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Rockville, Maryland

January 11, 2011

MEMORANDUM

To: Members of the Board of Education

From: Jerry D. Weast, Superintendent of Schools

Subject: Adolescent Literacy: Building on Early Success (Goals 1 and 2)

In a modern society, the ability to read [and write] well is the cornerstone of a child’s
education. In a modern economy, literacy is a prerequisite of a successful life.
(National Assessment Governing Board, 2008)

In response to the Board of Education’s request for an opportunity to explore a significant topic
in depth, Board members and executive staff members selected adolescent literacy as the first
topic for an extended conversation at the Board table January 11, 2011.

The purpose of this memorandum is to frame Board members’ discussion, which will be
informed by the background briefing packet previously provided to Board members that
delineates the extent of the issue nationally and locally, provides examples of college and career
reading and writing, and presents research and literature on the topic of adolescent literacy. The
document review and subsequent discussion will allow Board members to determine key issues,
policy options, and implications for decision making at the local level.

Overview

During the last decade, employers and educators across the country have engaged in an extensive
conversation about the critical reading and writing skills of high school graduates. A general
consensus exists that fewer secondary students are acquiring the literacy skills that academic and
career pursuits demand. Similarly, research indicates that as a nation, we will not succeed in
changing this trend with a quick-fix approach. Rather, a solution is required.

In the recently published 2009 results of the Programme for International Student Assessment
(PISA), 15-year-olds in the United States read at an average proficiency, with nine countries
performing higher, 39 performing lower, and 16 showing averages not measurably different from
the U.S. average. Scores for 18 percent of the U.S. students assessed indicate a lack of
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competencies necessary to participate effectively and productively in life. The National
Assessment of Educational Progress (NAEP) results for 2009 show that 38 percent of U.S.
Grade 12 students score at the proficient level in reading achievement, demonstrating relatively
flat performance since the first reading assessment in 1992.

Background
Reading and Writing Nationally

Nationally, responsibility for reading and writing instruction traditionally has been assigned to
elementary schools. In fact, learning how to read and write appears to be considered the core
work of elementary students and much less so of secondary students. It also appears that
nationally, middle and high school students generally are expected to use reading to learn content
and to use writing to show their knowledge of that content. The expectation that students in
Grades 6-12 should receive direct instruction designed to help them read or write better gets lost
in the current secondary model of an instructional day segmented into subjects with distinct
curricular requirements. (Literacy Instruction in the Content Areas, 2007; Reading Next, 2004)

Also informing the national discussion is the acknowledgement that academic and workplace
demands for higher levels of literacy are increasing while new media, electronic devices, and
cyber formats lead our secondary students to varied forms of communicating and interacting
with the written word. Some worry that the abbreviated writing of text messaging (e.g., RUOK,
CULS8R) or novels on handheld tablets signal the end of a literate society. Others speculate that
as long as students have the opportunity to learn how to manipulate language for a variety of
purposes and audiences, and they are able to “code-switch” appropriately, there is no need for
concern. Further, it is suggested that if students learn how to read extended texts in varying
formats for more than initial understanding, and they are able to think deeply and critically about
their meaning, then we need not fear new communication forms sparked by technology. (NAEP
Reading Framework, 2008)

In response to these and other concerns across the country, the Council of Chief State School
Officers (CCSSO) and the National Governor’s Association Center for Best Practices (NGA
Center) convened a group of K-16 educators, researchers, and representatives of business and
government in 48 states and the District of Columbia to develop the Common Core State
Standards for College and Career Readiness (CCSS) in English. The full title of these standards
signals the desired approach to literacy: Common Core State Standards for English Language
Arts and Literacy in History/Social Studies, Science, and Technical Subjects. The English CCSS
introduction states the expectation in clear terms:

“The Standards set requirements not only for English language arts (ELA) but also for
literacy in history/social studies, science, and technical subjects. Just as students must
learn to read, write, speak, listen, and use language effectively in a variety of content
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areas, so too must the Standards specify the literacy skills and understandings required
for college and career readiness in multiple disciplines . . .

“Literacy standards for grade 6 and above are predicated on teachers of ELA,
history/social studies, science, and technical subjects using their content area expertise to
help students meet the particular challenges of reading, writing, speaking, listening, and
language in their respective fields. It is important to note that the 6-12 literacy standards
in history/social studies, science, and technical subjects are not meant to replace content
standards in those areas but rather to supplement them.

“As a natural outgrowth of meeting the charge to define college and career readiness, the
Standards also lay out a vision of what it means to be a literate person in the twenty-first
century. Indeed, the skills and understandings students are expected to demonstrate have
wide applicability outside the classroom or workplace. Students who meet the Standards
readily undertake the close, attentive reading that is at the heart of understanding and
enjoying complex works of literature.

“They habitually perform the critical reading necessary to pick carefully through the
staggering amount of information available today in print and digitally. They actively
seek the wide, deep, and thoughtful engagement with high-quality literary and
informational texts that builds knowledge, enlarges experience, and broadens
worldviews. They reflexively demonstrate the cogent reasoning and use of evidence that
is essential to both private deliberation and responsible citizenship in a democratic
republic. In short, students who meet the Standards develop the skills in reading, writing,
speaking, and listening that are the foundation for any creative and purposeful expression
in language.”

Reading Issues

In April 2000, the National Reading Panel released the defining report that resulted in the
language of the Elementary and Secondary Education Act, as amended by the No Child Left
Behind Act of 2001. Five essential components of effective reading instruction are identified to
ensure that children learn to read well:

Phonemic Awareness—The ability to hear, identify and manipulate the individual
sounds—phonemes—in spoken words. Phonemic awareness is the understanding that
the sounds of spoken language work together to make words.

Phonics—The understanding that there is a predictable relationship between phonemes—
the sounds of spoken language—and graphemes—the letters and spellings that represent
those sounds in written language. Readers use these relationships to recognize familiar
words accurately and automatically and to decode unfamiliar words.
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e Reading Fluency—The ability to read text accurately and quickly. It provides a bridge
between word recognition and comprehension. Fluent readers recognize words and
comprehend at the same time.

e Vocabulary Development—Development of stored information about the meanings and
pronunciation of words necessary for communication.

e Reading Comprehension Strategies—Strategies for understanding, remembering, and
communicating with others about what has been read. Comprehension strategies are sets
of steps that purposeful, active readers use to make sense of text.

The first two components typically are taught and learned by the end of Grade 2, and the
expectation for most students is that they will be fluent readers who are able to understand what
they read by the end of Grade 3. In a somewhat over-simplified view of reading, the common
explanation is that students learn how to read in the early grades and read to learn in the later
grades. The shift to applying reading skills begins in Grades 4 and 5 and is well established in
most schools in the country when students move to the secondary level. This oversimplification
of literacy learning and the resulting shift in focus in later grades may well be a root cause of the
decline in adolescent literacy that we see nationally.

In the Reading Framework for the 2009 National Assessment of Educational Progress, the
authors write, “Reading behaviors vary with the type of text encountered by a reader.” The
NAEP reading assessment is guided by a definition that “conceptualizes reading as a dynamic
cognitive process . . . an active and complex process that involves:

e “Understanding written text
e Developing and interpreting meaning
e Using meaning as appropriate to type of text, purpose, and situation”

As students encounter texts in different formats about different topics, as they read texts that use
different types of vocabulary or sentence structures, and as they read texts for different reasons
and in different situations, the reading demands vary and students’ approaches to those texts also
must vary. These approaches, or reading strategies, are not developed automatically by most
individuals—they must be taught.

The English CCSS “insist that instruction in reading . . . be a shared responsibility within the
school. The grades 6-12 standards are divided into two sections, one for ELA and the other for
history/social studies, science, and technical subjects. This division reflects the unique, time-
honored place of ELA teachers in developing students’ literacy skills while at the same time
recognizing that teachers in other areas must have a role in this development as well.” The
English CCSS document does not define technical subjects. However, it does indicate that
students must learn to read in “a variety of contents” to be ready for college and career pursuits
in “multiple disciplines” and “fields.”
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Writing Issues

While secondary English teachers around the country may clearly see themselves as teachers of
writing, they and their colleagues in other content areas may not understand the strong
connection between writing and reading, as well as the connection of both to thinking about and
learning content. In Writing to Read, authors of that 2010 research study conclude that
“students’ reading abilities are improved by writing about texts they have read; by receiving
explicit instruction in spelling, in writing sentences, in writing paragraphs, in text structure, and
in the basic processes of composition; and by increasing how much and how frequently they
write.” They further state that writing should be taught and emphasized as an integral part of the
school curriculum—by implication, an integral part of instruction in all subjects. In the 2007
report, Writing Next, researchers state, “writing has been shown to be an effective tool for
enhancing students’ learning of content materials.”

The English CCSS expectation for shared responsibility among English language arts and
content teachers to teach writing reflects this thinking, as does the CCSS expectation for an
integrated approach to literacy. “The standards are divided into Reading, Writing, Speaking and
Listening, and Language for conceptual clarity, [but] the processes of communication are closely
connected. For example, Writing standard 9 requires that students be able to write about what
they read . . .” and “When editing writing, students address Writing standard 5 (*Develop and
strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach”)
as well as Language standards 1-3 (which deal with conventions of standard English and
knowledge of language). When drawing evidence from literary and informational texts per
Writing standard 9, students are also demonstrating their comprehension skill in relation to
specific standards in Reading.”

Reading and Writing Locally

In June 2010, the Maryland State Board of Education adopted the CCSS in English, as well as in
mathematics, with the plan to revise state curriculum by June 2011, and to develop an
assessment plan and timeline to reflect the change in curriculum. Until then, Maryland state
curriculum stands as the state expectation for literacy, and the Maryland School Assessment
(MSA) in Reading and the High School Assessment (HSA) in English continue to be
administered and reported.

MCPS curriculum in English outlines grade-by-grade expectations for what students must know
and be able to do in the areas of reading and writing, following a college and career preparation
trajectory that exceeds the current state curriculum. Additionally, curriculum, instruction, and
assessment resources in English and in content areas such as science and social studies
emphasize the connections between and among reading, writing, thinking, and learning content.
Challenges in MCPS relate to secondary teachers’ expertise in providing direct instruction to
students to help them understand texts in unfamiliar formats, using unfamiliar vocabulary, about
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unfamiliar content. Similarly, many secondary teachers may not be prepared to help students in
their content areas to write “like a scientist” or “like a historian.”

Reading

Maryland State regulations do not require secondary schools to provide an instructional program
in reading, except to meet identified needs of students in Grades 6-8. Although reading
processes and comprehension are included as content standards for English language arts in
Maryland schools, and reading is mentioned as a process skill in social studies, there is no
mention of an instructional program in reading in Grades 9-12 in the Code of Maryland
Administrative Regulations (COMAR). The MSA in Reading measures students’ reading
proficiency in Grades 3-8. The HSA in English yields a score representing achievement of
English language arts content and does not provide a specific measure of reading proficiency.

Like the state regulations, Montgomery County Board of Education policies do not specify
reading program requirements at the secondary level. Policy IEA, Framework and Structure of
Early Childhood and Elementary Education, stipulates reading as part of the curriculum and
requires school staff members to emphasize literacy. While the recently approved Policy IED,
Framework and Structure of High School Education, mentions instruction that prepares students
to comprehend, gather, evaluate, and synthesize information, neither Policy IED nor Policy IEB,
Middle School Education, emphasizes reading or literacy.

Practice in MCPS adheres to state regulation and local policy. All students, Pre-K-5, receive
daily instruction in reading. At Grade 6, however, a separate reading course is not mandated for
all students and at Grade 7 and beyond, a separate reading course only is offered to students
reading well below grade level. The following list represents secondary reading courses available
for middle and high school students:

Middle School
e Reading 6—for students above grade level
e Reading 7—for students below grade level
e Reading 8—for students below grade level, using Scholastic reading program, READ 180

High School—for students below grade level
Academic Reading, using READ 180
Basic Reading

College Prep Literacy
Developmental Reading

Secondary students who demonstrate reading skills more than two years below grade level
typically are recommended for a reading intervention during a separate course period. A listing
of approved interventions for a variety of purposes and student groups (e.g., students with or
without disabilities and students with or without limited English proficiency) has been
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disseminated to schools and is included in the briefing packet. Staff members in the offices of
Curriculum and Instructional Programs (OCIP) and Special Education and Student Services
collaborate on the review and dissemination of new intervention programs and they provide
support to schools on effective implementation.

While some variability in expectations about reading instruction in secondary schools may exist
in Maryland and MCPS, reading assessment practices are more consistent in MCPS. Secondary
school staff members administer the Northwest Evaluation Association product, Measures of
Academic Progress—Reading (MAP-R) two times each year in Grades 6-8, and high schools
have the option of administering MAP-R to selected students in Grade 9. MAP-R is a
computerized adaptive test that assesses general reading proceses (e.g., decoding and
vocabulary), as well as comprehension and interpretation of expository and literary texts.

In Maryland, no additional coursework in reading instruction or assessment is required for
certification as a teacher of English in Grades 6-12, other than what is required for all secondary
teachers. The state does not require prospective English teachers to receive additional
preparation in reading instruction that is different from the two reading courses required for
secondary teacher certification in any content area. The limited state requirement for secondary
English teachers exists at a time that the state curriculum in English includes content standards
for comprehending text. At best, this circumstance translates in MCPS to muddled expectations
for secondary teachers and administrators about their responsibilities.

Writing

COMAR outlines expectations for writing instruction in English language arts and lists writing
as a process skill in social studies. MSAs do not assess writing, although students must
demonstrate reading comprehension in written responses. The state HSAs do not assess writing,
other than selected response questions related to usage and grammar on the English assessment.
Writing is not mentioned in Montgomery County Board of Education polices for middle school
or high school education. Current practice in MCPS secondary schools is for English teachers to
hold full responsibility for providing direct writing instruction and for social studies and science
teachers to address writing as a way to learn content or as a method for “making thinking
visible.”

On March 23, 2009, Board members were provided with an update on literacy education in
MCPS, with a specific emphasis on writing instruction, Pre-K-12. The presentation and
memorandum (Attachment) described the current writing approach in MCPS, which integrates
writing, language, reading, and thinking. English language arts teachers at the elementary and
secondary levels have been provided resources and training to support their efforts to engage
students in the writing process to generate compositions for a variety of purposes. Challenges
identified in the memorandum included the discrepancy between state curriculum and state
assessments regarding writing, limited choices in comprehensive writing assessments nationally,
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inconsistent implementation of the MCPS writing program, and the need for clear and timely
communication to stakeholders about writing instruction.

Challenges for Policy-Makers

Traditional approaches to programming and instruction support literacy learning to an extent, but
they may not be enough to meet secondary students’ need to attain college and career levels of
literacy. Researchers in the field identify the following challenges faced by educators nationally:

Time for reading and writing instruction and feedback to students
Assessments and methods for measuring results

Integration of technology into literacy teaching and learning

Support for teaching literacy in all subjects

Meeting the needs of second language learners and students with disabilities

Researchers also generally agree on the following considerations:

Emphasis on critical reading and writing in content standards in all grades
Emphasis on instruction in and assessment of critical reading and writing
Teacher preparation that includes reading and writing theory and practice
Resources to upgrade current teachers’ skills in reading and writing instruction
Progress monitoring and accountability systems

Technology to facilitate reading, writing, and thinking instruction and assessment
Targeted interventions and supplemental instruction matched to student needs

Current State of Adolescent Literacy in MCPS

The English CCSS, adopted by the state of Maryland June 22, 2010, introduces a new emphasis
at the state level on writing and an expectation that reading and writing will be integrated into all
content areas. MCPS is well-positioned regarding writing, as our Pre-K-12 English language
arts curriculum currently emphasizes direct instruction in this aspect of literacy at all levels. The
expectation for all secondary content area teachers to address reading and writing, while
welcome, is somewhat problematic because secondary teachers in MCPS, like elsewhere, have
not been provided the competencies needed to navigate this change easily. As the authors of
Literacy Instruction in the Content Areas write, “Content area teachers may no longer remember
what it was like to learn these things for the first time. They have learned the literacy skills and
strategies of their content area to automaticity.”

Review of our record regarding literacy teaching and learning in the early grades reveals that
MCPS has succeeded by employing many of the strategies recommended by researchers in the
field. We now are considering which of the lessons learned from our Early Success Initiative
may be applied to the current challenge of adolescent literacy. OCIP reorganized staff and
resources during Fiscal Year 2011 to focus on supporting secondary reading and to refine



Members of the Board of Education 9 January 11, 2011

existing plans for revising the secondary reading curriculum and for identifying, disseminating,
and supporting use of new secondary reading intervention products. An elementary reading
supervisor position has been redeployed to coordinate support to secondary school administrators
and teachers and to identify and disseminate effective resources and strategies for secondary
literacy instruction.

While data at the national level appear bleak, a review of the briefing packet will reveal to Board
members that MCPS student performance data exceed the national trend. This fact most likely is
a direct result of the many well-established and promising initiatives currently implemented in
MCPS to address adolescent literacy, which include but are not limited to the following:

e Aligning MCPS curriculum resources with the CCSS

Providing curriculum and instructional resources that emphasize literacy and critical
thinking in all content areas

Embedding information literacy and technology literacy in all content areas

Establishing literacy benchmarks through Grade 8, using MAP-R

Monitoring literacy performance data and practice

Providing targeted support to schools through Achievement Steering Committees
Providing guidelines to inform decisions about instruction and interventions

Providing research-based literacy interventions for students below grade level
Developing an online resource to match interventions to students’ diagnosed needs
Training general and special educators on a co-teaching model

Providing assistive technology to students with disabilities

Supporting teachers of students with disabilities, including highly able students with
disabilities

Emphasizing academic literacy in English for Speakers of Other Languages curriculum
Developing secondary courses to address literacy needs of English language learners
Providing programs and courses for advanced learners

Providing ongoing training to resource teachers in all contents on literacy instruction
Partnering with the University of Maryland to offer a master’s program in literacy
Offering Continuing Professional Development courses in reading for state certification
Providing secondary school improvement/leadership team training on literacy coaching,
planning, and instructional leadership

Introducing literacy specialists in middle schools as part of the reform initiative

e Establishing a school cluster focus on literacy at all school levels

Implications for MCPS and Possible Next Steps

Although MCPS has much to celebrate regarding our students’ achievement, we have room for
improvement. The materials in the briefing packet may generate more questions than they
answer and they may spark conversation that leads to potential solutions. It is clear that we need
more information about how well our secondary students are reading and writing, who exactly



Members of the Board of Education 10 January 11, 2011

the students are who are not on track to meet the literacy demands of college and career, and
what we have tried that does or does not work. Specifically, the following issues emerge:

At the State Level:

e Secondary teacher preparation programs currently place low emphasis on literacy
instruction in the content areas

e COMAR provides little guidance regarding secondary instructional programs and teacher
certification

At the Local Level:

e Policies provide limited expectations regarding secondary literacy instruction

e Reading benchmarks are not set beyond Grade 8

e Secondary reading course materials and clear guidelines for assigning students to specific
courses providing direct reading instruction need updating

e Additional reading intervention programs for high school students are needed

e Grades 6-12 writing assessments and performance benchmarks are needed

o Effective practices for teaching literacy in all contents must be disseminated more widely

Next steps under consideration for MCPS include a comprehensive study of adolescent literacy
teaching and learning, with a critical review of existing student performance data. Dissemination
of effective practices in MCPS would follow the study.

Conclusion

Board members have initiated an important review of the current and desired state of adolescent
literacy, both in MCPS and nationally. The discussion today should help our district determine
what we know and don’t know about this topic. Our goal is to improve all graduates’ literacy
skills—their ability to read critically, write effectively, and think deeply about substantive ideas
and information. It is imperative therefore, for us to continue the hard work of meeting the
challenge through a comprehensive approach that invites our local, state, and national leaders to
join us.

Present at the table for today’s discussion are Dr. Frank H. Stetson, chief school performance
officer, Office of School Performance; Dr. Renee A. Foose, associate superintendent, Office of
Shared Accountability; Mr. Erick J. Lang, associate superintendent, Office of Curriculum and
Instructional Programs; Ms. Betsy Brown, director, Department of Curriculum and Instruction;
Mrs. Renay C. Johnson, principal, Takoma Park Middle School; and Mrs. Carole A. Working,
principal, Quince Orchard High School.

JDW:EJL:kam
Attachment
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Office of the Superintendent of Schools
MONTGOMERY COUNTY PUBLIC SCHOOLS
Rockville, Maryland

March 23, 2009
MEMORANDUM
To: Members of the Board of Education
From: Jerry D. Weast, Superintendent M’/ f e
==
Subject: ~ Literacy Education

Executive Summary

Literacy encompasses the reciprocal skills of reading and writing and directly relates to the
ability to synthesize, evaluate, and convey complex information. To achieve college and career
readiness, students must reach a high level of communication and critical thinking skills.
Montgomery County Public Schools (MCPS) Pre-K-12 English language arts curriculum is
designed as a cohesive, articulated progression of skills, processes, and concepts backmapped
from college standards for literacy. The reform effort introduced with the Early Success
initiative in 2000 has resulted in improvements in literacy across all grades and student groups.
However, the district continues to face challenges related to implementation of and
understanding among stakeholders about literacy curriculum and instruction. The purpose of this
memorandum is to provide information on the background, current state, and results of literacy
education in MCPS, as well as on the actions taken to address identified challenges.

Background

Inquiries to the Montgomery County Board of Education indicate interest among stakeholders
regarding literacy education in the district, particularly in the area of writing. Recent changes by
the College Board to assess writing on the SAT and changes by the Maryland State Board of
Education to remove written responses from the High School Assessments (HSAs) for the May
2009 administration may have sparked this interest.

Since embarking on the reform effort to establish standards-based curriculum, instruction, and
assessment, staff members in the Office of Curriculum and Instructional Programs (OCIP) have
developed and disseminated a well-designed set of literacy-related resources based on the
Pre-K-12 English Language Arts Curriculum Frameworks, backmapped from the SAT,
Advanced Placement (AP), and International Baccalaureate (IB) examinations, and approved by
the Board in 2001. These curriculum outlines, instructional guides, and assessments articulate a
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clear expectation for and provide resources to support direct instruction across the grades in
reading and writing, as well as in listening, speaking, and viewing (Attachment A).

Beginning with the Early Success initiative, OCIP and the offices of Organizational
Development (OOD) and Special Education and Student Services (OSESS) have collaborated to
provide English language arts training for teachers and administrators. The offices of School
Performance (OSP) and the Chief Technology Officer (OCTO) collaborated with OCIP to
establish a student performance monitoring system. The Office of Shared Accountability (OSA)
conducted in-depth studies that included a series of focus groups and data reviews. OCIP then
considered achievement data and stakeholder feedback to refine products and services.

Staff members in OCIP, OOD, OSESS, and OSP support sustained implementation of the MCPS
curriculum and assessments. School administrators and teachers receive course or grade-level
look-fors to guide self-assessment, observation, and evaluation (Attachment B). Through regular
meetings with staff development teachers, reading specialists, resource teachers, and principals,
school leadership teams receive additional resources and information on effective practices.
Central services staff members build understanding of literacy education among stakeholders by
providing information about direct instruction in writing for all grade levels and opportunities for
students to write in all content areas. Staff members explain how the reading program allows
students to accelerate, as appropriate, and clarify the purpose of a Brief Constructed Response
(BCR) on the Maryland School Assessment (MSA) in reading to assess reading comprehension,
rather than writing.

Communication is. critical to stakeholder understanding of how the MCPS program prepares
students for college and careers. Not only do the SAT, ACT, and AP or IB English examinations
assess critical reading and writing skills, but AP and IB examinations in other content areas also
assess students’ ability to comprehend complex text and show content knowledge in written form.
The MCPS English language arts curriculum, therefore, is designed to build students’ skills
grade by grade to college literacy levels. Current challenges in our district include
communicating this clearly to all stakeholders and ensuring that staff members continue to
monitor literacy teaching and learning in order to address needs.

Current State of Literacy Education, Pre-K-12

The MCPS English language arts curriculum is guided by and extends beyond the Maryland
Voluntary State Curriculum (VSC). The curriculum addresses four processes identified
in the VSC—listening, speaking, reading, and writing—and two contents identified by the
state—language and literature. MCPS emphasizes writing and adds viewing as a fifth process,
consistent with the College Board standards in English. The stated goal of the MCPS English
language arts program is to “create literate, thoughtful communicators, capable of controlling
language effectively as they negotiate an increasingly complex and information-rich world.
Students refine specific skills and strategies in reading, writing, speaking, listening, and viewing
and use these skills and strategies widely as tools for leaming and reflection.”
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Reading

Reading instruction in MCPS is founded on the principles that reading is an interactive process
for understanding text, which develops across all grade levels, is effective when strategic and
fluent, and requires motivation. In the early grades, instruction focuses on phonemic awareness,
phonics, reading fluency, vocabulary, and comprehension. Students read fiction and nonfiction
works and receive direct instruction in guided reading groups and whole-class lessons. In
Grades 3-5, instruction focuses on fluency, vocabulary, and comprehension. In Grade 6, most
students take a reading course that emphasizes exposition to prepare them for the demands of
secondary courses. After Grade 6, students continue to build reading skills in English classes,
where they learn to analyze literature and expository text. Our Call to Action: Pursuit of
Excellence, the MCPS strategic plan, has identified reading on grade level by the end of Grade 2
and reading proficiency on the MSA in Grades 3-8 as performance targets.

Writing

English language arts teachers in MCPS are expected to provide direct instruction in writing
regularly—daily in elementary grades. Students are expected to write often at all grade levels
and they are expected to write in multiparagraph form by Grade 3. Writing instruction in MCPS
reflects the philosophy that writing makes thinking visible. The program recognizes the
recursive nature of writing, requiring individuals to organize and revise their thinking in multiple
drafts. Students learn to consider word choice, sentence structure, and language conventions
such as grammar and spelling as they write. Instruction also emphasizes awareness among
students that writing has varied purposes, audiences, and forms. At all grade levels, students
develop writing skills as their teachers instruct, model, coach, assess, and provide feedback
related to the required components of the Pre-K—12 writing program (Attachment C).

Literacy Across Content Areas

Teachers of fine arts, foreign languages, health, physical education, science, social studies,
mathematics, and technology support literacy by using methods that help students comprehend
text. They build students’ understanding of essential concepts and vocabulary and they assist
students in the application of reading strategies. While students learn to write in their English
language arts classes, they write to learn in their content classes. Students may complete science
lab reports, physical fitness logs, artists’ notebooks, or dialectic history journals. In MCPS,
students are expected to write often in all classes—in many forms and degrees of formality
(Attachment D). Students also receive direct literacy instruction in content classes as appropriate.
In social studies, for example, students read primary and secondary sources to gather evidence
and express evidence-supported generalizations and opinions. Developing these skills begins in
elementary grades and continues through middle and high school, culminating in AP and IB
courses where students respond to document-based questions.
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Literacy Assessments

Literacy in MCPS 1is assessed during instruction using classroom or district formative
assessments. Districtwide reading assessments are used to monitor progress by individual
students, classes, schools, and the district. Formal assessment of reading begins in the early
grades with the MCPS Assessment Program—Primary Reading (MCPSAP-PR), administered
by K—2 teachers using customized software on a handheld device. In Grades 3-9, students’
reading skills are assessed using a computer-adapted and individualized test, Measures of
Academic Progress—Reading (MAP-R). Data from the MCPSAP-PR and MAP-R are available
online. Student performance on the MSA in reading also is available online. Reading
benchmarks have been established by OCIP and OSA staff in collaboration with school-based
staff members to determine success toward meeting system targets in reading through Grade 2.
A work group currently is meeting to establish reading benchmarks for Grades 3-9.

OCIP and school-based staff members have developed writing assessments for Grades 1-3 and
will complete development of additional assessments for Grades 4 and 5 for implementation
during school year 2009-2010 as part of the elementary standards-based grading and reporting
initiative. Writing assessments are in place for Grades 6—10 and data can be entered and are
available to staff members for analysis online. Writing performance is monitored through the
use of writing assessments (Attachment E).

Literacy Acceleration and Intervention

Students may accelerate by reading increasingly more challenging text or writing increasingly
more complex compositions. Elementary teachers work with all students at the earliest text
levels to build literal and interpretive comprehension skills, which students may demonstrate in
oral or written responses. They assess students’ facility at specific text levels and present more
challenging texts to students who demonstrate they can decode more difficult words and
understand more advanced vocabulary and syntax. Advanced literacy instruction is provided to
clementary students through the William and Mary and Junior Great Books programs in all
schools. Secondary teachers build all students’ skills to manage texts with complex language
and content and they teach strategies for critically analyzing literature and exposition. Secondary
advanced instruction is formalized through advanced, Honors, AP, and IB classes.

In all grades, teachers shape students’ writing performance by providing explicit instruction and
strong writing models and allowing ample opportunity for practice. Teachers coach students
through the writing process using rubrics to guide student efforts (Attachment F). Teachers use
rubrics to provide students feedback on their writing and students record their progress and set
individual writing goals. As teachers determine student readiness, they present more challenging
writing assignments and focus on more complex aspects of writing.

Teachers differentiate instruction in the classroom to challenge and support all students. They
teach students in flexible groups according to their needs, reviewing and extending instruction as
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appropriate. For students whose literacy skills continue to lag, schools provide formal
intervention programs in addition to core instruction, based on diagnostic information. OCIP
and OSESS staff have identified reading intervention programs for students in general and
special education, Grades 2—-12. Elementary schools may choose programs such as high-interest
libraries, skill-based texts, and computer programs. At the secondary level, READ 180, a
computer-assisted intervention program focusing on vocabulary, fluency, and comprehension, is
used in 61 secondary schools for students in both general and special education settings and for
students receiving English for Speakers of Other Languages services, levels 2 and above. OCIP
also has designed decision trees to aid secondary school staff in guiding placement of students
based on data.

During core instruction in the classroom, teachers are encouraged to employ Universal Design
for Learning (UDL)—using alternative formats and tools to make curriculum and materials
accessible to all students. Staff members in OCIP, OSESS, and OOD are collaborating to raise
awareness among school-based and central services staff about UDL; and to develop and
disseminate accessible instructional resources and assessments, identify technology and software
that will help students access content areas or demonstrate skill and understanding, and provide
professional development on UDL strategies. Staff members in OSESS have identified software
and strategies that assist students in literacy specifically and OCIP is incorporating them into
curriculum resources in all content areas.

Student Performance

As a result of providing standards-based curriculum resources, assessments, professional
development, and a monitoring system that allows staff members to make decisions based on
student performance, we have seen increases in literacy skills across levels and student groups.
Specifically, student performance data show the following between 2006 and 2008:

e The percentage of students scoring proficient and advanced on the MSA in reading has
increased for all student groups in Grades 3-8.

e The percentage of students scoring proficient or above on the MAP-R has increased for
most student groups in Grades 6-8.

e The percentage of students scoring proficient or advanced on the HSA in English has
increased by 13 to 20 points for Hispanic and African American students, and for
students receiving Free and Reduced-Price Meals System (FARMS) and special
education services.

e MCPS students’ performance on the writing or critical reading subtest of the SAT
compares favorably to state and national percentages.

o The percentage of students scoring 550 or higher on the writing subtest of the SAT has
increased for African American students and students receiving FARMS services since
2006.
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e The percentage of students scoring a three or higher on AP examinations that include
writing and critical reading components compares favorably to state and national
percentages.

o The percentage of students scoring a three or higher on the AP English Language and
Composition examination has increased for African American students and students
receiving FARMS and special education services.

Challenges

District efforts to improve literacy skills of all students are achieving the intended results, but we
still face challenges in meeting our goals for students to be fully literate at key milestones in their
academic careers. Implementation of literacy curriculum and assessments remains somewhat
uneven in MCPS due in part to staff mobility. As a tight budget forces position cuts, continued
focus on job-embedded training by staff development teachers, reading specialists, Accelerated
and Enriched Instruction literacy coaches, and resource teachers becomes even more critical in
sustaining strong literacy instruction. Other challenges include the following:

e Competing priorities: the MSA and HSA do not assess student writing, while the SAT,
ACT, and AP/IB examinations assess student writing

e College and career requirements for high levels of literacy

e Misperception that the BCR component on the MSA in reading assesses student writing

Recent Actions and Next Steps

Staff members in OCIP, OSESS, OOD, OCTO, and OSP continue to focus on building the
capacity of staff members and administrators to ensure consistent implementation of literacy
curriculum and assessments. Work is ongoing to communicate the imperatives that teachers
have the tools to accelerate and intervene in reading and writing, and that teachers have time to
teach writing as well as the resources and expectation to do so. It is regularly communicated that
the MCPS approach to teaching grammar, spelling, and handwriting reflects best practices. The
implications of different literacy expectations on state and national assessments are shared with
teachers and school leaders.

In addition, the following actions are continuing, in progress, or recommended.

Continuing Actions
o Provide regular professional development and support on curriculum implementation.
e Build on the schoolwide literacy plans previously developed in secondary schools.

In Progress Actions
e Conduct communication campaign about the MCPS English Language Arts Program.
e Provide information and support to principals on monitoring effective writing instruction.
e Clarify with all audiences the purpose of BCRs to assess reading, not writing.
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e Complete the reading benchmarks for students in Grades 3--9.
e Develop universally accessible instructional and assessment resources.

Recommended Action

o Explore the feasibility of conducting range-finding sessions with teachers and
administrators to develop writing benchmarks for students in Grades 3-10.

Conclusion

Literacy education in MCPS is built on a cohesive curriculum backmapped from college levels,
resources to support acceleration and intervention, assessments to guide instruction, and an
online monitoring system. Professional development and communication promote consistent
implementation, as well as understanding of the program design and rationale. Generally,
students in MCPS perform well on assessments requiring literacy skills. While much is in place
to provide a strong literacy program in MCPS, we have more work to do to ensure continued
improvements in student achievement, sustained implementation, and stakeholder buy-in.

Present at the table for tonight’s discussion are Mr. Erick J. Lang, associate superintendent,
Office of Curriculum and Instructional Programs; Ms. Betsy Brown, director, Department
of Curriculum and Instruction; Mrs. Sophie I. Kowzun, supervisor, Elementary Reading
Language Arts; Mr. James P. Fliakas, acting supervisor, Secondary English Language Arts;
Dr. Debra S. Munk, principal, Rockville High School; and Ms. Kathryn C. Williams, reading
specialist, Oakland Terrace Elementary School.
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Attachments



Attachment A

Montgomery County Public Schools

Status of Instructional Guides in English Language Arts, Pre-K-12

Elementary Instructional Guides

Grade Level | All Guides for Grade Level Completed
pre-K 2003
K 2003
Grade 1 2003 (Revised 2005)
Grade 2 : 2003 (Revised 2005)
Grade 3 12003
Grade 4 2004 (Revised 2006)
Grade 5 2004 (Revised 2007)

Secondary Instructional Guides

Course All Guides for Course Completed
English 6 2005 (Revised 2008)
English 7 2004 (Revised 2008)
English 8 2003 (Revised 2008)
Reading 6 2005
Reading 7 2006
Reading 8 2007
English 9 2005 (Revised 2008)
English 10 2005 (Revised 2008)
English 11 2000 (Revised 2008)
English 12 - 2000 (Revised 2008)

as of March 2009



Attachment B

J)EN[BA] PUB JUASAIJ=d  onpoid pue aredorg=g ozuESIQ=( UONBMLIOJU] IBED=0)  SUONSAND YSY=Y JdJODV Aoy

Apuapuadaput 9)uIm pue peal

"SEAIR WN[NILLIND [[B $SOJoB Surpeal uaym sa1dajens Juipeax
A2jfb pue ‘Burnp ‘a4ofaq Fuisn Fuiwies] UMO JojTUOUT

"seap1 ssaidxo 01 Junum Jo/pue Sunyeads asn

‘suonsanb pue ‘uoneuwojur

MU ‘SUOTBULILJUOD ‘SUONBOIJLIB[D “SUOII0aUU0D ‘asn AFojens
U0 $38N00] JBY) UOISSNOSIP WI00ISSE[D S3ANID[J1 Ul a8eTua
'sse[d

aroym e se pue ‘sdnosd [ews ur ‘sired up ‘A[[ENpPIAIPUL YIOM

Spuapngs ay J

"spIepuels

WNNOLLND JO AIISBIUI JUSPN]S JINSEIW 0] SIUSUISSISSE SASTL
-aqeorjdde a1aym suonoauuod Jupjew ‘sasodind

Bunum pue Surpeas 2y ur uonjoNNSUl Jo dour[eq B sopiaold
‘)M pue peal Apjuepuadapui o0} sjuapmis 1o awin) sapiaoid
‘Funum

2A1100]J0 Jo syien pue sordojens Suipeal 0AnodjJe Sfopow
"UOONISUL 2PN 0] JUSUWISSISSE SASN

'Spaau  SJUSPMIS 102Ul 0] UOTIINIISUL SIIBNUAIJJIP

‘SO0 [BUOIIONISUL 31 JO SUIpUR)SIOPUN SJUDPNIS SHIAYD
‘SuruEaWw pIom pue SPIOM UO JAJOS

-wajqoxd Lay se syuapmys uoddns 03 sydword aanoagye sesn
'SBATL WN|NOLLIND [[@ SSOI08

Surpeal uaym Aouanyy pue uorsuayaidwod dojaasp sjuapmys
d[oy o1 jeuLio] Surpeal 4ajfb pue ‘Surinp ‘240f2q sasn
*Aduanyj pue ‘Aie[ngesoa

‘uorsuayardwos 3uipear poddns 01 1x2) [RUOHBULIOJUL

puie AIBI0)| JO sjuawafa pue asn A8ajens moqe

SUOISSTIISIP JUAPNIS [NJIYBNOY] UL SATIORIIUL SABII[108]
“JUSWIUONIAUD FUTUIED] YouI AOBISI| B SUIBIUIBLL

*(s)uapmis |[e 10J UOHINISUI

dnoid [[ews Ajiep sapnjour) japout yo0[q £ovI1a1] 2U) Fuisn
uoponnsut spe afenSue)/Fuipeal jo saynumu gz 1 sepraoid

[ ]

LI21OD3} 2 [

AAISIND-BUNLIMPURH [

soATjRALISp ‘soxiyns ‘saxijeld ‘souoydownoy ‘suteyed yenel-suonelojdxo Bunjedg 0

snel] -9 pue sseooid Funum Suisn Anjeod pue sauols Sunupy, O
uopssaadxy [euosiag-asoding Sunris

sa1ojeue ‘A1esso[d ‘yxejuod uisn-uononnsul A1engesos 0

1X3] { [9A27] 12818 Suipear-uononysur dnoad jews QO

Aprus zoyne ‘Anaod ‘Asejue] ‘(syusumoop 2o1nos Arewnid) Suipeas ease Juauo) QO

yse1 B uuogiad “anJofeip ‘aFessatu s toyne ‘Juruajul ‘Juizuewwins ‘Juuiojiuo-jjas-suossa A8a1ens 0O
asuaniadxy Arexay ‘pauwriojuf ag o] -sasodang Suipeay

mo; 1eueng)

QAISINO-SUNUMPUEH O
saAnjeALISp ‘saxiyns ‘saxijaid ‘ssuoydowoy ‘surened 1enar-suonelordxa Suijjeds 0O
syre1] -9 pue ssa00.d Sunum Sursn uoisensiad jouy O

‘Buruonsanb “ysenuooyareduwrod ‘10a1Ja/2sneD ‘SaIMIEa) 1%9) ‘aINjonis A10)s ‘SUONIAUU0I-5U0ssa| AGaeNs 0O
Suipeas juapuadaputl pue Surpeal .ayfb pue Surinp ‘a.0f2q Jo sassesoid Aoviay Fuiysijqeisy 0O
pauLiojuy ag oJ, ‘@duariadxy Areaajry-sasod.ang Suipeay

sj1e1] -9 pue ‘ssao0id Gunum ‘OO V Suisn aido) e Guiyoreassy 0O \mu
apensiag oJ, ‘wuioyuf o -sosoding upripy |
SUOIIRID0SSE pIOM ‘SUONBIOUU0D ‘sTunesay) ‘sguuesw ajdnnuw-uononnsul AIenqesos 0 2
1%2] ) [2A27] 1281e) Surpear-uononnsui dnoid [eig 0O x|
Aprus 1oyine ‘Suipeal Bale JUAU0D ‘S[AA0U ‘UONDY [BILIO)STY ‘AIRJA] 79 WRI[[IAL-SIIPMIS 2IUID) [ W
. saidajens
Bupyer-1s9) ‘qam aameia LB %3 welf[iAy ‘oFendue] sanemdy ‘poow ‘maia Jo yuiod-suossa] A3a1eng 0O
pauLioju] ag o], ‘dusiiadxyg A1eiarry-sesodang Suipeay
SAISINI-3UNUMPUBH DO
spiom punoduiod ‘ssAneALIap ‘saapepadns
pue saaneredwos ‘saxipns ‘soxiyaird ‘swaned 19191 ‘sprom Kouanbaiy ySiy-suonelopdxa Suijeds 0O
s|el] -9 pue ssadoid
Bupum Suisn (suonoanp awed ‘suorsanb sIPMYS [BI00S 10 20UIOS Jomsue 0) ‘ordo)  Inoqe) Sunup 0O Q
urtojuf o -asoding SunLisg m
saifojeue ‘qom Kiengeooa ARy 39 wellip ‘sSurueow apdnnw ‘jopow eLerf-uononnsul AIR[ngesos 0O 5
%3] N [2A27] 10818) Suipear-uoponnsut dnoid jews O M
Apnis 1oyne ‘Suipeal eale JUINUOD “S2[qE] ‘SO[EIN[0J-SOIPMYS 31U [ 2
ysel e urojiad ‘uorurdoyoe] ‘asuanbas ‘sapn ‘away) ‘Bulusjul senuod/areduwos
‘Surzieununs ‘sainieaj 1x2) ‘agpajmoin punosdoeq Juisn ‘Suriojuow-§[as ‘eapl ulew-suossa] £39eNs 0O
sduapradxy A1e19)r] ‘pauriojuj ag o] -s3sodang suipeayf
QAISIND sonponul-sunumpue 0O
suonoenuod ‘spunodwos ‘sfurpus ‘speinyd ‘punos/iena] ‘sprom Louanbayy ySiy-uonesojdxe Suijjads O
ssao0ad Supum Suisn aaneneu jeuosiod Sunuy 0O
uoissaxdxy jeuosidg-asoding Supig | o
saBessed ajqeqoid ‘sjoorssaxiyard ‘spos piom ‘sangd 1xajuod ‘Suiddew jdesuos-uononnsut Liejngesop 0O .m
X291 A [2A9] 1981e) Suipeas-uoponysut dnoad jjewig 0O @
Apmis Joyine pue ‘sxjooq 21m101d ‘Uo1I0Ny ONISI[BAI-SIIPIS 3D 0O o
eap! urew ‘aouepoduur FururuLlap 5

{9PING [BUOIINIISUT N[} UL PIGLIISIP S8 PISN SHUIUISSISSE 2.1y
SUWINENILLING SADIA] YA JU)SISU0D saandead [euopanasul a1y

Jnidne) Suraq wWnnALLIND S 241 ST

€ IPRID—SLIY ISENSUB/SUIPBIY
J0UIAJY YIIng) WNNILLIND
S[00Ydg g A3uno) AIwoFIuo




Funuea JuIpNS JO OUAPTAT="TH
Fupueg="14
suonepadxg=xH

UONINMISU]= |
wnnaum= 3
uoyeinossy afenfuey wapopw =y W A9y

Attachment B

(xd “19) sorjopiod pue
JuolISSasse-J[as ‘uonaafyal ‘sgof ‘sjewinol yInoxy) Suruiea] uMo 119y} I0UOW e
(X9 “1d ‘D) "woneuriojur
aFeurw 0) pue AJ9AND3JJ2 2)EIIUNWILIOD 0} S[00) St s1ojnduroo asn
(1d “Xd 1 D) s1onpoid uaxods pue usyLim ur Surpue)sispun 1ot}
A1dde pue A1e[nqeOOA [B1)UISSD pUE palieA e Jo Juipuesiopun doop dojoaap e
(1d ‘1°D *X#) "s1onpord
uayods puE Uaj)LIM UMO IIDY) PUEB 2IMBI)I] JO 1X)U0I Y} Ul SUOTJUDAUOD
pue ‘a3esn oFenFue| “reunueld jo Suipueisiopun 1oy Ajdde pue dojeasp e
(3 T°D) "A19A1102]J2 2)1IM 0}—SUONUIAUOD PUE ‘9210A ‘(201012
piom) sonuewas ‘(Aouanjjy aousjuas) xejuis ‘uoneziuedio yuawdojaaap
pue seapl—s)iel], Xi§ Jo sfendus| oy} pus ssecord Funum syl asn e
(1d ‘X4 “19 ‘D "(Suiysygnd
pue ‘Fuyooid ‘Funipa ‘Fursiaar ‘Junyeip ‘Funumard) ssaoord Funrm
[y 2y axmbai yeyy sponpoad Sunum pue sSunum pawn ssefo-ur ur 99efue e
(XH ‘D) o1um pue yeads Loy se Ajosioard
SeapI paje[al ssaxdxa 0) axmeray pue adenJuef Jo AIB[NQEOOA O} ISN. o
(1 'x4)
"MIIA Jo ‘peal K9y 1] INoqe Furueatu jonnsuod o) sardojens aidnnw Ajdde o
("TH “XH) "A[2AD091J9 9)EOIUNWIWOD 0) $3559001d
pue ‘s[[ys ‘sardarens Suimara pue ‘Guruesi] “Suryeads ‘Sunum ‘Suipearosn e
("1d T “Xd) s1doouoo axmerayr] pue oFendue| Surkjdde
pue SuIpURISISPUN UO SNJOJ JBY) SIYSE) pue ‘SuoIssnosip ‘Aunbur ur aesus e
(A ‘1 “1d) 'sseo ajoym e se pue ‘sdnoid [ews ur ‘sired ul ‘A[[enpIAlpul Jiom e
SSpUIpIS Y J

'810,]-j007] SdDIAl Ul PAqLIDSap sk uononnsul snoiodu sapiaoxd
(X4 ‘1 “1d) ‘se18aens Funum pue ‘Fuipeas ‘Sunjury) sjopow
(X9 °D T “1d “TH) "Spaau S)Uapnys 1991l 0} UOHOTLIISUI SIIBNUIIJIP
(I 1d “15) ‘uononnsur opm3g 0} JUOWISSISSE SIS
(1) “Surpueysiopun yuapnis 10J y22y2 0} sa13ojens Jo L1oLeA € sasn
(T3 D 1 °XH “1d) "23pajmowy Jouxd 01 SuoIjoauuod ayew spuapms sdjay
(14 ‘1 “X3)
‘sjuapmys 10j suoneidadxo pue juswadedus juapys Jo [9A9] YSiy € sureulewr e
(T4 “1d ‘T *Xd) Burmaia pue ‘Furjeads
‘Buruaysi] ‘Sunum ‘Surpeas Jo sasseooxd oy pue a1mjeIa)| pue agendue]
Jo 51d20u09 9y INOQE SUOISSNOSIP JUSPTYS [NIYSNOY) PUB JATIORIOJUIL SOIBH[IOB] e
(71d “T9 1 XH) uawuoAu? unuies] agendue] SIWBUAD € SUlBIURW o
(I1d) 1129-01-1129 ‘A[2Anoayye pouad [euononnsur a1mjue oY) s9sn. e
1312V Y|

Kessa [euosiad fooueutiojrod

‘Kesso ydeiered-nnuw swotp {1a3ovIeyd Woly 10)9] ‘uonejussald pue yoIeasal ewelp
ueduRwWy jo suonepunoj ‘ydesSered a1rsap 10 uoniquie s, 19j0RIRYD SHSE |, UOUINIO.)
§)X) BWRIp Uulopow snorea ‘s{ejd areadsoeyg snouea :pajapoA SIXA,

aa159(] pue uoniquiy [enpiarpuy Supoydxy :p yun

aunf
KeN
[udy

uonoafjal orjopuod ‘urwod e ajnm Sroyne

a1} Jo 2[A1s 213 SurjBIIUT SUIS JIOYS B J)LIMAI (SI[O11)) AINJRIONT ‘SaoIME [eONLIO Fuisn
Kesso ydeaGered-pnuw sa01A9p 2AneLeu ‘Annbuj pareyg (Aesso owoy) :SHSe ], UOUIWIO )
SAL10)S HIOYS ‘S)Xa) UOIO SNOLIBA PI[FPOJA] SIXI],

adudIsU0)) §,491005 Suwonsang) ¢

YOIe]

Areruqag

Arenue[

Kessa ydeaJered

-nnu sisA(eue Argjuswunoop pue 1x2) uo roded yoreasal 1o Aesso yderFeied-nnw
sisA[eue Krerayn| pue Lreyuswnoop uo roded yoreasar fuoneyussard jensia [[ns ‘ydeiered
safone smau Jo uosuedwoo fydeidered s)xo1 [ensia Jo uosuedwod :syse |, HOLULO))
SOLILJUBLINIOP ‘S)XA) UOIOIJUOU PUB UONDL] SNOUEA PIPOIA SIXA],

sapeLIeN w pn |, Surduagrey)) 17 Jup

Arenue

Iaquiada(

I2qUIAON

Aesso yderdeied-nnuw ssejo-ut uonejonb e 0) asuodsar Lrpunueg oneIdog Juawmgie
s 1ojum e Juizjeue Aesso ydeiSered-pnur ‘uonejuawmoop vy Yiim ydeidered
aanejuawmgie fydesFered yxo3 [ensia ur juswndie idn jas orjopiod :syseJ, uowIMIo )
U01193[[02 Aessa “aipy [0 40]0) Y] :PIPPOIN SIXI ],

SIX3, [BNSIA pue ULl uy judwnday Supuimexyy | jiupn

1240190
Joquiaydag

1sn8ny

iAlpAnOa)ge
aIour 2)EDIUNILIOD 0] §9180)ens 9FuLYD 0] USYM MOUY J9)LIM I)BIA)] € SOOP MOH
(Pouanadxa
pue 29104 Jeuosiad woly Sunum Aq pajiul] pue paramodwa yjoq 19)1IM € ST MO
JUONBSIOAUOD 2 JO Med au00aq [enPIAIPUL 31BI]] B S0P MOH]
%91 Yum Aj[nySurueowr a8e3uo SI9MAIA PUE SIOpEaI OP MO
Su0nSINg) [BRUISSH
‘a1doad syt jo Koeiayn] sy} uo spuadap AoLIDOWIP € JO §5900NS Y],
*$19110
)AL )BOIUNWILIOD 0) SAIF)eN)S 9A1109)J2 Jo Kjatiea e Lojdwia sjenpIAlpur 21e1a)1]
"MOTA PlIom 1101} jsnipe 03 a3pajmoin] mou aje1odIooul SUSZIIO 3)RINI]
“SIQUQJSI| PUB “SIoMITA ‘SIopeal ‘siayeads ‘SIaum BUILISOSIP a1k S[ENPIAIPUL 28I ]
sduipue)siapu) suLInpuy

Aprea g

£9PING [RUOHINIISUT Ul PIGLIISIP S PIsD JUI( SJUILISSISSE Y
SUIMNILLINDG SJDTAL YA JUSISU0D sa913ead [euonanisuy 91y

Sururea pue urgoes [, Suisoiduuy 10J dI0MmauIeL,] WOIJ JUaUId]F WN[NILLIND)
J1dne) Suldq WNNILLND SJDIA 24) ST




Attachment C

Montgomery County Public Schools
Required Components of the Pre-K-12 Writing Program

Purposes for Writing

Elementary
o Informing
o Persuading
o Expressing

Secondary
o Research and synthesis
o Argument
o Creative and reflective writing
o Textual analysis

Steps in the Writing Process (all grade levels)

Prewriting

Drafting

Revising

Editing and proofreading
Presenting and publishing

Six Traits of Effective Writing (all grade levels)

Ideas and development—the heart of the message, the content of the piece, the main theme,
and how details are used to enrich and develop that theme.

Organization—the internal structure of a piece of writing, the thread of central meaning, the
pattern, so long as it fits the central idea well. Organizational structure can be based on
comparison-contrast, deductive logic, point-by-point analysis, development of a central
theme, chronological history of an event, or any of a dozen other identifiable patterns.

Voice—the writer coming through the words, the sense that a real person is speaking to us
and cares about the message.

Word Choice—the use of rich, colorful, precise language that communicates not just in a
functional way, but in a way that moves and enlightens the reader.

Sentence Fluency—the thythm and flow of the language, the sound of word patterns, the way
in which the writing plays to the ear—not just to the eye.

Conventions—the mechanical correctness of the piece—spelling, grammar and usage,
paragraphing (indenting at the appropriate spots), use of capitals, and punctuation.



Attachment D

Montgomery County Public Schools
Minimum Number of Writing Assignments in Elementary Content Areas
As of March 2009

Grades 1-3

per year
144 per year
98 per year
94 per year
107 per year
|79 per year

Grade 2

Grade 3
Grade 4
Grade 5

Note: In mathematics students learn to communicate their understanding mathematically where
symbolic representation often replaces words to explain, inform, prove, or justify.




Attachment D

Montgomery County Public Schools
Minimum Number of Writing Assignments in Secondary Content Courses
As of March 2009

7 per semester
per semester:

Health Education 6-8
rehensive Health Education 10

Science 68 2 per quarter
Biology 2 per quarter
Matter and Energy 2 per quarter
Chemistry 2 per quarter
Physics 2 per quarter
Earth Space Science 2 per quarter

Social Studies 6 19 per year
Social Studies 7 12 per year
Social Studies 8 _ |33 per year
U.S. History 9 33 per year
NSL 10 47 per year
Modern World 11 22 per year

Note: In mathematics students learn to communicate their understanding mathematically where
symbolic representation often replaces words to explain, inform, prove, or justify.




Montgomery County Public Schools

Elementary Writing Assessments 2008—-2009

Attachment E

Grade Assessment Writing Content Format Reporting Tool
Quarter 1 Seflmongl eti’;?:::;??, Multi-sentence Grading and
Assessment i > o, narrative reporting data point
granunar, usage
Quart Writing to Inform, related | Multi-sentence ;
- Assessemreit facts, sensory details, section of book O?tr;dlﬁga ;n doint
.g revision, grammar, usage about animals TEPOELINg p
@©
6 Quarter 2 Writing to Persuade, Multi-sentence Grading and
Assessment revision, grammar, usage | persuasive letter | reporting data point
Quarter 4 seﬁsmﬁé tfﬁgrer:izﬁn Multi-sentence Grading and
Assessment > 4 ’ narrative reporting data point
grammar, usage
Quarter 1 P:rssgzifﬁﬁzis;in’ Multi-sentence Grading and
Assessment “q : 4 narrative reporting data point
grammar, usage
Writing to Inform, .
ol Quarter 2 research, facts, sensory h;f:mi‘(":) Grading and
@ Assessment details, revision, rfI:}Ia mgt? tapic reporting data point
2 ' Triting to Persuad
(O] Quarter 3 ring ? :::.':iine’ Paragraph(s) book Grading and
Assessment argument, T ? recommendation | reporting data point
grammar, usage
Quarter 4 P:gmfﬁr‘:zis;?’ Multi-paragraph Grading and
Assessment grammar, usage original folktale | reporting data point
Quarter 1 Personal Expression, Multi-paragraph Grading and
Assessment revision, grammar, usage narrative reporting data point
- Quarter 2 gﬂmghf‘;eﬂ.fs"iﬁ Multi-psragraph Grading and
Assessment ort orting data point
-§ grammar, usage <P reportmg pomt.
Writing to Persuade, Multi-paragraph ;
e Quarter 3 . ) Grading and
(O] j —— argument, techniques, persuasive lejtter reporting dgata point
revision, grammar, usage | addressing an issue |-
Quarter 4 Personal Expression, l:ﬁ'ﬂl.“ fla::izﬂz Grading and
Assessment revision, grammar, usage ff:fion story reporting data point




Montgomery County Public Schools
Secondary Writing Assessments 2008-2009

Attachment B

s Reportin
Grade | Assessment Writing Content Format gool g
) One paragraph responses and
Cmn tasks Texmailaansldysm, argument, multi-paragraph essays (also Portfolio,
(minimum of 5 Tesearc synthslsxs, poems, narratives, speeches, Pinnacle
per quarter) creative and reflective and journals)
IMS,
Common task Textual analysis, argument, or ; Performance
(one per quarter) research and synthesis Multi-paragraph essay Mﬂma
? Pinnacle
© Revision, and i
grammar, usage, . Achievement
g ' Sesibnce iy 5 selected response items Series,
=] ](?"ormatlve Performance
] one per quarter) Written re Matters
o . sponse—a :
(O] Hexmal alyss paragraph or more Pinnacle
Revision, grammar, usage, and :
sentence structure 5 sslected reapanse Achievement
Series,
End of Unit ; Written response—a Performance
(one per semester) | Textual analysis paragraph or more Matters,
Pinnacle
Argument Essay—multi-paragraph
. One paragraph responses and
CopIann tasks Textual analysis, argpment, ulti-paragraph essays (also Portfolio,
(minimum of 5 resea‘rch and sanhe:ms, poems, narratives, speeches, ——
per quarter) creative and reflective and journals)
o - . d
; ng;gg’sm’ USage, a0¢ | 5 selected response items
% Foumative gcmw;ﬁcle |
o ons per g Textual analvsi Written response—a 0
0 == s paragraph or more
@
§= Revision, grammar, usage, and :
g e eate Wb 10-15 selected response items
Exam Two written responses—a o
i ies, Pinnacl
(one per semester) ECiial S paragraph or more for each Series ©
Argument ' Essay—multi-paragraph
F
N . One paragraph responses and
8 - Canplon tasks Textual analysis, argument, multi-paragraph essays (also Portfolio,
= "g (minimum of 5 resea}'ch and synxhe_sns, poems, narratives, speeches, Pisiicls
® g |per quarter) creative and reflective and journals)
O




Attachment F

Montgomery County Public Schools
Scoring Guide for Writing in Grade 5
As of March 2009

Score 4

The student demonstrates unusually thorough understanding of the concepts, skills, and processes

defined at score 3 by applying, extending, connecting, combining, transforming, or transferring the
concepts, skills, and processes.

Score 3

While engaged in writing, the student demonstrates an understanding of the content or processes
identified in score 2 as well as:

expressing and supporting an opinion with compelling reasons and relevant support that is
well organized with a convincing conclusion organization, ideas & development

providing evidence of persuasive techniques with attention to word choice fo support an
opinion that appeals to the reader word choice & voice

applying grade level appropriate principles of grammar, spelling, capitalization, and
punctuation with few inaccuracies that do not hinder meaning conventions

varying sentences in length and structure (e.g., combine sentences) sentence fluency
using the writing process

Score 2

While engaged in writing, the student demonstrates an understanding of:

expressing and supporting an opinion with relevant reasons and examples with limited
organization and development organization, ideas & development

providing some evidence of persuasive techniques and word choice to support an opinion
word choice & voice

applying principles of grammar, spelling, capitalization, and punctuation, with limited
evidence that may hinder meaning conventions

varying sentences in length and structure, with limited evidence sentence fluency

using the writing process, with limited evidence

Score 1

With help, the student demonstrates a partial understanding of the simpler content or processes.
The student exhibits some errors in the simpler content or processes.




