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APPROVED Rockvil l e, Maryl and
27-1991 April 11, 1991

The Board of Education of Mntgonery County net in special
session at the Carver Educational Services Center, Rockville,
Maryl and, on Thursday, April 11, 1991, at 7:40 p.m

ROLL CALL Present: Ms. Catherine E. Hobbs, Vice President
in the Chair
Ms. Frances Brennenman
M. David Chang
Dr. Al an Cheung
M's. Sharon D Fonzo
Ms. Carol Fancon
Ms. Ana Sol Qutierrez

Absent: M. Blair G Ew ng
O hers Present: Dr. Harry Pitt, Superintendent

Dr. Paul L. Vance, Deputy Superintendent
M. Thomas S. Fess, Parlianentarian

#i ndi cat es student vote does not count. Four votes are needed
for adoption.

Re: UPDATE ON FY 1991 OPERATI NG BUDGET

M's. Hobbs announced that this evening's neeting would begin with
a brief budget update fromDr. Pitt and M. Larry Bowers, budget
director. Dr. Pitt said that the Council's education commttee
had taken tentative actions on the Board's budget. Final actions
had to be taken by the full Council.

M. Bowers provided Board nenbers with an overview of the process
and a list of the specific itens that were consi dered yesterday
and the action taken by the education conmttee. The Board's
request was $762 million, and the county executive's
recomrendati on was $715.2 mllion. The spending affordability

| evel was $697.4 nmillion, which was $17.8 nillion bel ow t he
executive's recommended budget. The education commttee had
taken tentative reductions of $9 mllion. Two of the three
commttee nenbers indicated that they were trying to get down to
the $697.4 mllion figure. The amount deferred was $20.9 million
excl udi ng conpensation and benefits.

Dr. Pitt thanked M. Bowers and ot her staff nenbers who had
backed up the superintendent and Board in these budget
wor ksessi ons.

Re:  ANNOUNCEMENT

M's. Hobbs announced that M. Ew ng was out of town on business.
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Re: WORKSESSI ON ON M NORI TY STUDENT
ACHI EVEMENT

M's. Hobbs introduced Ms. Qutierrez, as chair of the Board's
subconm ttee on mnority student achievenent.

Ms. Qutierrez stated that this was the fourth and final

wor ksession in the Board's efforts to review the Gordon report.
The focus this evening would be on the ESOL/ bilingual program and
mul ticultural curriculum devel opnent. They had al so asked Dr.
Ednmund Gordon to dedicate sonme tine this evening to discuss his
recomendati ons that were not covered previously as well as
policy making. The Board would spend all day on Saturday, Apri
27, coming up with policy proposals. The Board would al so
conduct a public hearing on these proposals. By md-Muy they
woul d know the status of the budget and would be able to join
program and policy issues with the budget.

M's. Hobbs suggested that they start with the staff
presentations, followed by remarks by Dr. Gordon, and ending with
Board di scussi on.

Ms. Katheryn Genberling, associate superintendent, indicated
that they would start with ESOL and then discuss the

mul ticultural curriculum devel opnent work. She introduced M.
Maria Schaub, director of the D vision of ESOL/Bili ngual
Progranms. Ms. Cenberling pointed out that they had provided
Board nmenbers with a matrix on ESOL services.

Ms. Schaub reported that they had a very diverse and changi ng
popul ation in the ESOL program They had an instructional
program parent services, bilingual assessnent, counseling
services, and testing. The instructional programvaried
significantly fromthe elenmentary |evel to the high school |evel.
At the elenmentary level it was a pull-out program They were
now getting schools with | arge nunbers of children, and they had
a school with over 200 ESOL students. They were trying to start
teaching H spanic children to read in Spanish, and they were
eval uating this program before the program was expanded. They
hoped to have a sim lar program for Canbodi an youngsters at New
Hanpshi re Est ates.

Ms. Schaub said that at the md-1evel they were able to increase
services to six schools that were highly inpacted. The begi nning
students were receiving two periods of ESOL, plus instruction in
science and social studies with a |ot of |anguage devel opnent.

At the high school level they were continuing with the intensive
Engl i sh | anguage centers which they felt was a very successful
nmodel . They were pleased that next year they would be able to

i ncrease the nunber of centers which would reduce the size of
sonme of their |arger centers.
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Ms. Schaub reported that the METS program continued at the

el enentary level. They had 13 el enentary and m d-1|evel classes;
however, they did have sone students on a waiting list. As the
skills of students increased, they were nainstreaned and openi ngs
becane available to those on the waiting list. The METS program
used to be the Mobile Educati on Team because the idea was that
teachers woul d nove around to where the children were. However,
they started getting so many children that teachers did not neet.
The new title was Miulti-disciplinary Educational Training and
Support Program This program was designed for students in
Grades 3 through 9 who had little or no previous schooling. At
the elenentary |l evel, these students were in a self-contained

cl assroomw th a maxi mum of 15 students. At the md-level, the
students were with the METS teacher for three periods, ESCL for
two periods, and nainstreaned for two periods. They also

provi ded weekly counseling to those students as a group and

i ndi vidually as needed.

In regard to the ESOL testing center, Ms. Schaub said that they
assessed youngsters for English proficiency. It was not to test
their academc skills. This year they had nodified the

el ementary testing program Now they were giving reading and
witing tests to K-6 students. The bilingual assessnment team was
an interdisciplinary unit containing diagnostic-prescriptive
teachers, a bilingual psychol ogist, and a bilingual speech-

| anguage pat hol ogi st. They assessed youngsters who were
suspected of having a handi capping condition. This was done in
the native | anguage.

Ms. Schaub reported that the parent services program provi ded
help to parents by providing interpreters and transl ations of
school forns. Staff was al so present at AARD neetings, and they
di d workshops for parents to help them understand the school
system They provided orientation sessions for the parents when
they first canme into the county. They also provided a referral
service to other county agencies because the school system was
often the first point of contact. They published a newsletter to
parents in the nine |argest | anguages. They had devel oped a
series of video tapes which had been nmade available to libraries
and which had been aired on the cable network. These dealt with
how to enroll students, howto help children with homework, and

t he neaning of grades. They had a storytine to teach parents how
to tell stories to their children. They also worked with
teachers to nmake sure there were parent involvenent activities at
the school level. The staff served as a resource to teachers by
maki ng phone calls, organi zing neetings, and driving parents to
nmeet i ngs.

The counseling service staff worked in |arge groups with

students. They now had ei ght bilingual counselors representing
five |l anguage groups, and they went to the | argest schools on a
regul ar basis. They spent a lot of tinme in crisis intervention.
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Ms. Schaub hoped that next year there would be an indicator on
the mainfrane to |l et them know whet her a student was ESOL or
former ESOL. This should nake it easier for themto track the
progress of these students and to nonitor how they were doing in
ESOL and in all of their other courses.

Ms. Cenberling pointed out that the packet contained a working
draft definition of multicultural education which was the basis
on which they had devel oped their work in the last tw years.
This was one of their three goals for the Ofice of Instruction
and Program Devel opnent. They now called it a nmulticultural,

mul ti perspective | earning process. They had formed cross-content
wor ki ng groups and had had to admt that for themthey were using
the term "mnority education,” for multicultural education, and
for nost of themmnority education was translated as "bl ack
education.”

Ms. Genberling said they probably had the best nulticultural
medi a references and resources in the State of Maryland. Dr.
Gordon's teamhad cited the systemthey had for eval uation and
selection, their attention to stereotyping, and their

avai lability of multicultural resources. They had bl ack, Asian
and Hi spanic references as well as subcultures within those
groups. They had recently gone through their external review
process, and Dr. Janes Moone had been a nenber of the teamthat
reviewed the nmedi a departnent.

They had decided if they were to create nulticultural education,
a notebook, it would be put on the shelf to collect dust. They
decided the only way to bring nmulticultural and nmultiple
perspective education into their programwas to do it wthin the
program of studies and within the objectives and courses

t henmsel ves. Ms. Genberling reported that this had turned out to
be an overwhel m ng task. They did not expect to have this
conpleted in the near future. |In the packet they had tried to
include for the Board's information some exanples of revisions
that existed nowin the current programof studies. They had
early chil dhood activities, elenmentary, history, and art. The
teamvisiting also noticed that nost of their nmulticultura

mat eri al had been along African-Anerican lines. The staff had
broadened this material. The coordinators were in the audi ence
i f Board nenbers had questions.

Ms. Genberling stated that they were using an infusion approach,
not an add-on. Although there was a tendency to think that sone
courses were nore cultural than others, the staff had included
all curricula in their approach to infusion. The Council on

I nstruction had voted that all formal curricul um docunents woul d
have been exam ned for a nulticultural and nmultiple perspective
approach. If the objectives were not clearly stated, the
curricul um docunents woul d have to show instructional activities
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or strategies that pronoted this. |[If the issue was who enroll ed
in the course, they would have to have recruitnment strategies.

Ms. Cenberling comented that when they were trying to present
mul ti ple perspectives in their program it was inportant that the
people involved in the witing of that program al so have multiple
perspectives. Another part of their external review was the
review of their own staff allocations, and they were pl eased that
in the last two years they had had nore than a doubling of
mnority staff representation in OPD. In order to nmake sure
this occurred when they did curricul umdevel opnent, all of their
witing teans had cross-cultural representation.

Ms. Cenberling indicated that when they could not find textbooks
to give the approach that they wanted, they had to go out and do
research. They sent teachers to New York, the Archives, and
colleges. She felt that Dr. Gordon had been very generous in his
time and conmtnment. He had attended an O PD staff neeting to
gi ve them feedback about the materials that staff had devel oped.

Ms. Hobbs asked if Ms. Genberling wanted a staff nenber to cone
to the table to give specific exanples. Ms. Cenberling invited
Dr. Rich Wlson to speak about U S. History.

Dr. WIlson commented that the past 18 nonths had been the nost
exciting ones he had spent in his 17 years as social studies
coordinator. He had worked with Dr. Moone about 16 years ago on
the sixth grade unit about Africa. U S. History had been a
concern because of poor achievenent especially on the part of
mnority youngsters. Research had shown that when youngsters saw
thensel ves in history they were nore likely to becone part of
hi story. They had been working on the ninth grade program and
found they could not depend on traditional materials such as
t ext books or filnms or what teachers brought into the classroons.
They began to | ook for original sources for ethnic and gender
hi story and found themin archives from Boston to Maryl and.
Teachers participating in the sunmer project were enthusiastic
and continued their work during the year. They had run into sone
difficulties because sone materials were inappropriate or were
copyrighted. Wiile they had found many materials on African
Anericans, they had to wite to California for materials on
Hi spani cs and Asian Anericans. They had done a little bit with
Chi nese Anericans and were now beginning to | ocate materials on
Japanese Aneri cans.

Ms. Cenberling reported that Dr. WIlson had been invited to
California to conduct a workshop with the National Social Studies
Teachers on nmulticultural infusion in Anerican H story. At that
point, they realized how far MCPS had noved in this area. Dr.
Pitt pointed out that this was an area at the public school |evel
that had had hardly any inpact in textbooks. He was inpressed by
the trenmendous efforts by a | ot of people. He thought that MCPS
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m ght be able to develop this material and sell it.

Ms. Di Fonzo said that sonmeone had stated that American education
through the idea of nmulticultural education was turning students
into nothing nore than cultural tourists. The students were
given a unit on Japan or a unit on Egypt and learned little nore
than a tourist would in a six-week visit. They were not being
taught an under st andi ng, an appreciation, and an acceptance of

ot her cultures. She asked how MCPS would respond to that in
terms of what they were doing.

Ms. Cenberling comented that if all they did was to have
separate and isolated units, it would be a valid criticism |If
they | ooked at the materials provided to the Board, they had
tried to go froma variety of perspectives in each and every
content. For exanple, the early childhood materials showed a
very natural appreciation of diversity and individuality. They
were trying to pronote an understandi ng and appreciation of both
t he uni queness and commonal ities that occurred anong different
groups. She indicated that she had just seen a | esson plan on
civil rights devel oped by one teacher. The students were doing
projects where they had to do research, read about, and interview
peopl e who had been active in the civil rights novenent.

M's. Fanconi asked Dr. Gordon for his views on what he had heard
this evening. She al so asked about budget cuts which m ght
af fect the curricul umworkshops.

Dr. CGordon replied that he was not only supportive of the
direction in which the work was goi ng, he was rather enthusiastic
about it. He believed they were not only noving in the right
direction but were ahead of a |lot of other places in the country.
The Board needed to be prepared to support this work nore
vigorously. It was an area of sone potential conflict. As they
began to be much nore successful in doing it, they were likely to
hear people conplain that they were creating cultural tourists or
that children were not |earning enough about Anerican culture.
The concept of infusing these different views into the basic
content of the curriculumwas also controversial. However, the
i nportance of nulti-perspectivismwas enough to justify this.
Sone of them were beginning to recogni ze that education wasn't
just about transferring know edge, but it was about the
devel opment of intellect. Some of themthought that the highest
formof intellectual function involved this capacity to see
things fromthe perspectives of other people and then to nmake
W se judgnents.

M's. Fanconi said that the Board was supportive of this direction
whi ch was the reason for the second half of her question. She

t hought it was inportant for people to understand the kinds of
things that woul d nmake a difference in the next week in terns of
talking to the Council about the cuts that were not quite as well
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understood. They had to have the tine and the people in the
central office in order to nmake these systemm de changes in
curricul um

Dr. Pitt stated that they needed coordinators |ike Rich WIson,
but he need people to help him During the summer they brought
in skilled teachers to help central office people do the job.
Those people were paid extended year enploynent, and the Board
had cut al nost 1,600 days. The Council had tentatively cut
anot her 5,000 days whi ch brought them down to about 36,000 days.
They needed about 13,000 days for sumrer school and used about
18, 000 for specific negotiated people such as resource teachers.
That | eft about 5,000 days, and out of that about 1,000 days
woul d be left for curriculumwork. They were going to have to
find creative ways to nove in this area, but it would be nuch
harder. People did not see these kinds of cuts as inpacting the
classroom but these cuts had an enornobus inpact on the classroom
in the long run.

M's. Fanconi said that the education commttee had not nade a
final vote on these cuts. She hoped that people would call the
menbers and explain to them why EYE days were absol utely
essential. This also affected ESOL/bilingual education. Dr.
Pitt said that there had to be an effort on the part of the
Council to find nore funds because he did not think the Counci
menbers wanted to nake these cuts.

It seened to Ms. Gutierrez that they were doing quite a bit of

original research. She asked if there were other school systens

trying to do the sane thing that they m ght be able to borrow

from Ms. Genberling replied that they were aware of sone

mat eri al s bei ng devel oped; however, when they | ooked at the

materials, they found nore of the additive approach and

not ebooks. MCPS had been able to use these materials as a

bi bl i ography, but they wanted their activities to be a natural

integration into the existing programso that they would be used.
She did not know of any other school system using infusion, but

they did share materials with school systens that were working on

i nfusi on.

To Ms. Cutierrez, part of the nulticultural perspective was
getting people into OPD who already had a nulticultura
perspective. Sone of this seenmed to be geographically Iimted to
what had happened in the United States. She had received a note
fromDr. WIson, and she hoped that she would hel p hi mout by
directing himto sone of her colleagues. Her nulticultural views
cane from her background, the people she knew, and fromtravel.
This information cane fromfables, fiction, and textbooks. It
seened to her that an obvious source would be through the people
bringing this multicultural perspective. She felt that this was
sonet hing they could not give to soneone who hadn't had it.
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Ms. Cenberling agreed wwth Ms. Qutierrez. As a staff, they were
meeting on a regular basis and brought in other speakers. They
had been bringing in people wth different perspectives. For
exanpl e, people have spoken to what it was |like to be in school
as a black male. They now | ooked at all data al ong racial and
gender breakouts, and in their groups they had cross-content and
cross-cultural representation.

Dr. Pitt pointed out that the Board had heard fromonly one
coordi nator who tal ked about U S. H story. They had other areas
such as English where simlar efforts were going on.

Ms. Qutierrez asked about responses fromteachers as far as
accepting the curriculumchanges. Ms. Genberling replied that
they had received requests fromthe field for activities and
materials to help themw th multicultural education. They had
had really good responses; however, they w shed they had nore
time for training. U S. Hstory was in draft, and they had
conducted training sessions. For each unit there was a feedback
form and the Council on Instruction had revi ewed those forns.

Dr. Cheung thought that their approach to nulticultural education
usi ng i nfusion was very exciting. He conplinented staff on their
efforts. He inquired about attenpts to provide a conti nuum of
this infusion fromelenentary to md-level to high school. Ms.
Cenberling replied that they had di scussed this, and it was not
realistic to think that it would all happen at the sane tine. In
terms of a tineline, they had | ooked at the commtnents they had
made for major curriculumrevisions. For exanple, they had nade
commtnents on elenmentary science, U S. H story, and the m d-

| evel world studies, and nulticultural education would be nore
effective in these magjor revisions. Their |ong-termvision of
curricul um devel opnment was that they would never have a final
curriculum They wanted to get away from printed docunents which
becanme outdated by the tine it was approved. They were | ooking

to using the new technol ogy and using the professional library
and the nedia centers as a network and to keeping curriculumin a
formthat could al ways be updated. Ildeally a teacher should be

able to go into the nmedia center and dial up a particul ar
objective and find all the various resources available to himin
various nmedia. They brought teachers in during the sunmer for
curricul um devel opnent, and they returned to the schools.
Teachers were very creative and got involved in the devel opnent
of curriculum They would |like teachers to submt activities to
the network that could be field tested and added to the
curriculum The teacher would get credit for the idea, and they
woul d have a professional teacher network and a |iving
curriculum If they could do this, they would start with the

m d-1 evel where they had both el enentary and secondary teachers.

Dr. Moone said the coomittee had been asked to give their opinion
about the selection of the new superintendent. He conplinented
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the Board on its decision to select Dr. Vance as the next
superi nt endent .

Dr. Moone expressed his appreciation to Dr. Pitt and Dr. Vance
for their efforts to restore the commttee. Montgonery County
had | ost two or three years of valuable tinme when a forner Board
had di sm ssed the mnority conmttee headed up by Ji m Robi nson

He al so thanked Dr. Pitt and Dr. Vance for encouraging himto
serve on the new comnmttee because 20 years ago it was the

Mont gonery County Bl ack Coalition that started the ball rolling.
The hard struggle of pushing for equal opportunity had reached a
poi nt now where he thought they could try to be as color blind as
possi bl e.

Dr. Moone reported that the advisory commttee had reconmmended
that native Americans be included in the study. He had been
i npressed with the nmedia work done by Ms. Frances Dean and her
staff. He thought that Ms. D Fonzo was right, tourist education
was here. He did not think they were getting in-depth education,
but they had to do it to bring the multicultural groups together.
Now t hey cane to the | ost group, the native Anmerican. He had
been i npressed by a New York TIMES headline that stated that the
native American was com ng out of the closet and had checked off
native American on the census form Dr. Mone said there were 10
mllion native Anericans here when Col unbus cane here, and there
were less than one mllion now He asked that the Board hear
from M. Vaughn Arkie, chairman of the parent advisory commttee
of the Title V Anerican |Indian Education Program Ms. Al etha
Arkie, and Ms. R chanda Bears Ghost.

M. Arkie stated that being the first Americans they had al so
been identified as the vani shing Anericans. Society and
institutions had not taken them seriously over the years.
Anerican Indians were now in a period of self determnation. As
a mnority group, they were uni que because they had a direct
gover nment -t o- governnent rel ati onshi p because of the Constitution
and treaties. The Title V programwas a federally funded
program and MCPS was the | ocal education agency. The program
was mandated to provide cultural, educational, and parent

i nvol venent activities for the children and for parents. The
parent group met nonthly to discuss activities for students.
They were probably I ess than 1 percent of the student popul ation
in Montgonery County.

M. Arkie said that they provided tutorial services for their
students two nights a week, and they al so provided cultural and
arts activities on Fridays. They were trying to maintain
academ c excellence, but they also wanted their children to

mai ntain their cultural identity.

M. Arkie comented that the Title V program had been around for
12 years or nore, and MCPS had been the LEA for this program
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However, whenever they appeared, they were the invisible people.
They wanted to work with the Board's conmttee. They had been
|l eft out of the Gordon report because the native American group
was not mandated to be studied. They could not understand that
because their children were in the schools, and they were
supposed to have an equal educational opportunity. This told
themthat MCPS was not commtted to their children and to them
but they hoped to change that.

M. Arkie said they did respond to the narrative portion of the
Gordon report that addressed the assessnent of the native
American community and their perceptions of MCPS. In their
meeting with the Board's commttee they had di scussed ei ght
recomendations. They had found they had shared the sane
interests of a lot of other mnority groups. They were | ooking
for the overall inprovenent and strengthening of the school
systemand how it related to their children.

Their first recommendation was that if there were nore studi es of
this nmagnitude that their students and the |Indian people be

i ncluded. They also wanted to serve on the Board's commttee.
Their second reconmendati on was for MCPS to assign a
representative to serve on the Title V Parent Education
Committee. The third recomrendati on was for MCPS to recogni ze
that I ndian parents and communities were the nost qualified
groups to identify Indian educational needs and what prograns
were nost necessary to neeting their children's educati onal

obj ectives. They wanted children to conme out of MCPS with an
understanding of their cultural heritage. The fourth
recommendati on was to encourage the state educational |eadership
to devel op prograns which inproved the educational advantage of

I ndi an studies to preserve their Indian heritage and cul tural
identity.

M. Arkie stated that their fifth recomendati on was to educate
teachers and adm ni strators through pre- and in-service prograns,
perhaps through HR 17, to prepare themto work with |Indian
students and famlies. The sixth was the recruitnment of |ndian
teachers, counselors, and nental health professionals to work
with Indian students and parents. They needed these people to
serve as role nodels for their students. Now they had 0.2 Indian
teachers in MCPS. The seventh recomrendati on was for the school
systemto provide a community outreach programfor new i ncom ng
native American famlies to provide support and orientation.

MCPS shoul d |1 ook into the possibility of expanding the Title V
American I ndian Education Programto carry out this function

whi ch woul d require additional staff and resources. At present
they had a part-tinme coordinator. Their final recommendation was
their participation in the devel opnent of curriculumto review

i nformati on about native Americans. Many of their students

| earned about Indians in the past, but they were still here and
part of the Anmerican culture.



11 April 11, 1991

M's. Hobbs thanked M. Arkie for his presentati on and comment ed
that they were very anxious to serve the needs of all students.
She asked that he | eave his address so that he could be contacted
by staff. Dr. Pitt remarked that MCPS did have sone |iaison and
had been involved in getting the grant to start the program The
grant was nmuch larger a few years ago, and in the past he had
visited the program The fact that M. Arkie was here this
eveni ng woul d be very hel pful to MCPS, and he assured M. Arkie

t hat he woul d wel cone his invol venent.

Ms. Diane Jones wanted to know about the practical application of
the overall definition of nmulticultural education. She wondered
how it was being inplenented. She could appreciate that
curriculumrevision was a | ong-reaching activity, but she wanted
to know how much of this was in place and was it going to be
mandated in all schools. Ms. Genberling replied that al
curriculumwas not redone. U. S. History was in a draft state,
and it needed two nore units. However, they were on schedule in
terms of doing the drafts. |If adopted by the Council on

I nstruction, it would be the prescribed programin all schools.

Ms. Cenberling said that in devel oping the definition, they also
put together a checklist of indicators that they could use in
exam ning their own progranms. Sonme of the indicators were
curricul ar docunents but others were what they woul d expect to
see in the classroomsetting. However, she was concerned about
moving i mredi ately into sonme kind of a classroom checklist until
she felt they really had the program activities, and resources
that were adequately in place. Therefore, they had not used the
checklist. Their goal this sumrer would be to nove again at an
introductory level toward that kind of a checklist. They were
doing training with gender and sex equity, and they had exam ned
an observation instrunent that they m ght use to record student
and teacher behaviors and interactions.

Ms. Jones asked if all of this mght be in place in a year or
two. Ms. Cenberling replied that it would depend on the tinme
and resources available. The sane people working on this were

al so working on the MSPP. They woul d have a better idea when

t hey knew the status of the budget and knew the priorities they
woul d be able to put in place. She pointed out that the concept
of the double period algebra really spoke to the equity issue.
She wanted to point out that multicultural education was not just
around cultural or historical issues. It was around
opportunities and encouragenent.

Ms. Jones asked if Ms. Genberling saw the algebra initiative
bei ng mandated for all secondary schools. Ms. Genberling
replied that at this point it was voluntary, but it would be
expanded to additional schools. Next year they hoped to have 50
percent of the schools involved. Dr. Pitt added that it was his
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goal to have it in every school, but it had to be done right.

Dr. Moone stated that he was not satisfied wth the answer given
to Ms. DiFonzo on tourists in education. He asked how nuch they
had | ost since they had gone to multicultural education as
opposed to Spanish History, African-Anerican History, Asian

Hi story, etc. Ms. Genberling replied that they were di scussing
a different approach to U.S. H story. The other in-depth

hi stories were still being offered. She explained that the
traditional approach to history had been to study white nmale

her oes, and what they were trying to do was to provide a history
of a people, pluralistic and diverse. She did not consider this
to be a tourist view, but rather a nultiple perspective of their
own history, and she reassured Dr. Moone that the other history
courses were still there.

Dr. Pitt commented that they had the in-depth courses that would
remain. Then they had a curriculumthat enconpassed history,
geogr aphy, English, and other areas that every youngster took.
The real issue was what kind of exposure within those areas did
young people get, and the effort here was to broaden that
exposure. It did not nmean that they did not study a variety of
subjects in depth. The idea was to infuse this throughout the
curriculum He said that this could not be done very easily if
they were going to do it well. The real problemwas whet her they
could get it noving once the task had been acconplished, and one
of the reasons that Ms. Genberling was in her job was her
success i n noving prograns.

M's. Hobbs suggested that they turn to Dr. Gordon for his
comment s and suggestions for policy changes.

Dr. Gordon remarked that he kept a very busy schedul e, and he was
currently working on a National Science Foundation conm ssion on
the nature of the National Assessnment of Educational Progress
exam nation that would be given nationally in 1992. He was al so
on the National Conmm ssion on Social Studies and on a New York
State commttee on their social studies curriculum It was
interesting that in the natural sciences and the social sciences
what they heard people saying was, "less is nore." They were

tal ki ng about the possibility of beginning to think about the
variety of things in the curriculumand identifying sone core
concepts that were treated in depth and with great variety. He
believed this was very relevant to what they were doing in

mul ticultural education. It was not going to be possible to do

i n-depth instruction for everyone in all the groups that wanted
to be represented in the curriculum \While they m ght have begun
with a very heavy enphasis on the African-Anmerican experience,

t hose of them who had pushed this would have to step back because
there were other experiences that had to be in the curricul um
The notion of "less is nore" suggested that if they could ever
agree on the fundanental concepts to be represented in the
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curriculum they would want to sanpl e the experiences of many
cultures in dealing with these concepts. For each concept, one
woul d not necessarily have to represent all of the cultures. One
woul d hope that in the course of a youngster's experience in
school, he/she would not have the experience of never seeing
anything that was referable to himher in relation to any of the
basi ¢ concepts that were studied in school. The conplaint now
was that students could go through 12 years of schooling and not
see anything that related to them

Dr. Gordon hoped that the Board woul d begin to think about the
appropriateness of their curriculumin general in trying to cover
fewer specific contents. They should identify the central
concepts that needed to be understood and insist that these be
approached froma variety of ways, but in depth. This would
enable themto avoid the argunment that they were doing cultura
touristic teaching. There were two functions they wanted to
serve in pedagogy. One was to create an awareness, and the other
was to create understanding. Dr. Pitt and Ms. Genberling had
indicated that current plans did not call for elimnating the in-
depth courses, but they did want to ensure that students received
this broad exposure. At sone point, if they took "less is nore"
seriously, they would have go back to the curriculumand worry
about the variety of the in-depth offerings.

Dr. Gordon said that another general policy he would reconmend
they give priority to was the building of their capacity for
staff devel opnent into the professional responsibility and tine
of staff. |If staff devel opnent were to be taken seriously by the
system it could not be an add-on. He suggested that they
consider reducing the time that youngsters were in school to
increase the time for staff developnent. He said they could
reduce instructional tinme by one-fifth and devote that tinme to
staff devel opnent. He believed that the only way to adequately
prepare youngsters for 21st century conpetencies was to take
seriously the upgrading of their present staff. |If they could
not increase the amount of time these staff were responsible to
the system because they were in a budget crunch, perhaps the
Board coul d decrease the anount of tinme they were responsible for
delivering service. He pointed out that good physicians never
stop studying, and if they |ooked into the day of a physician in
a teaching hospital they would find sonme portion of every day was
spent in staff devel opnment.

Dr. Gordon stated that another recommendati on would be to give
priority to the inplenentation of their site-based data
managenent to all schools having as many as 25 percent mnority
students. If they did not know who these students were and what
their needs were, they could not address their needs adequately.

The next priority had to do with learning task specific grouping
whi ch involved the elimnation of tracking and designing the
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patterns by which they grouped students in relation to the
specific task that had to be mastered. There was no necessity
for constantly putting youngsters in the same group for all of
their | earning experiences when the task did not require it. He
believed that there were few tasks that required honbgeneous
grouping. One way to deal with that was to shift froma program
of tracking to a program of |earning task specific grouping.

Dr. Gordon said he would propose that they target sonme small
groups of school s because the budget situation would not |et them
i npl ement a plan across the board. They could have conprehensive
program devel opnent targeted on mnority students in these
schools. If they could concentrate resources and attention on a
smal | nunber of units, they could devel op a conprehensive
approach to the inprovenent of academ c devel opnent for
youngsters. He suggested three possible patterns. There were
sone issues that related to ethnicity, and there were others that
related to | anguage. He woul d sel ect sone schools because of
their pattern of ethnic participation and others because of the
hi gh proportion of youngsters wth [imted proficiency in
English. He would al so consider selecting a few schools which
were K-5 intensive and try to inplenent those services that were
required to ensure that no youngster in that school fell between
the cracks. Johns Hopkins had a nodel for inplenenting that.

The notion there was that it was cost efficient to prevent the
problemrather than try to correct it. He believed that if they
made a policy decision to target sonme small groups and try out
sonme things, they could justify their plan on those grounds.

Dr. Gordon conmmented that if they set up this as an experinent,
they had to follow another of his recommendati ons which was to
create a research and devel opnment evaluation unit. He thought
this unit should be under the supervision of the DEA group. In
two to four years, they could nake deci sions about what was
wor ki ng and what was not working and why. The investnent of
those dollars in that kind of effort should pay off for the
Boar d.

H s final policy recommendation was targeting academ c
socialization. This grew out of his inpression that a part of
the problemwas that |ow status popul ations cane fromfamlies
that did not have a long history of success in the academ c area.
That neant there was no one at honme to hel p these students, and
there were few resources in the conmmunity to provide this help.
Therefore, the school had to do it. A program of student
academ c devel opnent ought to focus on psycho-educati onal
assessnent, and they ought to have an understandi ng of who the
youngster was, what she was doi ng, what her needs were, what her
strengt hs and weaknesses were, and what she knew or did not know
in order to plan effectively for that youngster. He had just
about given up on renedi ation except in the case of targeted
remedi ati on which was based on a very sophisticated di agnosis of
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what was m ssing. Too often students m ssed critical pieces of
the | earning experience and fell behind. Therefore, they wanted
to target the renediation. The next was the devel opnent of
sinple academc skills. |If a student came out of a famly
situation where few people were successful in school, the chances
were the student was deficient in ordinary academc skills. He
called this the "personalization of the |earning experience." |If
schooling was going well, the nost powerful thing a teacher had
goi ng was the personal relationship with a student. Schools had
to personalize the | earning experience in ways that permtted the
subt| e adaptations that were needed if the youngster were to

| earn.

Dr. Gordon comented that the | ast conponent was a new ki nd of

gui dance system He was not prepared to advi se agai nst the heavy
enphasi s on counseling in the MCPS gui dance program but it was
hi s experience that this was frequently the |east effective thing
a gui dance counsel or could do. Although a |ot of students needed
t he psychol ogi cal support a counsel or could give, there was not
tinme for that support. However, there were other things that
could be done that required less tinme. One of themwas insuring
that the youngster had expanded options for learning. This
required the counselor to talk to teachers, to principals, and to
supervi sors about the richness of the prograns available to the
youngster. Hs first criterion for an effective guidance program
was one that expanded the options for youngsters. The second was
to make youngsters aware of those options, and the third invol ved
hel pi ng the youngster in the decision-making process. The fourth
pi ece of that programwas the enabl enent of the inplenmentation of
that choice. |If the youngster wanted to turn to mathematics | ate
in her career, the guidance person had to help to get the
youngster into the appropriate courses and to identify and nmake
avai |l abl e the kinds of supports that were required.

Dr. Gordon said that youngsters had to understand the

rel ati onship between job opportunities and investnent in

learning. |If a guidance person were to enable the inplenentation
of that choice, he or she had to work with enployers to help them
under stand t he appropriateness of the youngster's preparation for
the job. These did not elimnate the counselor's responsibility
to talking to students, but it took themout of the consultation
roominto the daily life of the youngster and into influencing
what was happening with that life.

In relation to nulticulturalism Dr. Gordon observed that sone
people got a little bit troubled when they began to tal k about
general concepts. |If they were trying to help youngsters
understand the sources of social conflict and their
reconciliation or the causes of individual and group behavi or,
they would have to go to a wide variety of curricular materials
to hel p the youngster understand the concept. |In the National
Assessnent of Educational Progress conmttee, they were talking
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about trying to define the course of species devel opnent through
evolution. |If the goal was to have that kind of understanding,
one could study that fromany variety of species. They did not
have to study every specie that existed in order to have that
basi ¢ understanding. At the |level of testing, they were trying
to cone up with test probes that gave youngsters sone freedom of
choice with respect to how they denonstrated they understood the
principle of evolution. He was suggesting that the decisions
they made with respect to curriculumget played out in the
context of a lot of other operational decisions that had to be
made. The Board needed to be prepared to state the directions
they wanted to go to and to turn to staff to nake the decisions
Wi th respect to how these were inplenented. He noted that each
of these policy decisions had inplications for assessnent,

depl oynent of resources, and for the nature of the organi zation
of the school.

Dr. Gordon said he had visited Blair H gh School and was pl eased
to learn that several students were taking a senester to study
the Gordon report. He had been told that Blair H gh School was
to be expanded to serve 3,000 students which was just too big.
However, if the Board had to do this, they had to think about
ways of creating smaller units within that school

M's. Hobbs thanked Dr. Gordon for his coments. The Board | ooked
forward to April 27 which would be the Board' s final worksession
She rem nded the Board that they should be submtting draft
policy statenents to Ms. Qutierrez prior to that date. M.
CQutierrez said they had to begin to identify key areas they
wanted to focus on. Ms. Hobbs reported that on May 23 the Board
woul d hold a public hearing, and on May 28 they woul d take final
action. M. Cutierrez thanked Dr. Vance and staff for putting
together reports and materials for these worksessions. Ms.
Hobbs thanked Dr. Mbone and the commttee for their
participation. She assured the commttee that they would
continue to have a strong working relationship with the Board.

Re:  ADJOURNMENT

The vice president adjourned the neeting at 10:05 p. m
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