachers. Although this
teacher may have the proficiency to teach another science, he or she
might not be able to pass the content test for the second science nor
have the required content credits. However, due to the teacher shortage
in such areas, the principal makes this decision based on the science
teacher’s background and with the knowledge that most science teachers
concentrate in one area of science but often take additional science
courses in other areas.

d. Overall teacher shortage in areas such as special education, foreign languages, some
sciences, and math often results in the employing of substitute teachers who are not
certified teachers. In these cases, the substitute teacher is rarely HQ or certified to
teach CAS to students.

e. Local school system reporting sometimes conflicts with the MSDE class membership
information. Due to the manner in which our school system reports class
assignments, changes, and updates, procedures are being established to
accommodate these needs. For example, when a student attends a class at a site
other than his or her home school, it is difficult to capture this information in the
appropriate format. By using data collection, staff members have developed a
system to handle this discrepancy. The reporting process improves each year as
MCPS enhances our local collection process and MSDE updates the class
membership guidelines.

f. MSDE has resolved most of the crosswalk issues addressed by MCPS; however, the
district still is unable to capture information related to an assignment in which a
teacher could be certified in more than one area to comply. For example, if a
teacher is teaching a course in biochemistry, a teacher certified in either chemistry
or biology should be able to teach the course. However, MSDE only can apply one
core academic subject area to each class.

g. Specific criteria that must be satisfied to achieve HQ designation vary from state to
state. Therefore, a teacher coming to MCPS from outside the state of Maryland who
was designated HQ in that non-Maryland jurisdiction may or may not be designated
HQ by Maryland standards. Maryland does not accept other states’ HQ
designations.

4. Describe the changes or adjustments and the corresponding resource allocations that
were made to ensure sufficient progress. Include timelines where appropriate.
OHRD will continue to encourage all teachers not yet designated HQ in the CAS they are
teaching to become HQ as soon as possible. The largest numbers of teachers not yet HQ
are in out-of-field assignments and in the fields of special education. OHRD collaborates
with principals about the out-of-field assignments and with special education
supervisors to identify strategies for class configuration, inclusion models, and other
initiatives to support compliance.
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During the last four years, the student teacher program was adjusted so that it would
yield a more diverse pool of student teachers and graduate interns from approved
teacher/intern-training programs to teach in critical shortage areas. Student teachers
are placed in professional development schools. MCPS compensates supervising
teachers of student teachers. Criteria have been specified for selecting supervising
teachers. For example, a high school teacher who serves as a supervisor of a student
teacher must be certified in the secondary content area taught by the student teacher.
These changes have been introduced with the intent of attracting, recruiting, and
supporting highly qualified teachers in areas of critical need.

MCPS university partnerships are used to expand the pool of teacher candidates
representing critical fields and to increase the percentage of classes taught by HQ
teachers in all schools. During the last two years, terms for participation in existing
partnerships were agreed upon to guarantee that future participants will be informed of
the HQ requirements and the expectations to meet the requirements prior to entering
the partnership program. Candidates who need to pass a test to complete the NCLB HQ
requirements will be informed that they are expected to meet the testing requirement
before they complete the first year of the two-year Teachers 2000 partnership
program. If a candidate does not pass the test during the first year, he or she will need
to take the test again and pass it during the final year. If he or she does not pass the
test during either year, they may not be offered a teaching position with MCPS.

Montgomery College and MCPS continue to offer an Alternative Certification for
Effective Teachers (ACET) program. This Maryland Approved Alternative Preparation
Program (MAAPP) offers resident teacher certification to a select group of candidates,
specializing in the critical shortage areas of mathematics, chemistry, physics, Spanish,
and French.

B. Based on the Examination of the Equitable Distribution of Highly Qualified Teacher Data
(Tables 6.4 — 6.5):

1. Describe where progress is evident.

MCPS is committed to ensuring that there is a high-quality teacher in every MCPS
classroom. The MCPS strategic plan, Our Call to Action, Pursuit of Excellence Goal 4, Create
a Positive Work Environment in a Self-renewing organization, and the Montgomery County
Board of Education Policy GAA focus on creating a positive work environment in a self-
renewing organization. As a result of the system commitment to high-quality teaching for
all students, and ongoing communication between the offices of Human Resources and
Development and School Performance and principals, there continues to be little disparity
between HQT educators teaching in high- versus low-poverty schools. In addition, MCPS
continues to develop and foster relationships with institutes of higher education through
professional development schools (PDS), particularly in highly impacted schools. The
additional resources and support provided to schools through the PDS partnership further
assists with training, developing, and maintaining high-quality teachers in high-poverty
schools.
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2.

Identify the practices, programs, or strategies and the corresponding resource allocations
to which you attribute the progress. Your response must include examples of incentives
for voluntary transfers, the provision of professional development, recruitment programs,
or other effective strategies that low-income and minority students are not taught at
higher rates than other students by unqualified, out-of-field, or inexperienced teachers.
What evidence does the school system have that the strategies in place are having the
intended effect?

The system commitments emphasize the importance of having structures and processes in

place to attract, recruit, hire, mentor, develop, evaluate, recognize, and retain high-

performing teachers. As a result, MCPS in collaboration with the MCEA has developed a

career lattice. The following are the goals of the career lattice:

e Promote leadership skills among teachers both in the classroom and in the larger
community of school, cluster, or district to the benefit of the instructional program.

e Attract and retain high-performing teachers, especially in high-need schools.

e Promote teacher leadership for measurable educational improvements.

e Promote and support collaborative and reflective practices that influence school culture
and student achievement.

Within the proposed career lattice structure, lead teachers and lead teacher status also can
be a gateway to the selection of certain opportunities in high-need schools. The Career
Lattice Joint Panel shall have the responsibility for approving guidelines for project
leadership opportunities. Project leadership opportunities should be approved and
evaluated on an annual basis by the school’s leadership team. In order to involve more lead
teachers in school improvement efforts, project leadership opportunities are available to
lead teachers who have not already assumed the responsibilities of teacher leadership
positions. High-poverty schools are defined as those schools with the highest proportion of
students in poverty (as measured by “now or ever in FARMS”). The cut-off for what
constitutes a high-poverty school will be determined based on the capacity of the district to
support these projects. Lead teachers in a high-need school can be allocated a designated
level of funding to support locally designed school improvement projects. For each lead
teacher in a high-need school, the school could receive a certain amount of money for
projects. The purpose of this funding structure is to provide an incentive for high-need
schools to cultivate, retain, and attract lead teachers.

Supported school improvement projects must be aligned with the school improvement
plan. Proposals for projects are developed by the school leadership team in conjunction
with the lead teacher. These project plans will be reviewed by the Career Lattice Joint Panel
and the Office of School Performance. The projects will be monitored by the school’s
leadership team. In order to take advantage of the enhanced skills and leadership of lead
teachers, such school improvement projects should be implemented by lead teachers.
However, lead teachers are not required to take on such additional responsibilities.
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3. Describe what challenges are evident.
MCPS continues to be challenged by the national shortage of highly qualified special
education teachers and related service providers such as speech pathologists. The system
has established several partnerships with local colleges and universities to “grow our own”
special education teachers. In addition to producing highly qualified staff in critical shortage
areas, these partnerships also have increased the diversity of the teaching staff.

According to the Office of Human Resources and Development, MCPS experiences the
greatest difficulty in staffing self-contained special education classes—particularly autism,
school community-based classes, severe and profoundly handicapped, and severely
emotionally disabled.

4. Describe the changes or adjustments and the corresponding resource allocations that were
made to ensure sufficient progress. Include timelines where appropriate.
During the spring involuntary transfer season, efforts are made to reduce the number of
placements in the most highly impacted schools.

C. Based on the Examination of Highly Qualified Teacher Retention Data (Tables 6.6):

1. Describe where progress is evident.
For the last eight years, MCPS has been building a pathway to ensure success for every
student. Comprehensive reforms have cultivated an environment where students and staff
can thrive, where everyone expects the best of themselves and each other. The results have
been exceptional and solidify MCPS as one of the preeminent school systems in America.

Each year newly hired teachers are contacted by OHRD and asked to complete a customer
feedback survey. Newly hired teachers report that the following factors positively
influenced their decision to work in MCPS:

e School system reputation

e Starting salary as high or higher than other school districts

e Salary scale that provides annual step increases

e Salary scale that provides increased pay for credits beyond bachelor of arts

degree

Recruitment and retention of highly qualified teachers is influenced by the excellent reputation,
salaries, and benefits. Effective July 1, 2007, MCPS and the Montgomery County Education
Association negotiated a salary increase over the next three years, which includes 4.8 percent
the first year, 5 percent the second year, and 5.3 percent the third year. During this period,
teacher salaries will range from $44,200 to $96,528 (FY 2008) to $48,870 to $106,726 (FY 2010);
however, due to the national economic situation and local funding issues, all employee
associations agreed to withhold the increase for the third year. This continues to be true for
FY 2012.
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A unique partnership with the employee associations (Montgomery County Education
Association, Montgomery County Association of Administrators and Principals, and Service
Employees International Union Local 500) makes it possible for the school system to attract and
retain a high-caliber workforce including highly qualified teachers. Working side by side with
school leadership, the employee associations have played a critical role in developing the
school system’s strategic plan and operating budget, as well as designing initiatives to support
all staff in their professional development.

The school system, as well as individual schools in MCPS, has established partnerships with
many business and community organizations. These partnerships with businesses and
community organizations provide support for teachers. For example, the Montgomery County
Business Roundtable for Education (MCBRE) has played an important role in encouraging
involvement by the business community. MCBRE supports the work of MCPS by providing
teachers with professional development and links to real-world applications. MCBRE, with the
support of numerous community organizations, sponsors the annual Champions for Children
Awards Gala. This event recognizes and honors outstanding educators.

National Board Certified Teachers exemplify excellence in the teaching profession. Certification
by the National Board for Professional Teaching Standards (NBPTS) is recognition of high levels
of knowledge and skills, the ability for self-reflection, and continuous improvement. During
2010, 70 MCPS teachers—out of 302 teachers statewide—earned certification from the
National Board, bringing the total number in MCPS to 569 out of 1976 teachers in Maryland
who are National Board certified. MCPS provides support in a variety of ways to teachers in the
process of becoming National Board Certified. MCPS and MSDE reimburse candidates for the
$2,500 assessment fee. MCPS contributes a $2,000 yearly salary supplement to full-time
National Board Certified teachers. MCPS has a National Board instructional specialist who
provides standards-based professional development and candidate support sessions as the
candidates work through the process of National Board Certification. Two days of professional
leave are granted for all candidates to provide time for these teachers to prepare for their
certification. NBPTS has recognized the National Board instructional specialists for their work in
focusing recruitment on minority teachers and asked that MCPS apply to become an NBPTS
DREAM (Direct Recruitment Efforts to Attract Minorities) Team site.

MCPS boasts 21 university partnerships and an equal number of professional development
schools that support staff. By providing opportunities for growth and building skills of teachers,
MCPS is able to maintain a high-quality workforce, especially in critical shortage areas. Support
through partnerships is one of the factors that teachers indicate as a reason for remaining in
MCPS.

These university partnerships, along with the many other professional growth opportunities
offered by MCPS, provide a sound system of supports for teachers. It is these supports that
many teachers attribute to their decisions to come to and remain in MCPS.
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2.

Identify the practices, programs, or strategies and the corresponding resource allocations
to which you attribute the progress. What evidence does the school system have that the
strategies in place are having the intended effect?

The evidence that the program’s strategies and practices that MCPS has implemented are
having the intended effect is the annual increase in the number of highly qualified teachers.

Describe where challenges are evident.
Retaining highly qualified, experienced teachers, particularly in critical fields, continues to
be a challenge across the state and for MCPS.

4. Describe the changes or adjustments and the corresponding resource allocations that were

made to ensure sufficient progress. Include timelines where appropriate.

MCPS recognizes teacher quality as a fundamental element of a successful school system.
Teacher quality is driven by the system’s ability to retain quality teachers. One of the
contributing factors to retention is a comprehensive plan for professional development and
support. By aligning the numerous professional growth efforts, MCPS has created a systems
approach to the development and support of staff members. As a result, teachers have
aligned and comprehensive support throughout their tenure in MCPS. Support and
professional development programs which lead to higher retention include but are not
limited to a professional growth system for teachers, university partnerships, and tuition
reimbursement.

Professional growth systems (PGSs), specifically the Teacher PGS, serve as the cornerstone
of our teacher quality efforts. These professional growth systems provide structures,
supports, and processes to ensure that staff members have the skills, knowledge, strategies,
and beliefs to meet the needs of our diverse student populations. As a result, teachers are
given the confidence and support they need to make them feel capable of meeting the
needs of students. The PGS for teachers has numerous components, including staff
development teachers, consulting teachers, and skillful teaching coursework.

The Staff Development Teacher Project places a position in every school that focuses on the
professional development of staff. This position works with the school’s instructional staff
to keep teachers informed and involved in effective teaching skills, practices, and other
efforts to improve student achievement. The staff development teacher (SDT) provides a
consistent focus on instructional strategies and objectives for student achievement.
Through collaboration and team development, the SDT helps to guide staff in focusing on
school needs, using data to improve instruction and establishing a collegial culture in
support of high-quality teaching. They also help teachers create individual professional
development plans that link improved teaching to improved student learning.

The Peer Assistance and Review (PAR) program is an intensive approach to provide support

and guidance to novice and underperforming teachers in order to ensure that they meet
standards of performance imbedded in the PGS. Consulting teachers, selected for their
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skills and ability to work well with other teachers, provide intensive, individualized
instructional support and resources to teachers. Support includes:

e observing teachers followed by coaching and support based on the observed needs;
e assistance with lesson planning;

e co-teaching or lesson demonstration; and
o formal feedback on observations.

Research-based skills for using and analyzing skillful teachers are provided through
coursework offered to teachers and required of administrators. These courses, based on the
work of Research for Better Teaching, Inc., are an essential component of the PGS. Studying
Skillful Teaching is a 36-hour teacher-level course that examines the knowledge base of
teaching. All teachers are encouraged to participate in the course, and new teachers are
asked to complete the course within five years of their hire date. Through the course,
teachers expand their repertoire of instructional strategies, learn skills for peer reflection
and analysis, and identify skills and strategies that support effective effort. Administrators,
resource teachers, and other staff members involved in the evaluation of teachers are
required to complete Observing and Analyzing Teaching (OAT) coursework. This 39-hour

course provides an overview of the knowledge base of teachers and builds skills in writing
and presenting observations.

Tuition reimbursement also is a factor that impacts retention. As part of the agreement
between the Board of Education of Montgomery County and the Montgomery County
Education Association, teachers are provided tuition reimbursement for courses they
complete. The teacher tuition reimbursement program provides reimbursement to
employee association members, which enable them to continue their professional
development and to maintain or increase their skills as education professionals in their
employment with MCPS and to help them move to the next salary lane. Tuition
reimbursement is available to full-time and part-time members who complete graduate
courses. Reimbursement is for 50 percent of the current cost of in-state tuition at the
University of Maryland, College Park, up to a maximum of nine hours credit per fiscal year
for graduate courses not currently offered by the in-service program. Last year, MCPS

reimbursed approximately $2.6 million to teachers, administrators, and support
professionals.

. Describe how the school system identifies hard-to-staff schools and critical subject area
shortages.

Critical subject areas are determined annually by MSDE. MCPS uses staffing projection and
trend data to further drill down to identify the most critical subject areas. MCPS utilizes
strategies identified in B.1 to address the equitable distribution of highly qualified teachers;
however, MCPS does not have identified “hard-to-staff” schools.
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Areas Most Difficult to Fill
FY 2012 School Year

HIGHEST NEED
e Speech Pathologist

e Special Education
*Autism
*Early Childhood
*School Community Based
*Secondary Special Education—Mathematics and Science
*Seriously Emotionally Disturbed
*Severely & Profoundly Disabled
*Transition

e Chemistry
e Computer Science

e Foreign Language
*.Spanish

e Media
e Physical Therapist
® Physics

e Technology Education

SECOND HIGHEST NEED

e Mathematics

e Spanish/Chinese Immersion (Elementary)

E. Based on the Examination of Qualified Paraprofessional Data (Table 6.7):

1. Describe the strategies that the local school system will use to ensure that all
paraprofessionals working in Title | schools continue to be qualified.

New candidates or current employees who are applying for positions at Title | schools must
meet the NCLB requirements.

As Title | schools are identified, data is collected on existing paraeducators in those

designated schools. Those who are not in compliance with NCLB will be moved to a
non-Title | location the following school year.
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Pg. 52
I.D.vi
Highly Qualified Professional Development

Requirements for interim evaluation reports of final observation reports on Option 1
activities.

1. Summarize key evaluation findings presented as responses to the three evaluation
questions.

= Did the activity take place as planned?

*  What were the participants’ perception of the relevance and usefulness of the
activities for their current teaching assignment and for helping them work more
effectively with their students?

= Did the activities achieve the intended outcomes as reflected by measurable
and/or observable indicators?

A 2010 Evaluation Report:
Montgomery County Public Schools Consulting Teacher Team
Key Evaluation Findings

Montgomery County Public Schools (MCPS) Consulting Teacher (CT) Team work conforms to
the established processes for the Peer Assistance and Review (PAR) panel, as described in
the Teacher-Level Professional Growth System Handbook. The intended outcome is to
improve instructional practice in classrooms across the school system, including
implementation of approved curricula and research-based teaching strategies; to ensure
teacher quality and competence; and to contribute to the PAR panel’s recommendations
regarding continuation of employment. The CTs provided differentiated, job-embedded
support to the teachers on their caseload (16—20 per school year), including both novice
and underperforming teachers in all classroom subject areas and grade levels. Support
activities include formal and informal classroom observations with feedback, development
and implementation of structured growth plans, planning assistance, peer visits with
reflection, planning and coteaching or modeling of individual lessons, review of student
performance data, and facilitation of workshops on best practices. All feedback and
evaluation reflects six teacher evaluation performance standards based upon the National
Board for Professional Teaching Standards.

The primary outcome of the program is for each teacher to meet standard in order to
increase student learning. The indicator for this outcome is demonstration of effective
instructional practice, as described by the MCPS Teacher Evaluation Performance
Standards. This directly addresses the school system’s strategic plan goals to provide an
effective instructional program and create a positive work environment in a self-renewing
organization. The work of the Consulting Teacher Program, along with that of the PAR
panel, provides client-teachers with job-embedded training and the school system with
quality assurance.
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For additional information on the Consulting Teacher Team, please visit:
http://www.montgomeryschoolsmd.org/departments/development/teams/ct/ct.shtm

This report is based on the plan submitted in 2010. To view the plan, please visit:

http://www.montgomeryschoolsmd.org/departments/development/documents/ct_btepla
n.pdf

Peer Assistance & Review Program Final Disposition Data

Data regarding teachers’ success in meeting standard, as reflected by Peer Assistance and
Review (PAR) panel recommendations and other case outcomes (e.g., resignations,
retirements) has been collected by the co-leaders of the Consulting Teacher Team.

During the 2010-2011 school year, 387 client-teachers received the following consulting
teacher support:

o Three hundred and eleven client-teachers met standard and will be released to the
MCPS Professional Growth Cycle for 2011-2012.

e Twenty-four client-teachers did not meet standard and have been granted a second
year of consulting teacher support within the PAR Program for 2011-2012.

« Twenty-one client-teachers did not meet standard and have been recommended for
nonrenewal or dismissal.

e Twenty-one client-teachers resigned or retired and therefore were not
recommended as meeting standard.

e Ten client-teachers were hired after November 1, 2010, and automatically will
continue to receive support in the fall semester of the 2011-2012 school year
without being recommended as meeting or below standard.

Consulting Teacher Team Administrator and Client-teacher Survey Data

In addition, all client-teachers and their principals were surveyed regarding consulting
teacher support during the school year using a Web-based instrument. In December 20809
2010, 178 administrators responded to the survey, at the same time, 210 client-teachers
responded (see Tables 1 and 2). Due to the budget freeze, the renewal of the Web-based
survey instrument was not funded. Therefore, a spring survey was not administered.

Discussion

Consulting teacher support, provided within the Teacher PAR program, follows a prescribed
model outlined in the MCPS Teacher Professional Growth System Handbook. The school
system has implemented the program to provide intensive, job-embedded support to
novice and identified underperforming teachers. Eighty-seven percent of client-teachers
met standard this year, while another six percent demonstrated enough progress to justify

103



one additional year of support, in the opinion of a PAR panel comprising eight teachers and
eight principals nominated by their respective MCPS employee associations.

No problems were encountered in collecting data this year. The PAR program data includes
the final outcome for each client-teacher following the year of support. Administrator and
client-teacher survey responses were collected electronically using a Web-based service,
and results were compiled and distributed to stakeholders by the co-lead consulting
teachers.

One noteworthy factor this year was the larger-than-usual caseload size per consulting
teacher. Due to a decrease in the size of the team, from 36 consulting teachers in
2007-2008 to 28 consulting teachers in 2008-2009 and 2009-2010, and 24 consulting
teachers in 2010-2011, caseloads averaged approximately 18.7 with consulting teachers in
some areas supporting as many as 21 client-teachers. The program design intends a
caseload maximum of 16 client-teachers per consulting teacher. However, client-teacher
success in meeting standard and the administrator and client-teacher survey data suggest
that the consulting teachers still provided effective professional development to ensure
high-quality instruction in classrooms across the system.
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Table 1. Administrator Surveys

Surveys
Surveys Sent Received Percentage
Fall 2010 331 178 54.0%

Question #1: The consulting teacher regularly
communicates in an effective manner with school
administrators.

..
on #3 The consultmg teacher interacts in a
professional manner with all members of the
school community.

Fall 2010 69%

///%/?%ﬁ// Z””’///

I Questlon #5: 1 am satlsﬁed with the support the
teacher(s) in my building received from the
consulting teacher.
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Table 2. Client Surveys

Surveys
Surveys Sent Received Percentage
Fall 2010 312 210 67%

Question #1: The consulting teacher uses the six
MCPS Professional Growth System teacher
standards as a framework for our discussions by
communicating both areas of strength and
opportunities for growth.

// .
59 . ,, .
//
. % / / .....
Questlon #3: The consulting teacher effectively
communicates specific feedback based on 9%

% L i . /////,
/ A
. Fall 2010 7 15% 6% 0%
observation data.
/’@f . / /

/
.
;, /

' Questlon #5: consultmg teacher prov1des me
with documentation of my performance through
informal feedback and formal observation reports.

’ Questlon #7 The Consultlng Teacher maintains
confidentiality regarding all aspects of our work
together.

30%

Questlon #9 I am satlsed with the support I have
received from the Consulting Teacher.
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Teacher Induction Program Overview

The primary goal of the New Teacher Induction (NTI) Program is to support and retain
novice and experienced new-to-MCPS educators through a comprehensive induction
system that improves instructional practice. The secondary goal of NTI is to develop the
leadership capacity of new-to-MCPS educators, mentors, and other critical personnel. These
goals support student achievement.

(1) Content, Structure, and Participant Outcomes
New Educator Orientation

The success of an educator new to MCPS is dependent upon comprehensive orientation
experiences and a commitment to professional growth in order to provide quality
instruction in every classroom. The theme for the Fiscal Year 2011 New Educator
Orientation (NEO) was “High Expectations, Exciting Results”.  This theme conveys the
commitment MCPS has to ensuring success for every student by having high expectations of
our educators. NEO addresses the essential question of what should an educator new to
MCPS know and be able to do in order to provide quality instruction in every classroom. By
the end of NEO, participants are able to respond to this question as they will have heard
about the MCPS strategic plan and Teachers’ Professional Growth System and will have
participated in curriculum training which incorporates assessment practices, lesson
planning design, and classroom management strategies. Of the new educators who
attended NEO in the last four years, 94.6 percent have recommended that all new
classroom educators attend this orientation.

Mentor Support

MCPS has developed a program to provide mentor teacher support for educators who have
experience in teaching, but who are new to MCPS, or current MCPS staff returning to the
classroom from nonteaching positions. MCPS continues to provide this support because
research findings underscore the value and benefit of mentoring. New teachers in
particular have stated that peer mentoring is a significant part of the support they receive.

Teachers in MCPS are eligible to receive targeted peer mentor support as follows:

o All experienced teachers who are new to MCPS are eligible to receive support from a
peer mentor. Principals work with their staff development teachers to ensure that
every experienced teacher new to MCPS is assigned an appropriate peer mentor.

o All third-year probationary teachers must have a peer mentor to meet the
requirements of the Code of Maryland Administrative Regulations (COMAR) of the
Maryland State Department of Education.

O Long-term substitutes and second-year teachers who have been released from the
Peer Assistance and Review program are eligible to receive mentor support. This
additional support is designed with a two-fold purpose: (1) to provide systemic
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resources to those who need additional professional development; (2) to ensure the
success of newly tenured teachers in their third year of MCPS employment. These
supplementary supports are available on a first-come, first-served basis and are
subject to budget allocations.

o MCPS staff returning to teaching positions from nonteaching positions they held
during the 2009-2010 and the 2010-2011 school years.

MCPS strives to support and retain new teachers. A mentor provides support in a variety of
ways including but not limited to:
¢ establishing a regular meeting day and time with mentees at the beginning of the
year with a recommended time of one hour per week for an average of three hours
a month;
¢ helping to plan lessons and discuss ways to differentiate the lesson plans;
* modeling lessons;
e discussing strategies for improving classroom management or instituting a behavior
management plan;
e discussing, modeling, and promoting equitable classroom practices and culturally
competent instruction;
¢ acclimating mentees to the culture of the school;
* reviewing the grading and reporting policy;
e discussing ways to improve relationship with parents and the community; and
e addressing issues related to professional growth.

Opportunities to observe or co-teach with skilled teachers

* Arranging visits to other teachers’ classrooms
e Conducting a confidential peer visit/observation (pre-conference, observe lesson,
and provide feedback in a post-conference)

Ongoing professional development sessions

Mentor/new teacher workshops are offered on Wednesdays and Thursdays throughout the
school year from 4:30-6:30 p.m. at various locations. Mentors are encouraged to join their
mentees during the workshops in order to discuss, analyze, and implement strategies
learned. Topics include the following: Mastery Objectives; Co-Teaching Techniques; United
Streaming; Digital Portfolios; How to Work Collaboratively with a Paraeducator; myMCPS
and Data Analysis; Time Management; Stress Management; Strategies for Special Education
Students; and Classroom Management. New teachers will have the opportunity to engage
in three modules during the year that are 1.0 MSDE credits each. These modules include
sessions on Beliefs and Expectations, Classroom Management, Planning for Instruction,
MCPS Resources, and Equitable Classroom Practices.
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Ongoing formative review of new teacher performance based on clearly defined teaching
standards (CTs)

(2) staffing Plan

The New Teacher Induction (NTI) program is coordinated by an instructional specialist and a
secretary. The team works closely to research best practices in induction; gather data from
orientation participants, workshop participants, mentees, and mentors; and collaborate
with various offices including the offices of Curriculum and Instructional Programs and
Human Resources and Development, and the Employee Assistance Program to provide
ongoing support and professional development.

The NTI program assists an average of 500 new teachers (which includes novice and
experienced new-to-MCPS educators) and 250 mentors who support 300 mentees who are
experienced new-to-MCPS educators, long-term substitutes, 2nd-year new educators, or
3rd-year probationary teachers.

(3) Mentor Recruitment, Screening, Selection and Training

The mentor program in MCPS has been supporting new teachers for several years. These
mentors have completed a three-credit, 45-hour course entitled Mentoring for All:
Strategies, Activities, and Assessments (TOT-02). The course is designed to train tenured
teachers to mentor teachers new to MCPS. The course is offered during summer, fall, and
spring sessions. The purpose of the TOT-02 course is to provide mentors with the skills
necessary to effectively mentor a new teacher. Activities to develop these skills include:

a review of the research on new teacher needs;

a study of areas of information required by the new teacher;

a study of levels of concern as revealed in verbal discussion;

an examination of historical roles of mentors and the three levels of mentoring;

a study of various data collection methods during classroom peer

visits/observations;

e an overview of the research, policies of induction, and culture of mentoring
through various resources via various media—books, articles and websites;

e a guided focus on strategies, practices, activities, and assessments needed to
mentor someone; and

® an opportunity to examine, learn, practice, and understand numerous equitable

classroom practices related to mentoring, coaching, and collaboration.

During the course, potential mentors also will complete a mentoring plan as well as a
resource book for mentoring a new teacher. The textbook used in the course is Mentoring
Guidebook: Starting the Journey—Level 1, edited by Kay Burke, Pearson Education, Inc.
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Mentors and mentees are matched by the principal (classroom teachers) or coordinator (in
areas such as art, music, physical education, and guidance). Mentors support educators in a
variety of ways: setting up their classrooms, introducing them to staff, helping to prepare
the new teachers for their classes, and confidential peer observations. Additional
expectations of mentors are as follows:

Mentors should maintain a one-to-one mentor/mentee ratio.

A one-to-one mentor/mentee assignment is optimal. The MCPS New Teacher Induction
Mentor Model supports this ratio. In some cases, the mentor caseload may exceed this one-
to-one ratio but one-to-two is maximum. However, no teacher should have more than one
mentor. Key to this relationship is meeting the needs of the new educators without
compromising mentor effectiveness.

Mentors should maintain a mentor log.

e The mentor log summarizes the monthly contacts and documents the time spent in
mentoring activities, the type of activities, and the type of support needed/given
during the mentoring relationship.

e Each month, mentors should input their mentor logs through the Professional
Development Online (PDO) system. Mentors log a minimum of 12 hours per mentee
per semester to be paid the full mentoring stipend.

Mentors should initiate and maintain weekly/monthly contact with new teacher.

* The responsibility for the mentoring relationship should not be placed on the
shoulders of the new teacher.

* The expectation is that mentors should spend one hour per week or four hours
monthly with their new teacher. These hours may vary by time of year and needs of
each new educator; however, a weekly contact is strongly recommended.

* Mentors and their mentees need dedicated time together. Mentors are expected to
find creative ways of providing this time.

e One strategy suggested is to create a new teacher committee whose members are
new staff and mentors. Participation on this committee could replace their current
committee responsibility.

Mentors should maintain confidentiality.

Research supports that a successful mentor relationship is based upon the development of
trust between the mentor and new teacher. Mentors are advised not to discuss aspects of
the mentor relationship with anyone. Even positive remarks about the mentor relationship
could break the bond of confidentiality/trust between mentor and mentee.

Mentors should assess the different needs of each mentee.

e New teachers come to MCPS with a variety of backgrounds and needs. Many
teachers new to MCPS have extensive classroom experience, some have limited
experience elsewhere, and some are new to MCPS and to teaching. Mentors should
be aware of these differences and address the different needs of each individual.
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e The mentor may serve as a coach and may do informal observations, but this should
not replace the role of administrators, resource teachers, staff development
teachers, and consulting teachers in providing support to new staff; it complements
it. The mentor relationship is an additional avenue for the support of new teachers.
The mentor teacher does not have a role in the evaluation of the new teacher.

Mentors should provide curriculum support.

e Efforts should be made to match mentor/mentee in the same grade/subject
assignment. If the grade/subject area of the mentor and mentee are not the same,
the mentor can suggest that the new teacher contacts the curriculum supervisor’s
office or the mentor may contact that office for the mentee to address curriculum
specific issues.

e The mentor is encouraged to provide information to new teachers on current “Best
Practices” in teaching, classroom management and discipline, culture of the
school/system, and information on how to access other county supports.

Mentors should utilize resources provided for them.
The following are all resources available to MCPS school-based mentors:
* Support of the school administration
e Sustained communication, such as electronic updates from the New Teacher
Induction Program
* Ongoing training sessions for mentors
e Credit-bearing courses for veteran teachers such as Studying Skillful Teaching

Mentors should arrange classroom visits.
Inter-classroom visits are a valuable learning tool. Principals are encouraged to work with
the school-based mentors in providing class coverage for classroom visits. These visits may
take many forms, including—

¢ new teacher visits the mentor teacher’s classroom;

* mentor arranges for the new teacher to visit another exemplary teacher;

¢ mentor and new teacher visit the classroom of another exemplary teacher

together;

* mentor visits the new teacher’s classroom; and/or

* mentor and new teacher visit another school.
Demonstration teacher, mentor, and new teacher should agree on the logistics of the visit,
decide on a focus and identify a time for debriefing and reflection.

(4) Training Provided to Central Office and School-Based Administrators Regarding the
New Teacher Induction Program

During the 2011-2012 school year, memoranda and briefing sessions will be held with
various central office stakeholders and school-based administrators regarding the New
Teacher Induction Program. This will include discussions on Onboarding, workshops, and
professional development courses designed to support new teachers and mentors.
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In the 2010 Master Plan updates, districts should submit an overview of their Teacher
Induction Program.

For the overview, districts should describe how their program addresses the Induction
Program COMAR in:

(1) The content, structure and participant outcomes of the following elements:

a.
b.

C.

(2) Their

Orientation program before the school year begins;
Support from a mentor;
Regularly scheduled opportunities to observe or co-teach with skilled
teachers;
Ongoing professional development sessions; and
Ongoing formative review of new teacher performance based on clearly
defined teaching standards.
staffing plan, including who coordinates the program, the number of new

teachers and the number of mentors and how many new teachers they each serve.

(3) The process of mentor recruitment, screening, selection and training

(4) The training provided to Central Office and School-Based Administrators regarding
the New Teacher Induction Program.

(5) To the extent practicable given staffing and fiscal concerns, if any of the following
options were adopted for new teachers:

a.
b.

A reduction in the teaching schedule;

A reduction or elimination of responsibilities in non-instructional duties;
and/or

Sensitivity to assignment to teaching classes that include high percentages of
students with achievement, discipline or attendance challenges.

If the LSS Induction Program currently does not address one or more of the elements
above, the LSS should describe its plan for addressing the gap during the 2010-2011 school

year.
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Pg. 56
Family Engagement
Introduction

The No Child Left Behind Act of 2001 (NCLB) reauthorized the Elementary and Secondary
Education Act (ESEA) -- the main federal law affecting education from kindergarten through
high school. One of the four principles of NCLB includes more choices for parents. In addition
to a natural parent, NCLB defines a parents as a legal guardian or other person standing in loco
parentis (such as grandparent or stepparent with whom the child lives, or a person who is
legally responsible for the child’s welfare). Under NCLB, the participation of parents is regular,
two way, and meaningful communication involving student academic learning and other school
activities.

Questions

Q1: Describe how the local school system shares information with parents about student
academic standards, assessments, and data with parents? (ex. publications, website,
workshops, etc.)

Montgomery County Public Schools (MCPS) recognizes that in order to be effective partners in
their children’s education, parents must have access to timely, relevant, and accurate
information about student academic standards, assessments, and data. Local schools, in
collaboration with their school parent teacher association and other parent organizations
conduct numerous parent workshops and other informational sessions throughout the year. At
the district level, the school system also offers many workshops and meetings for parents to
keep them informed about the educational program. Interpretation services are provided and
many workshops are conducted in multiple languages. The quality and usefulness of Parent
Academy workshops, forums, and meetings is measured by feedback collected as the
culminating activity at the workshop, forum, or meeting. A review of the survey data, as well as
feedback gathered from parents and staff through surveys, feedback, focus groups, and
advisory committees, help identify the areas in which MCPS can strengthen parent engagement
in specific targeted ways.

Parent outreach staff in the departments of Family and Community Partnerships and Student
Services, as well as the divisions of Early Childhood Programs and Services, Title I, and
ESOL/Bilingual Programs all provide direct one-to-one and small group support to parents to
help them understand academic standards, assessments, and data.

Parents must have access to accurate and clear information in a variety of formats and

languages if they are to be effective advocates for their children. The Office of Communications
provides information through print, television, Web, e-mail, telephone, and personal

113



interactions. MCPS publishes a monthly electronic newsletter for parents, QuickNotes, which is
available in six languages. A print newsletter, Parent Connection, is distributed to 100,000
families quarterly and also is available in six languages. A Guide on the school system’s website
at www.montgomeryschoolsmd.org provides parents easy access to school system policies,
curriculum documents, Seven Keys to College Readiness, assessment reports and information,
data for each school, and more.

Edline is a password protected Web-based system that allows middle and high students and
their parents to review their grades regularly. Student grades are published automatically to
Edline Sunday through Thursday nights, and secondary teachers also can post class materials,
assignments, due dates, course expectations, and Web links for their classes. Families without
Internet access may use public computers to access this information. Teachers also continue to
use other means to communicate student progress.

Q2: Does the local school system provide professional development to instructional and non-
instructional staff, grades preK-12, on working with parents? If yes, please describe. (ex. New
teacher/staff training, administrative meetings, district wide conferences/workshops, etc.)

The Department of Family and Community Partnerships collaborates with the Office of Human
Resources and Development in conducting training to new educators, school staff, principals,
administrators, and central office staff on parent engagement strategies. An online Parent
Involvement Toolkit is available to all staff which includes best practices, resources,
presentation plans, and practical tips for connecting with diverse school communities.
Interactive sessions on parent involvement are provided at systemwide principals meetings,
local school staff meetings, and office and department meetings. The Study Circles program
provides help to schools and offices to address racial and ethnic barriers to student
achievement and parent involvement through facilitated dialogue resulting in actions plans.

Cross department meetings and trainings are held quarterly with the offices and department
with parent outreach staff. Information is shared about curriculum, assessments, and
systemwide programs that are important to convey to parents. Common presentation plans
are shared and provided to staff in multiple languages. The Department of Family and
Community Partnerships facilitates the MCPS Parent Advisory Council, whose members serve
on panels providing parents’ perspectives at principal and assistant principals trainings. Many
PAC members also are featured in film clips available on the Parent Involvement Toolkit and
used for training. PAC members also collaborate with the Department of Family and
Community Partnerships in the participation of Welcoming Environment Walkthroughs. A team
of parents and staff visit a school with specific things to observe. A report of findings is
provided to the school principal and the data is used by the school leadership team and staff to
improve parent engagement plans.
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Pg. 57

Schools that are Safe, Drug-free, and Conducive to Learning

No Child Left Behind Goal 4: All students will be educated in learning environments that are
safe, drug-free, and conducive to learning.

> No Child Left Behind Indicator 4.1: The number of persistently dangerous schools,
as defined by the state.

NCLB requires states to identify persistently dangerous schools. In Maryland, a
“persistently dangerous” school means a school in which each school year, for a period of
three consecutive years, the total number of student suspensions for more than 10 days or
expulsions equals two and one-half percent (2.5 percent) or more of the total number of
students enrolled in the school. Expulsions may be recommended for any of the following
offenses: arson or fire; drugs; explosives; firearms; other guns; other weapons; physical
attack on a student; physical attack on a school system employee or other adult; and sexual
assault. Schools are placed into “persistently dangerous” status in a given school year
based on their suspension data in the prior year. Note: Information associated with Safe
Schools is also included in Part Il, Additional Federal and State Reporting Requirements and
Attachment 11: Title IV Part A, Safe and Drug-Free Schools and Communities.

Based on the Examination of Persistently Dangerous Schools Data (Table 7.1 - 7.5):

Where first-time schools are identified, what steps are being taken by the school system
to reverse this trend and prevent the identified school(s) from moving into probationary
status?

MCPS has not identified any schools in the system as persistently dangerous. Schools maintain
data on disciplinary incidents and are implementing positive behavioral supports to ensure that
school climates are productive and conducive to learning.

Annually, local school systems are required to report incidents of bullying, harassment, or
intimidation as mandated by the Safe Schools Reporting Act of 2005.

B. Based on the Examination of Data on Incidents of Bullying, Harassment, or Intimidation
(Table 7.6):

1. How would you characterize the prevalence of bullying, harassment, and intimidation in
the schools in your system? If you have seen an increase or decrease in reports over the
past three school years, explain those in terms of programs and/or procedures that you
have implemented.

! Section 7-

424 of the Education Article of the Annotated Code.
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MCPS is committed to creating school environments that help to reduce and/or eliminate
incidences of bullying. The system has policies and procedures to address bullying from both a
proactive and a reactive stance. As a part of these policies and procedures, schools address
school climate issues (including bullying) in their School Improvement Plan. Reports of bullying
instances remained constant between school years 2006-2007 and 2007-2008. Reports of
bullying incidents increased by 48 in the 2008—-2009 school year for a total of 127. Reports for
2009-2010 and 2010-2011 were 295 and 437, respectively.

The increase in reports of bullying incidents over the past several years corresponds to
community outreach, professional development, and the requirement to report incidents using
the MCPS Form 230-35, Bullying, Harassment, or Intimidation Reporting Form. The bullying
incident reporting protocol is disseminated to all students, staff members, and the parent
community at the beginning of the school year. The information is distributed through school
newsletters, system e-mails, and at the first Parent Teacher Association (PTA) and staff meeting
of the school year. Collaborative Problem Solving (CPS) practices were instituted in all schools.
CPS helped school staff members identify root causes of bullying behavior and te facilitate the
implementation of relevant and effective bullying prevention approaches. Local school teams
adopted specific anti-bullying approaches through schoolwide, proactive behavioral support
programs, such as Positive Behavioral Interventions and Supports (PBIS), to ensure a more
positive school environment and to reduce instances of bullying.

2. What methods has your school system used to make staff, parents, and students aware of
the Bullying, Harassment, and Intimidation Form?

At the start of every school year, a list of key MCPS policies and procedures is reviewed with
staff members, parents/guardians, and students, as appropriate. The reporting procedure for
incidences of bullying is included in this review. A memorandum is sent to all principals
providing information regarding the Board of Education Policy JHF, Bullying, Harassment, or
Intimidation, and MCPS JHF-RA, Bullying, Harassment, or Intimidation, along with an
informational PowerPoint presentation for professional development. School administrators
ensure that this information is shared with staff members. Each school communicates the
information in a variety of meetings, including staff preservice workshops, student meetings,
PTA meetings and PTA listservs, and in the school newsletter. At the system level, information
on the Safe Schools Reporting Act and MCPS Form 230-35, Bullying, Harassment, or Intimidation
Reporting Form, is disseminated to families throughout Montgomery County through the MCPS
Quick Notes newsletter at least twice each school year. This information is available at several
locations on the MCPS website, including the Department of Student Services Web page,
SharePoint on myMCPS, and the MCPS intranet site at
https://collaborate.mcpsmd.org/sites/osess/ss/default.aspx. Additionally, the Department of
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Family and Community Partnerships offers workshops and Study Circles that address bullying
prevention and intervention after school and in the evening through the Parent Academy.

Based on the Examination of Suspension and Expulsion Data for Sexual Harassment,
Harassment, and Bullying (Table 7.7):

1. Identify the system-wide strategies that are being used to prevent/reduce suspensions
and expulsions for sexual harassment, harassment, and bullying.

MCPS adopted an M-Stat framework for the systematic and systemic monitoring of critical
student performance data that enables the district to drill down to root causes, focus on areas
of need, develop action plans for improvement, document best practices for recognition and
dissemination throughout the system, and provide professional development for staff
members. The Suspension M-Stat Team provides a focused, intensive review of specific
disciplinary issues. These data are disaggregated by race, ethnicity, gender, disability, limited
English proficiency, and economically disadvantaged status. The Suspension M-Stat team
identified exemplary schools that reduced their frequency of suspension and used the
approaches implemented by these schools as models of effective practices. MCPS featured
successful school and classroom practices on the Best Practices Knowledge Center website, a
professional development tool that contains video clips and resources. Systemwide efforts to
expand Functional Behavioral Assessment (FBA) practices, Behavioral Intervention Plan (BIP),
Collaborative Problem Solving (CPS) process techniques, and Positive Behavioral Interventions
and Supports (PBIS) are key supports at the prevention/early intervention level.

With these efforts, the number of students suspended has consistently decreased for every
student subgroup over the last four school years, even with higher enroliment.

C. Based on the Examination of Suspension Data (Tables 7.8-7.10):

1. Identify the system-wide strategies that are being used to prevent/reduce suspensions. If
applicable, include the strategies that are being used to address the disproportionate
suspensions among the race/ethnicity subgroups and between genders.

In efforts to reduce the incidences of suspensions and to reduce disproportionate suspensions
for identified student groups, MCPS implemented a systemwide study of suspensions. The bulk
of this work occurred as a result of the Suspension M-Stat Team. This team studied
systemwide, grade level, and individual school data; national, state, and regional trends;
evidenced-based and promising practices at reducing suspension; and available system
resources. With these data, the team developed a series of professional development trainings
for all school administrators. These trainings provided professional development on using a
systematic approach to determine whether an incident is both disruptive and detrimental to
the operation of a school before rendering a decision to suspend. School staff members were
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taught to measure the impact of an incident and to develop a “Pyramid of Interventions”
specifically tailored to their school. This led to a significant reduction in out-of-school
suspensions across the county at every school, including suspensions for students with
disabilities, and African American and Hispanic students.

In Fiscal Year 2012, the number of schools working with PBIS will increase to 83 including three
alternative program sites. This focus on the positive interactions between students and staff
members, an improved school climate, and the analysis of office referrals and suspension data
has proven to be an effective strategy. PBIS is very popular among school administrators for
reducing discipline issues.

2. Describe the changes or adjustments that will be made, along with the related resource
allocations, to ensure sufficient progress. Include timelines where appropriate.

School system data confirm that African American, Hispanic, limited English proficient (LEP)
students, and students with disabilities are disproportionately suspended. To reduce the use of
out-of-school suspensions for all students and to reduce the disproportionate suspensions of
identified student groups, MCPS formed an M-Stat team and a Disporportionality Steering
Committee. The work of both groups resulted in improved systemwide practices and
professional development for school staff members specific to the suspension process.

The school system embarked on a multi-year program of professional development on
equity/cultural competencies for all administrative and supervisory personnel. This training is
based on the following three essential questions that research has shown must be addressed in
order to eliminate the gaps between student groups that are evident in academics and
behavioral data points:

1. How does awareness, knowledge, and understanding of one’s own racial and cultural
identity promote effective learning and teaching?

2. How does awareness, knowledge, and understanding of the racial and cultural identity
of students promote effective learning and teaching?

3. How can educators establish learning environments that are conscious of race and
culture to ensure implementation of culturally relevant instruction?

The Equity Initiatives Unit (EIU), in the Office of Human Resources and Development, and the
Department of Family and Community Partnerships lead these efforts, which include school-
based professional development. They continue to focus on: 1) building leadership staff
capacity to lead for equity; 2) deepening capacity of staff members to explicitly infuse equity
content and processes into all professional development programs and projects; and 3)
providing direct services, consultation, and resources to support school-based and central
services study and dialogue about the impact of race and ethnicity on teaching and learning.
Schools participating in equity training must commit to a year-long program that is aligned to
an equity goal in the School Improvement Plan.
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MCPS continues to expand the number of schools implementing PBIS at the universal level for
all students in all settings. Schools currently implementing PBIS continue to receive
professional development and resources to move beyond the Tier | level of implementation. A
full-time position supports the systemwide implementation of PBIS. In 2010-2011, MCPS
provided school staff members professional development opportunities focused on behavior
management strategies for students with more intensive behavioral needs. Additionally,
schools will be provided professional development in Check-In/Check-Out, a targeted group
intervention. Future professional development will include an emphasis on equity/cultural
competency.

Through the M-Stat process, MCPS will continue to monitor discipline/suspension data at the
system and school level in its efforts to reduce the incidences of out-of-school suspensions and
to reduce the disproportionate use of suspension for identified student groups. The M-Stat
team will continue to offer professional development for all school administrators. Throughout
the school year, community superintendents will discuss and analyze school
discipline/suspension data monthly for the schools under their supervision. Action plans will be
put in place as needed when reductions in suspensions and/or disproportionate suspensions
are not evident. School principals will receive a monthly report of all students with disabilities
in their schools who were suspended for five or more cumulative days in a given school year.

The Crisis Prevention Institute, in collaboration with MCPS, provides is an ongoing training to
MCPS staff members on the use of the Nonviolent Crisis Intervention Program. This program
gives staff members verbal de-escalation strategies to use with students to prevent them from
physically acting out. The Comprehensive Behavior Management Intervention course is offered
every summer to staff members interested in obtaining information, strategies, and
understanding of students experiencing some level of behavioral and or emotional issues.
These two programs offer valuable information to staff members in hopes of reducing the
number of suspensions.

MCPS studied the disproportionate identification of students who receive special education
services and a report, A Strategic Plan to Achieve Equity and Excellence for All Students, was
produced. The recommendations of this report continue to be implemented to help improve
the experiences of all students. A Disproportionality Steering Committee oversees two project
teams focused on professional development and accountability. We anticipate that these
actions will have a direct impact on decreasing the incidences of office referrals and
suspensions for students with disabilities.

The Code of Maryland Regulations (COMAR) requires that each local school system provide a
coordinated program of pupil services for all students (13.A.05.05.01.A)> * * and that the

> COMAR 13A.05.05.03(A). The Pupil Personnel Program is a systematic approach to programs and services that use the
resources of the home, school, and community to enhance the social adjustment of students.
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program of pupil services focus on the health, personal, interpersonal, academic, and career
development of students (13A.05.05.01B).

Disproportion

D. Based on the Examination of Programs and Services Coordinated with Community Mental
Health Providers and Agencies to Support Students with Emotional and Behavioral Needs:

1. Describe how the local school system coordinates programs and services with community
mental health providers and agencies that provide services for students with personal
and/or interpersonal needs (i.e., emotional and/or social needs) in order for these
students to progress in the general curriculum.

Throughout Montgomery County, public and private agencies work to provide choices and
better options to children, youth, and families in need of services-

The Montgomery County Collaboration Council for Children, Youth, and Families is a Local
Management Board partnership. Comprised of representatives from public and private
agencies, faith-based organizations, families, elected officials, businesses, and community
advocates, their main purpose is to assess community needs, identify priorities, target
resources, and oversee service delivery on initiatives that require collaboration between two or
more child-, youth-, and family-serving entities. MCPS is an active partner of in the
Collaboration Council.

The Children’s Agenda was developed as a blueprint by Montgomery County to assure that
funding and strategies will help to improve lives and futures. This blueprint acts as a guide to
assist our partnerships in “establishing a nurturing community where children are safe, healthy,
and successful in school, prepared for life, and supported by a caring family and neighborhood.”
The Children’s Agenda assists schools and communities in the implementation of specific
prevention and intervention programs in identified areas of Montgomery County.

MCPS is a member of the Local Coordinating Council (LCC). The LCC, a key initiative of the
Collaboration Council for Children with Intensive Needs, coordinates community services to
maintain children with emotional and behavioral disabilities in the least restrictive
environment. In partnership with families/caregivers, the LCC, with representatives from public
agencies serving children and youth, develops and implements plans of care for the residential
placement, or alternatives to residential placement, for identified children. The LCC accepts
referrals from lead agencies for children needing publicly funded intensive services.

* COMAR 13A.05.05.13(E). Health services provided in school shall be coordinated with other health services within the
community.

* COMAR 13A.05.05.06B(12). "Special health needs" means temporary or long-term health problems arising from physical,
emotional, or social factors or any combination of these.
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MCPS students who have financial needs benefit from the Bridge to Success/Neediest Kids
Program, which provides the basic essentials to low-income families including eye exams, eye
glasses, coats, clothes, uniforms, school supplies, food, personal care items, and other essential
goods and services. Unique Thrift Store gift cards also are available to help Montgomery
County residents obtain the clothing and household items they need.

MCPS also coordinates prevention, intervention, and crisis response efforts for students with
personal and/or interpersonal needs with Montgomery County Department of Health and
Human Services (DHHS) branches that focus on child mental and behavioral well being and with
the local chapter of the Mental Health Association (MHA). Free mental health and drug
assessments are provided to referred students and their families through the DHHS Screening
and Assessment Services for Children and Adolescents (SASCA). The staff members in DSS
maintain collaborative ties with the National Institutes of Mental Health (NIMH), the National
Association of School Psychologists (NASP), and the Substance Abuse and Mental Health
Services Administration (SAMHSA), among others.

The Code of Maryland Regulations (COMAR) 13.A.08.06.01-02 requires that each local school
system ensure that any school with a suspension rate® of 10 percent or higher implement PBIS
or another behavior management system. If a school meeting that target has already been
trained in PBIS or another behavior management system, the local school system, in
collaboration with the Maryland State Department of Education (MSDE), will ensure that
additional training is provided to expand the school's capacity to intervene. In addition,
COMAR 13.A.08.06.01-02 requires that each local school system ensure that ALL schools with a
habitual truancy rate® of 6 percent (School Year SY 2009-2010) implement PBIS or another
behavior management system. This percentage decreases to 4 percent in SY 2010-2011; 2
percent in SY 2011-2012, and 1 percent in SY 2012—-2013.

Once again, if a school meeting that target was trained in PBIS or another behavior
management system, the local school system, in collaboration with MSDE, will ensure that
additional training is provided to expand the school's capacity to intervene.

E. Based on the number of schools in the LSS currently implementing PBIS, please describe
the district’s capacity to provide ongoing support and training to the school teams and
coaches in your system. Where does responsibility for PBIS sit in your system? Is there an
FTE (or a portion of an FTE) assigned to provide local support, sustain the initiative and
attend statewide activities.

® The calculation for suspensions is an offender rate: The unduplicated number of suspended students divided by Sept. 30
student enrollment.

8 Habitually truant means a student that meets all of the following criteria: (a) The student was age 5 through 20 during the
school year; (b) The student was in membership in a school for 91 or more days; and (c) The student was unlawfully absent
from school for more than 20% of the days in membership.
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MCPS has not identified any schools as persistently dangerous. Schools maintain data on
disciplinary incidents and are implementing positive behavioral supports to ensure that
school climates are productive and conducive to learning.

MCPS has one full-time employee (FTE) to provide local support, sustain the initiative, and
participate in statewide activities. Local training is provided to school-based PBIS behavior
support coaches and team leaders. The FTE provides consultation to individual PBIS
schools.

Based on the examination of Suspension data:

Identify how many elementary schools have a suspension rate of 10 percent or higher,
how many of those schools have already been formally trained in PBIS, and how many
have not.

MCPS does not have any elementary schools that have a 10 percent suspension rate.

For those schools previously trained, please describe strategies to support/improve the
implementation of the PBIS framework in those schools. Finally, please project the
number of elementary schools that will require New Team PBIS Training in the summer of

2011 based on this regulation.

In the 2010-2011 school year, MCPS did not have any schools that had a 10 percent
suspension rate; therefore, there was no need for additional training.

Please identify other district level strategies to address the needs of schools that meet the
target for suspension. Do they need additional training? Are there Technical Assistance
needs to ensure fidelity of implementation?

Please refer to F 1.

. Based on the examination of Habitual Truancy10 data:

Identify how many schools have a habitual truancy rate of 4 percent or higher, how many
of those schools have already been formally trained in PBIS, and how many have not.

MCPS does not have any schools that have over a 4 percent habitual truancy rate.
For those schools previously trained, please describe strategies to support/improve the
implementation of the PBIS framework in those schools. Finally, please project the

number of schools that will require New Team PBIS Training in the summer of 2011, based
on this regulation.
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In the 2010-2011 school year, MCPS did not have any schools that had over a 4 percent
habitual truancy rate; therefore, there was no need for additional training.

Please identify other district level strategies to address the needs of schools that meet the
target for Truancy. Do they need additional training? Are there Technical Assistance
needs to ensure fidelity of implementation?

In the 2010-2011 school year, MCPS did not have any schools that had over a 4 percent

habitual truancy rate; therefore, additional training was not necessary. MCPS is not
requesting Technical Assistance at this time.
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Pg. 61
Attendance Rates

Attendance rates are an additional measure used in Maryland’s Adequate Yearly Progress (AYP)
calculations.

Based on the Examination of the Attendance Data (Table 5.5)

1. Describe where progress in increasing attendance rates is evident. In your response,
identify progress in terms of grade band(s) and subgroups.

Since the 2003-2004 school year, Montgomery County Public Schools (MCPS) has met
the Maryland State Department of Education (MSDE) target of 94 percent attendance
rate for all students. In the 2010-2011 school year, MCPS exceeded the MSDE
attendance rate target of 90 percent with a rate of 95.7 percent for all students.
Students in all grade bands met the target: elementary schools (96.0%), middle schools
(95.7%), and high schools (95.43%). All student subgroups in all grade bands met or
exceeded the 90 percent MSDE target rate.

2. ldentify the practices, programs, or strategies, and the corresponding resource
allocations to which you attribute the progress.

Since attendance is used at the elementary and middle levels to calculate Adequate
Yearly Progress (AYP) and has a direct impact on the graduation and dropout rates at
the high school level, schools actively monitor student attendance. Each month, schools
receive an attendance report for all students in their school. Students whose absences
have reached 20 percent or more are specifically identified on one list. Additionally,
each school receives a report identifying all of their students who have 10 percent or
more unexcused absences- School staff members review each case and recommend
interventions to improve school attendance. If school-level interventions are not
successful in improving the student’s attendance, the case is referred to the pupil
personnel worker for intervention.

If no improvement is achieved and the student’s unexcused absences are greater than
20 percent for that point in the school year, the school administrator may refer the case
to the Interagency Truancy Review Board (TRB). The TRB is comprised of staff members
from several offices within MCPS, the Montgomery County Department of Health and
Human Services, the Department of Juvenile Justice, the Montgomery County
Department of Police, the Housing Opportunities Commission, and the State’s
Attorney’s Office. The purpose of the TRB is to motivate parents of habitually truant
students to send their children to school. The TRB often develops an attendance
contract to ensure that this happens; if there is no improvement, the TRB may
recommend the case be referred to the State’s Attorney’s Office for court action.
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3. Describe where challenges are evident. In your response, identify challenges in terms
of grade band(s) and subgroups.

Addressing the needs of students with chronic attendance problems is an
ongoing challenge. Schools monitor the attendance of all individual students and all
student subgroups. Of particular concern are cases in which students are absent for 10
to 19 percent (attendance rates of 81 to 90 percent) of the school year. These students
are in danger of being considered habitually truant, which is a 20 percent or greater
unexcused absence rate. MCPS has revised its data collection system to ensure that all
students are counted regarding attendance, even if they attend multiple schools in the
same school year. Seventy-one percent of students referred to the TRB in 2010-2011
were Black or African American or Hispanic/Latino. Because truancy is frequently
related to other problems in a student’s life, families who are referred to the TRB often
have many needs. For this reason, the TRB includes staff members from the Pupil
Personnel Services and Court Liaison units of MCPS; Child Welfare Services, School
Health Services, and Adolescent Mental Health Services of the Montgomery County
Department of Health and Human Services; a case worker from the Department of
Juvenile Justice; an officer from the Montgomery County Department of Police; a case
worker from the Housing Opportunities Commission; and an assistant state’s attorney
from the State’s Attorney’s Office. This allows the TRB members to not only problem
solve with the student/family, but also to offer services and resources.

4. Describe the changes or adjustments that will be made along with the corresponding
resource allocations to ensure sufficient progress. Include timelines where
appropriate.

Beginning with the 2009-2010 school year, in addition to reporting students who are
absent 20 percent or more of the school year, MCPS has—provided schools with
information on which students had unexcused absences for 10-19 percent of the school
year. This information is included in the monthly attendance report and allows schools
to collaborate with their pupil personnel worker to proactively address attendance
issues before students reach the habitually-truant level. MCPS piloted an attendance
intervention program called Attendance Matters in three high school clusters at the end
of the 2010-2011 school year. MCPS plans to expand the program countywide.
Additionally, to avoid delays in working with students and families regarding truancy
issues, cases are scheduled to go before the TRB in the same month they are referred.
Members of the TRB, if necessary, increase their time commitment to ensure that all
cases are heard within the timeframe. MCPS implemented the Truancy Court Program,
a grant funded program from the University of Baltimore Law School’s Center for
Families, Children, and the Courts, in two middle schools, Francis Scott Key and
Neelsville, for the 2010-2011 school year.
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Pg. 61
Graduation Rates and Dropout Rates
No Child Left Behind Goal 5: All students will graduate from high school.

No Child Left Behind Indicator 5.1: The percentage of students who graduate each
year with a regular diploma.

No Child Left Behind Indicator 5.2: The percentage of students who drop out of
school.

Graduation rate is an additional measure used in Maryland’s Adequate Yearly Progress (AYP)
calculations.

Based on the Examination of Graduation and Dropout Rate Data (Tables 5.6 and 5.7):

Describe where progress in moving toward the graduation/dropout target is evident.
In your response, identify progress in terms of subgroups.

Graduation Rate

Based upon the 2011 four-year cohort data, in 2009—2010 MCPS continued to exceed
the MSDE graduation target of 81.5% with a rate 86.2% for all students. The following
groups met the- target Asian (94.7%); White (93.7%); Native Hawaiian or Other Pacific
Islander (100%); two or more races (92.3%); females (89.0%); and males (83.6%).

As MSDE is using the four-year cohort to report graduation rates as the rating scale
rather than the Lever method which was previously used, the data cannot be compared
to the results from previous years.

Students in the following subgroups did not meet the MSDE graduation target of 81.5%:
Black or African American (78.1%); American Indian/Alaska Native (79.2%);
Hispanic/Latino of any race (74.2%); Free and Reduced-price Meals System (FARMS)
(73.4%); and limited English proficient (LEP) (52.3%)

Although they did not meet the MSDE graduation target of 81.5%, progress was made
by the following subgroups: Special Education (59.5%), with an increase of 0.2%; LEP
(52.3%), with an increase of 1.5%; and FARMS (73.4%), with an increase of 2.7%.

Dropout Rate
MCPS continued to meet the MSDE dropout rate target of 13.0% with a 7.4% rate for all

students,. a decrease of 1.4 percentage points. The subgroups that met the target are as
follows: Asian (2.6%); Black or African American (11.2%); Native Hawaiian or Other
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Pacific Islander (0%); White (3.5%); two or more races (1.9%); FARMS 12.5%); Special
Education (12.0%%) with a decrease 1.9 percentage; female students (6.3%), and male
students (8.4%) with decreases of 0.9 and 1.8 percentage points, respectively. The rate
for the subgroups that did not meet the MSDE dropout rate target are as follows:
American Indian or Alaska Native (20.8%); Hispanic/Latino of any race (14.3%); LEP
(25.4%), which is an increase of 3.2 percentage points.

MCPS continues to focus on implementing strategies to increase graduation rates and
decrease dropout rates for the following subgroups: American Indian or Alaska Native;
Black or African American; Hispanic/Latino of any race; FARMS, LEP, and Special
Education.

1. Identify the practices, programs, or strategies and the corresponding resource
allocations to which you attribute the progress.

MCPS utilizes a variety of instructional and intervention strategies to assist students in
having positive and successful experiences in school.

Judy Centers, prekindergarten programs, and full-day kindergarten are examples of
programs that are in place to help students have a strong start in their educational
programs.

Collaborative problem-solving strategies—All schools implement collaborative problem-
solving strategies to address academic and behavioral issues that impact student learning.
Through this process, staff members develop, implement, and evaluate interventions and
monitor student progress.

Positive Behavioral Interventions and Supports (PBIS)—MCPS schools are continuing their
efforts to implement PBIS in all schools in order to increase capacity to support students
who present behavioral challenges. MCPS is shifting from traditional responses of solving
problem behaviors through suspension and exclusion to an approach that emphasizes the
development of specially designed interventions based on functional-behavioral
assessments to improve the school climate. School teams involving school counselors and
others, enable students to increase their time in classes, thus increasing the likelihood of
student academic success.

Gateway to College (GTC)—The Gateway to College® program at Montgomery College
serves at-risk youth, 16 to 20 years old, for whom high school completion is at risk, and/or
who have stopped attending Montgomery County Public Schools. The program gives
students the opportunity to earn a high school diploma while transitioning to a college
campus. Students accumulate high school and college credits simultaneously, earning their
high school diploma while progressing toward an associate degree or certificate. Gateway
to College students learn how to succeed in an educational setting under the guidance of a
caring team of instructors and student support specialists with experience and commitment
to at-risk youth. In their first term, students learn in a cohort (group of students who take
classes together). The cohort experience builds their academic and personal skills,
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preparing them for college courses on the comprehensive college campus. In addition to
reading, writing, and mathematics, cohort students take a career development class to help
focus their academic goals, and a college survival and success class to learn how to take
effective notes, study for tests, and juggle school, work, and family life.

Student Services Support—All students have the benefit of a school counselor who
monitors student progress in course completion and credit completion. Pupil personnel
workers and school psychologists provide consultation, support, resources, and direct
services to students and their families. When appropriate, these staff members are
instrumental in the completion of functional behavioral assessments and behavioral
interventions plans. Student services staff work to ensure a positive and successful school
experience for every student.

Data Monitoring—MCPS monitors academic, attendance, and behavioral data to identify
students in need of support. In addition to the monitoring done by classroom teachers on a
daily basis, the Honors Advanced Placement Identification Tool (HAPIT) is an example of a
tool developed by MCPS to examine a variety of data points for each student to
determine/verify the appropriateness of course levels. Not only does this tool assist staff
members in determining when more rigorous coursework is appropriate, it also can be used
to reveal areas of need so that struggling students receive interventions and supports.

Extended-time and Extended-day Programs—These programs provide additional
instructional time to students who are struggling with academic performance in order to
accelerate students’ mastery of reading, language arts, and mathematics skills.

Alternative Programs—MCPS operates direct instruction and intervention programs for
middle and high school students who are unsuccessful in their home/comprehensive
schools.

e Level 1 programs are provided in every secondary school. These home school
programs provide direct instruction and intervention strategies to students who
require support with behavior, motivation, attendance, academics, social, and
emotional skills.

e Level 2 programs are available for students who are not successful in their home
schools, even with the support of a Level 1 program. These programs provide
academic instruction as well as behavioral and social skills instruction. The goal of
Level 2 programs is to provide students with the skills needed to successfully return to
their home school.

e Level 3 programs are available to students who are involved in serious disciplinary
action and are placed in the programs in lieu of expulsion.
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High School Plus—High School Plus is a program that allows students who have failed a
course required for graduation to retake that course for credit, or participate in a shorter
credit recovery program in their home school.

The Online Pathway to Graduation (OPTG)—OPTG is a program that enables former
Montgomery County Public School (MCPS) students, no longer enrolled in an MCPS high
school, and currently enrolled seniors in need of three credits or fewer, to meet the
academic  requirements for a Maryland High School diploma through
online courses. OPTG is a complement to the existing High School Plus program. The goal of
both programs is to provide additional opportunities for students to gain course credits. The
instruction in OPTG classes is delivered online and participants work at their own pace from
any internet accessible location. As participants successfully complete each course, credit is
awarded. Participants are responsible for completing all Maryland and MCPS graduation
requirements, including High School Assessment and student service learning requirements.

Truancy Review Board—The Truancy Review Board is an interagency group that works with
students and their families to address truancy.

Truancy Court Program—Truancy Court Program, a grant funded program from the
University of Baltimore Law School’s Center for Families, Children and the Courts, in two
middle schools, Francis Scott Key Middle School and Neelsville Middle School for the
2010-2011 school year.

MCPS Student Withdrawal Interview—During the interview, school staff present
instructional interventions and alternatives available to encourage the student to remain in
school.

Phased-in Closing of Learning Centers—The Department of Special Education Services is
moving forward with phasing out all secondary learning centers in order to address the
achievement gap between students in secondary learning centers and their disabled peers
not in learning centers. School counselors are integral in ensuring that students formerly
enrolled in learning centers have appropriately challenging schedules with adequate
supports that will enable these students to graduate.

Partnership with MCPS ESOL/Bilingual Services and the Department of Student Services—
Seven school-based English for Speakers of Other Languages (ESOL) counselors are assigned
to 19 high schools with ESOL centers, and six middle schools with Multidisciplinary
Education Training and Support (METS) programs on an itinerant basis in order to increase
the capacity of school counseling departments to serve all ESOL students. Both ESOL
counselors and school counselors work with ESOL students to achieve success in school by
providing support and resources to keep students on track for graduation.
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2. Describe where challenges are evident. In your response, identify challenges in terms
of subgroups.

The following subgroups did not meet the MSDE graduation target 81.5%: American
Indian/Alaska Native (79.2%); Black or African American (78.1%); Hispanic (74.2%); LEP
(52.3%), with an increase of 1.5 percentage points; and FARMS (73.4%), with an increase of
2.7 percentage points and special education (59.5%), with an increase of 0.2 percentage
points

3. Describe the changes or adjustments that will be made along with the corresponding
resource allocations to ensure sufficient progress. Include timelines where
appropriate.

MCPS is experiencing an increase in the number of high school-aged students from
Central American countries with limited formal education who are entering the school
system for the first time. This is reflected in the dropout rate for both Hispanic and
limited English proficient (LEP) students. Given this changing demographic, the system
has enhanced its programming and practices to expand early intervention strategies,
to increase the number of extended instructional opportunities, to support students
and their families in addressing issues that impede school success, and to offer
alternative pathways to a high school diploma. The programs listed above in #2 1
provide a continuum of services that range from programs for all students to targeted
programs for identified groups. MCPS will continue to support and enhance these
programs in our effort to further reduce the number of students who drop out of
school.
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Pg. 62
Adequate Yearly Progress

This section requires that school systems in any phase of school system improvement update
progress in specific areas. Additionally, school systems must report the percentages of all
schools making Adequate Yearly Progress, the percentages of Title | schools making Adequate
Yearly Progress, Schools in Improvement and Title | Schools in Improvement.

School System Improvement

This section must be completed ONLY by local school systems in improvement or corrective
. 1
action.

Instructions:

Local school systems in corrective action must provide an update on how the school system has
revised the applicable components of the Master Plan to execute the corrective actions taken
by the State Board of Education. In the report, school systems should describe what challenges
are evident and what changes or adjustments will be made so that the school system will exit
corrective action status. You may refer to other sections of this update as appropriate.

School Improvement

No Child Left Behind Indicator 1.3: The percentage of Title | schools that make Adequate
Yearly Progress.

Under No Child Left Behind, local school systems must review the progress of Title | schools
primarily to determine if: (1) each school has made adequate yearly progress toward
meeting State standards by 2013-2014; and (2) schools have narrowed the achievement gap.
In conjunction with the local school system, the State must review the effectiveness of each
school’s actions and activities that are supported by Title I, Part A, funds’, including parental
involvement and professional development.

In June 2010, MSDE submitted its Race to the Top application (RTTT) to the United States
Department of Education. As required in the application, school systems with persistently
low-performing Tier |, Tier I, or Tier Ill schools must, as part of their master plan update,
provide a plan describing district-level support for improving student performance at the
identified schools. The plan also must describe the corresponding resource allocations
dedicated to improved performance, aligned with the state's RTTT goals and commitments in
the Memorandum of Understanding signed by local school systems.

Maryland defines "persistently lowest-achieving Tier | schools" as those Title | schools
(elementary school grade levels Pre-K—5, middle school grade levels 6—8, and combination
schools Pre-K—8) that are the five lowest achieving (or lowest 5 percent) of all Title | schools in
improvement, corrective action, or restructuring in the State. "Persistently lowest achieving
Tier Il schools" are those Title I-eligible secondary schools that are the lowest five percent of all

! Section 13A.01.04.08 of the Code of Maryland Regulations.
? This information is included in Attachment 7 of Part Il.
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secondary Title I-eligible schools in the State. Persistently low achieving Tier lll schools are

Title | schools in improvement, corrective action, or restructuring not identified as persistently
low achieving in Tier I.

Based on the Examination of School-level AYP Data (Tables 5.1 and 5.2):

1. Identify the challenges, including those specific to Title | schools, in ensuring that
schools make Adequate Yearly Progress. Describe the changes or adjustments, and
the corresponding resource allocations, which will be made to ensure sufficient
progress. Include timelines where appropriate.

The most difficult challenge faced by Title | and other highly diverse schools relates to meeting
the needs of the Limited English Proficiency (LEP) students who must take the state
assessments, regardless of their English proficiency. Given that research shows it takes from 5
to 7 years to develop academic language, schools provide strategic support for our most
vulnerable learners to ensure that each student subgroup meets or exceeds the Annual
Measurable Objective and the school achieves AYP.

The Baldrige-guided School Improvement Process (BGSIP), an ongoing and in-depth analysis of
student performance data and the strategic use of interventions based on data, are key factors
in ensuring all students meet state standards. Montgomery County Public Schools (MCPS)
provide formative course-embedded assessments, as well as summative assessments, to
monitor student progress and develop prediction models that are used to match the
instructional needs of students.

The Office of School Performance (OSP) works in collaboration with other offices to ensure that
schools receive the training, technical support, and human and material resources necessary to
improve student performance and meet AYP goals. For Developing Comprehensive Needs or
Developing Focused Needs Schools in Year 2 of School Improvement or Corrective Action
(currently, 10 MCPS schools have been identified), an Achievement Steering Committee (ASC) is
used to assist schools in achieving AYP.

Twenty-one schools have been identified for School improvement Year 1, and for these
schools, an Enhanced School Improvement Team (ESIT) is used to assist schools to achieve AYP.
In addition, community superintendents and directors of school performance review and
provide feedback on all BGSIPs.

Challenges:
® Increasing mathematics discourse in all grade levels, especially focusing on the middle
school level
e Coordinating effective collaborative planning
® [ncreasing student engagement
¢ Providing an effective inclusion ESOL program at the elementary level
¢ Including feedback to students
e Educating our students about their accommodations
e Providing accommodations to our students on daily assignments as well as assessments
[ J

Teaching vocabulary throughout the content areas
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Changes and adjustments:
¢ Changes made in administrative teams, specifically in Corrective Action Schools
Changes in Leadership Team members, specifically in Corrective Action Schools
Outside consultant for mathematics classes
Book studies for increasing student academic vocabulary
Focused, job-embedded professional development
Focused support in educating all stakeholders on student accommodations
Change in organizational structures
Implement reading intervention for struggling readers
Implementing Leveled Literacy on the elementary school level
Implementing Reading Advantage on the middle school level

Based on the Examination of Schools in Improvement Data (Tables 5.3 and 5.4):

2. Describe the actions that the school system is taking including the changes or
adjustments, and the corresponding resource allocations to ensure that the No Child
Left Behind and Title | requirements for schools identified for Developing Needs
(Improvement-Year 1; Improvement-Year 2; and Corrective Action) and Priority Needs
(Restructuring-Planning and Restructuring-Implementation) are being addressed (Tier
lll schools).

® Describe actions that the school system took during the 2010-2011 school year.

During the 2010-2011 school year, MCPS coordinated school improvement assistance to
schools in improvement, corrective action, and restructuring through the OSP chief school
performance officer, community superintendents, directors of school performance, and the
school improvement specialist. In addition, technical assistance and direct school supports
were provided for these schools identified as in need of improvement as they worked to
achieve AYP and meet NCLB requirements through a two-tiered approach—an Enhanced School
Improvement Team (ESIT) or an Achievement Steering Committee (ASC).

ESITs were developed and implemented to address performance concerns of schools identified
in Local Attention or in Year 1 of School Improvement. School administrators, leadership team
members, and staff from OSP and other central offices were included on the teams. The goals
of an ESIT are to strengthen the local school’s ability to examine and analyze data, develop a
comprehensive school improvement plan and action plans using Baldrige processes, and use
the information to drive changes in instructional practices that will result in increased student
performance. ESITs met on a consistent and predetermined schedule established for the school
year.

ASCs are a collaborative effort between OSP, various MCPS offices, and identified schools.
Through monthly meetings, school and central office staff members use structured processes to
identify the focus, deliverables, and action plans that include a timeline and monitoring
schedule to achieve the established outcomes which address performance concerns on the
Maryland School Assessment (MSA) and High School Assessment (HSA). ASCs provide the
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forum for a structured monthly review of the school improvement action plans and provide
focused support in the following five key areas:
1. Identifying root causes
Identifying possible solutions
Implementing solutions
Monitoring and evaluating implemented solutions
Revising actions to improve student achievement using the results of Step 4

vk wnN

The purpose of an ASC is to provide consistent support to schools identified with Developing
Focused Needs/Developing Comprehensive Needs in improvement for three or more years with
the goal of achieving AYP. Our data indicates that the following structure will be in place to
support schools in need of improvement:

Enhanced School Improvement Team Numbers don’t align with what OSA provided for Year 1
e 8 elementary schools
e 6 middle schools
e 6 high schools

Achievement Steering Committee
e 1 elementary school
¢ 9 middle schools 1 elementary school was identified for School Improvement Corrective
Action Developing Comprehensive Needs
e 0 high schools

As noted above, the BGSIP process is critical to the identification of those strategic actions that
will enable schools to achieve AYP and exit school improvement. The ASC process is consistent
with the recommended pathways of the BGSIP.

e Describe the actions that the school system will take once school improvement status is
determined for the 2010-2011 school year.

MCPS will use the ASC and ESIT process as a way to implement and coordinate the system of
supports required for schools to achieve success. ASC and ESIT school improvement structures
used in MCPS are flexible enough to meet the needs of schools in the various stages of school
improvement as the work of the respective teams is aligned with identified school needs. We
believe the spirit of collaboration and shared responsibility is a vital component of successful
school improvement.

The ASC focuses on the following processes:
1. Establishing the purpose of an ASC and sustaining a positive climate through
collaborative efforts
2. Creating a professional learning community of stakeholders committed to continuous
school improvement for all students
3. Establishing high expectations for all stakeholders, focusing on data-driven decision

making

4. Engaging school-based and central office staff members and parents in the ASC
membership

5. Planning ASC meetings that address the BGSIP goals/objectives, action plans, and
processes
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6. Implementing the BGSIP with frequent monitoring and holding stakeholders
accountable for results
7. Planning for and implementing the restructuring option

An ASC provides strategic support to enhance the school’s ability to achieve AYP by meeting the
annual measurable objective in each student subgroup, as measured by the MSA or the HSA.
ASCs are first and foremost based on a spirit of collaboration with all stakeholders making a
commitment to be accountable for student achievement. The climate of the meetings is one of
collective inquiry with all participants bringing their particular expertise to the table. When
analyzing student achievement data, data from classroom visits, or examining school processes,
all ASC members are encouraged to actively engage in the discussions, to offer additional goal-
focused support, to identify resources, and to respectfully share ideas and suggestions that
contribute to a climate of respect.

Under the direction of the chief school performance officer, the school improvement specialist
will collaborate with community superintendents and offices in MCPS to assign central office
staff members to ASCs in relationship to the needs of the schools. Membership decisions are
based on the belief that smaller groups foster more focused discussion than larger groups and
provide an opportunity to build trusting relationships and collaboration that will lead to
success.

Central office representatives may include administrators or instructional specialists from key
offices, but are not limited to this listing:

® Department of Family and Community Partnerships (DFCP)
Office of Curriculum and Instructional Programs (OCIP)
Office of Human Resources and Development (OHRD)
Office of Shared Accountability (OSA)

Office of School Performance (OSP)

Office of Special Education and Student Services (OSESS)
Chief Technology Officer (CTO)

Community superintendents will work directly with school administrators to identify school-
based staff members. It is recommended that parents are included as participants on ASCs.
Employee organizations, including the Montgomery County Education Association,
Montgomery County Association of Administrators and Principals, or the Service Employees
International Union Local 500, also may be represented as ASC members.

Roles and Responsibilities of ASC Members:

School-based Staff Central Office-based Staff
Principal selects participants in After collaborating with school staff members,
collaboration with school leadership, <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>