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MCPS Diversity TIP #6 

FOSTERING HIGHER ORDER THINKING 
Questions cause thinking. They can produce more learning than telling 
(Garmston, 2000). Classroom instruction that incorporates higher level 

questioning helps students make meaning out of what they are learning. 

Higher level thinking is enhanced by the addition of both teacher and stu-
dent questioning skills (Ciardiello, 1998). Student participation helps the 

teacher teach the lesson. 

According to the research, many teachers are reluctant to include low achieving 
students in  discussions that would encourage them to explain their ideas and 

stimulate their thinking. High achieving students are asked questions that require 

them to give greater detail or explanation, which strengthens their confidence in 

their thinking ability. If low achieving students are consistently asked low level 
questions, they are being denied equal access to the curriculum (Loftus, 1992). 

Lower achieving students need opportunities to discover they are capable of higher 

order thinking and that their teachers EXPECT it of them. 
Three ways that teachers can foster higher order thinking skills in their classrooms 

are described below: 

1. Creating a classroom atmosphere that is conducive to higher order think-

ing by: 
 Providing multi-level materials 

 Practicing flexible grouping 

 Valuing and accepting diversity 
 Having high expectations for ALL students 

 Encouraging risk taking 

2. Engaging students in activities that foster higher order thinking by: 
Allowing students to work collaboratively or in cooperative learning 

groups, to enhance communicating with others in varied ways 

Asking open-ended questions with more than one ñright answerò 

Providing activities that accommodate multiple learning styles 
Developing problem solving activities that require different types of think-

ing (creative, deductive, divergent, convergent) 

3. Construct questions that call for higher order thinking by: 
Using a variety of assessment methods that match teaching strategies 

(surveys, discussions, exit cards, exhibits). 
Monitoring types of questions posed to include: questions that probe rea-

sons and evidence such as: 

 What would be an example? 
 What led you to that belief? 

G R E A T  S E N E C A  C R E E K  EL E M E N T A R Y 

Staff Development News 

Staff Development Calendar Items 

Affirmation    Contribution    Power   Purpose   Challenge 

Seven Habits Of Highly  

Effective People  
by Stephen Covey 

 

Habit 2  Begin With the 

End in Mind 

 
Start with a  clear understanding 

of your destination 

Know where you are now so the 

steps you take align with the 

vision. 

 

 

 

 

 

 

As testing has approached, 
please let case managers 
know if you have questions 
regarding your student's ac-
commodations.  
 
Thank you for your flexibility 
as schedules continue to 
change due to IEP meetings.  
Please continue to update 
students' AIP's. If a new stu-
dent concern arises, an AIP 
should be put in place. 
Please see Jen Strouble with 
any questions.  
 
Our last screening meetings 
will occur April 14, 2008 as 
we are not guaranteed fund-
ing to complete evaluations 
and conduct IEP meetings 
over the summer   
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3/5  Staff Meeting  7:30 a.m. 

3/9  After School Special 3:30 p.m. 

3/ 3  Promethean Board  

(Voluntary) 

3:30 p.m. 

http://www.pbs.org/race/001_WhatIsRace/001_00 -home.htm 

Deepen your understanding about race through this interactive site from PBS. 



òTeaching children to read involves more than helping them to recognize the 
combinations of sounds and letters that make up words.  Understanding the 
meaning of textñwords, numbers, and images, in print or digital formñis a 

no less critical part of what it means to be literate today.ó   
International Reading Association  

Being able to effectively read informational texts is a fundamental quality of 
successful readers.  Good readers use effective strategies when reading to 
help them comprehend text.  The 3-2-1 strategy helps engage K-2 students 

actively and meaningfully in their reading.  It requires students to summarize 
key ideas from the text and encourages them to think independently.  First, 

students write about three things they discovered.  Next, they write about 
two things they found interesting.  Finally, they write one question they still 
have.  Older students and more advanced readers and writers could be ex-
pected to summarize what they read in their writing. 
Extensions to the 3 -2-1 Strategy   

Have students research answers to the questions they still have. 

Ask students to use the 3-2-1ð strategy for a homework assignment or 
as a book report. 
Modify the strategy for a specific text or topic, requiring students to 
read for a particular information.  For example, if you are reading a text  
about polar bears, ask students to list three things they discovered about 

the polar bearõs diet. 

Have students use the strategy reading a classroom magazine such as, 
Time for Kids. 
Assign students to write a report, and then have students read one an-
otherõs reports using the 3-2-1 strategy.  

 Engaging Students with Text: The 3-2-1 Strategy.  The Reading Teacher, 2008 

Reading Strategy of  the Month 

Outlook Tip  

Ever get an e mail that requires a re-
sponse but you did not have time to 

reply that instant..  Try this  

Right Click on the flag next to the e-
mail message in your mailbox. 

Choose òAdd Reminders.ó Make sure 
the òReminderó Checkbox is selected. 

Choose the date and time to be re-

minded from the dropdown menus. 

Click OK. 

Math Assessment  

Reminders 
Upcoming Summative 

Unit Assessment Due 
Dates  
Reminders:   

Retest Scores:  Please 
use the Math Teacher Sum-
mary Report to submit 

your retesting scores to 
Michele W. 
Pinnacle:  Please enter 

your retest scores from 
the updated Measurement 
Topic Report that Michele 

W. provides for you. 

Spring Testing Schedule  

MSA ( Gr. 3 -5) March 16ñMarch 31  

MSA Sci  
(Gr 5)  

April 22 ñMay 12 

TN2  (Grade 2)  April 27 ñMay 1 

LAS Links 
(ESOL)  

April 1 ñApril 30  

mCLASS  May 11ñJune 5 

MAPð R May 4ñMay 29 

Grade Unit Due 

Date 

K 3 4/14  

1 3 3/2  

2 4A 3/11  

3 4 3/5  

4 4 4/24  

5 4 3/20  

6 3 3/25  

7 4 3/26  

Math News For March 
"The most powerful learning experiences often result from making mistakesó (author unknown) 
 As we strive to continuously improve our math instruction, we need to include a 
focus on error analysis. Helping students to understand how and where they ôwent wrongõ 

will help them develop a deeper understanding of the concepts (understand the 'whys') 
and as a result enhance learning and improve grades. 

 Take a look at the following responses to an equivalent fractions exercise. Is 
there a pattern to the errors? Are there any exceptions? Using this information, how 

would you help this student? Where 
would you begin?                   

 ~  ~  ~   
Stop by Karlynõs room to see more 

error pattern samples and/or to 
review your own papers. Teams can 
also schedule a planning session to 
examine student work samples. 
 

Error Patterns in Computation: Using Error Patterns to Improve Instruction  
Robert Ashlock, 2002 

Looking for strategies to work with your ESOL Students 

Try this link: 
http://www.montgomeryschoolsmd.org/curriculum/esol/elem/Differentiating%20Inst.pdf  


