Instructional Leadership Through Data-driven Decision-making


Action Plan

	School:    Glen Haven Elementary School 
Principal: Dr. Joanne B. Smith                     Date: September 27, 2005


	Student Achievement Need



	GHES’ ESOL students in grades 3 through 5 need to develop skills that will assist them in becoming more proficient in reading as measured by the state, county, formal and informal assessments.




	School Team Members

	GHES school team members will include:

Dr. Joanne B. Smith, Principal

Mr. Ryan Forkert, Assistant Principal

Mrs. Carolyn Tharpe-Robinson, Reading Specialist

Mrs. Yvette Napper, Staff Development Teacher

Mrs. Elizabeth White, Math Content Coach

Mrs. Beth Cygnarowicz, Counselor

Mrs. Cora Harriston, Resource

Mrs. Henrietta Green, Special Education

Mrs. Dianne Dyson, ESOL

Mrs. Theresa Barnes , ESOL

Ms. Allison Green, ESOL

Mrs. Dionna Ricks, Academic Support Teacher

Mrs. Elayne Glickman, IDA 




	Data Collection Questions
	Data Sources

	Student Achievement

1. How well did our third grade ESOL students perform on county assessment?

2. How well did our fourth and fifth grade ESOL students perform on county assessment?

3. What are the percent of ESOL students in the advance and proficient categories?
4. In which subtests on the norm-referenced achievement tests did ESOL students perform best?  Worst?

5. How do the scores of ESOL students compare to other students in the district?

6. What can we learn from the results for our ESOL students on the Idea Proficiency Tests (IPT)?

7. Are ESOL students able to use prefixes, suffixes, antonyms, etc. to understand word meaning?
8. How is reading fluency impacting ESOL students’ comprehension of text?

	MCPSAP

CTBS, MSA

MSA, Interims and Report Cards

MSA, CTBS

MSA, CTBS

IPT Assessment

Formative Assessments

Dibels, SDRT



	Instructional Quality

1. What instructional supports are in place for ESOL students who are not demonstrating proficiency?

2. How are the following skills being addressed for ESOL students:  

a) Language usage/mechanics

b) Vocabulary development

c) Work recognition

d) Comprehension

e) Responding to literature

f) Fluency

3. Are there effective pre-assessments, formative assessments and summative assessments that are being used to monitor ESOL students?

4. Do teachers have the materials and training to implement an effective ESOL program?

5. Are we instructing ESOL students on individual deficits?

6. Are teachers using the Voluntary State Curriculum (VSC) to plan instruction within the assessment limits for ESOL students?


	GHES Program Review

Assessment Results

Staff Development/Needs Assessment Survey

IPT Assessment 

Weekly lesson plans

	School Capacity

1. Is there a clear understanding of GHES’ goals in increasing the number of ESOL students demonstrating proficiency in Reading for the 2005-2006 school year?

2. Does collaboration exist among ESOL teachers and classroom teachers in analyzing ESOL students’ work?

3. Does the staff professional development reflect the achievement priority of ESOL students?

4. Is there a focus dialogue within school team and between school teams about the specific needs of ESOL students?

5. What resources are in place for ESOL students who are not making standards?

6. Are human resources allocated to support ESOL students’ specific achievement needs?

7. Which teachers need targeted training on strategies to help ESOL students be successful?

8. Are the paraeducators supporting ESOL students trained to support the deficit areas in reading?

9. How do the paraeducators receive the necessary direction from the professional staff in working with ESOL students?


	MSA, CTBS, and Quarterly Assessments

Staff Development Agendas

Staff Development Agendas

Staff Development Agendas

GHES Program Review

Master schedule

Staff Development/ Needs Assessment Survey

Monthly Training Agendas

Monthly Training Agendas

	Systemic Policies, Procedures and Programs

1. What systems will be implemented at GHES to target identified ESOL students in Grades 3-5?

2. What MCPS programs and systems are in place to support the ESOL students at GHES?

3. How will we disaggregate the MSA data to analyze individual ESOL students’ results?

4. What is the impact of the number of ESOL students scoring on the disaggregated results in grades 3-5?

5. What human and materials resources are available to support higher student achievement for ESOL students?


	GHES Programs

MCPS Programs

IMS

IMS, MSA Report Card

Administration, ESOL Office 


	Findings

	Student Achievement

1. Formative and standardized data indicate a weakness in general reading purposes and reading comprehension.

2. ESOL 2004-2005 student performance results:

           Grade 2 – CTBS Reading – 27.3%

                                                                       Basic     Proficient     Advance
           Grade 3 – MSA Reading -                   30.7%     62.5%            0.0%
           Grade 4 – MSA Reading –                  100%      0.0%              0.0%
           Grade 5 – MSA Reading -                   38.1%     47.6%            14.3%                      


	Instructional Quality

1. Professional and Supporting Staff allocation to specific grade level to support ESOL students.

2. Formal and informal observations occur by Administrators and Curriculum Team Members.

3. Teachers made assessments mirror MSA format.

4. Teachers are using curriculum maps, posting curriculum agenda objectives, using collaborative planning and BCRs.

	School Capacity

1. GHES Staff, Parents and Students focus on students’ achievement in reading in grades k-5. 

2. ESOL student performance is monitored and discussed in vertical and horizontal Team Meetings.

3. Curriculum Team, School Improvement Team, and Professional Learning Community Teams monitor the progress for ESOL students, and implement appropriate supports.

4. Parent Resource Room is used as a link to support ESOL parents.

5. Mandatory tutorial twice a week for ESOL students.

6.  P.T.A. and Staff Members actively recruiting ESOL students’ participation in the George B. Thomas Saturday School at Einstein High School.



	Systemic Policies, Procedures and Programs

1. Parent Resource Room is used as a link to support ESOL parents.

2. Mandatory tutorial twice a week for ESOL students.

3. Montgomery College Interns support for ESOL students in Kindergarten and LAD (Kgn.- 1).

4. The use of disaggregated MSA data to provide the appropriate placement of student’ instructional programs and groupings.




	Additional Data Collection Questions
	Data Sources

	Student Achievement

· How many ESOL students are in Horizons Reading Program?
· How many ESOL students are in Corrective Reading?
· Which classes have the greatest numbers of ESOL students and what are the student’s levels?

	-Classroom Teachers
Horizons Assessment Data
-Corrective Reading Assessment Data

-ESOL Teachers/IMS

	Instructional Quality

· What instructional supports are in place for ESOL students who are not demonstrating proficiency in Reading?

· Do teachers know the accommodations for each of their ESOL students?


	-Enhanced staffing per grade level, para and professional staff,

-Ruth Rales,

-ESOL Classes,

-Corrective Reading,

-Horizons,

-Read to Hoops and,

-Mandatory Homework Club

-ELL Plan,

-IEP and,

-Quarterly Surveys



	School Capacity

· What percent of ESOL students are also receiving special education services?

· How are the academic performances of students of parents, who are using the Parent Resource Room, compare to those who do not?
	-IEP, 
-ELL plan and,

-Disaggregate data from MSA

-Parent Resource Logs,

-Pre and Post Reading Assessments,

-DRA,

-SDRT,

-MAPR, 

-MSA and,

-IPT



	Systemic Policies, Procedures, and Programs

· What can we do to increase the participation of ESOL students in the academic after school programs?

· Are there free summer programs (including transportation) to support ESOL students?

· How can we establish a free summer program for our ESOL students and students at risk?

· Is literacy supported in the homes of ESOL students?

· Are teachers provided with the correct tools to link communication between parents and teachers?
	-After school enrollment 2004-2005
-ESOL Office; Summer School Office

-Research available grants

-Survey

-Survey


	Additional Findings

	Student Achievement

· Seven ESOL 3rd grade students are enrolled in the Horizons Reading Program.
· 10/26 or 38% of fourth and fifth grade ESOL students will receive SRA Corrective Reading instruction.
· The greatest numbers of ESOL students are concentrated in the primary grades.
· The highest number of students are in the following classes:

Pre -K: 27 students (12 beginning and 15 intermediate)

Kdg.: Yanoski - 8 students (6 beginning and 2 intermediate)

Gr. 1: Phillips - 9 students (1 intermediate 8 advance)

Gr. 2: Park- 3 students (3 advance)

Gr. 3: Smith- 5 students (1 beginning, 3 intermediate and 1 advance)

Gr. 4: Gilmore -4 students (1 intermediate and 3 advance)

          Sukenik/Ellis – 4 students ( 1 beginning and 3 advance)

Gr. 5: Peddycord – 5 students (2 intermediate and 3 advance)

          Lichter – 5 students ( 3 beginning and 2 advance)
· Mandatory Homework Club for ESOL students.

· Additional staff is assigned to support classes that are heavily impacted with ESOL students.

	Instructional Quality

· Enhanced staffing to support ESOL students
· Use of Unit Extensions and ELL Recommendations form MCPS Instructional Guides
· Implementation of Horizons and Corrective Reading Programs
· Plug-in and Pull-out Instructional Models for ESOL
· Use of Supplemental Reading Programs such as RIF, Read to Hoops, and the Ruth Rales Tutorial Program

· 70% of teachers in grades 3 through 5 are not aware of ESOL students accommodations and therefore do not use them on a daily basis.



	School Capacity

· 11/37 or approximately 1/3 of current ESOL students receive both ESOL and Special Education services.
· Compare the reading performance of ESOL students in grades 3, 4, and 5 whose parents consistently use the Parent Resource Room to those students whose parents do not access the Resource Room with the use of quarterly report cards and MAPR results.

	Systemic Policies, Procedures and Programs

· Parents of ESOL students are not available to participate and support the ESOL student’s academic program.
· Instruction is predominantly auditory; visual and kinesthetic supports are limited.


Three Questions -

· What do these data tell us?

· What do these data not tell us?

· What else do we need to know?
	Root Cause(s)

	1. 3rd grade teachers and ESOL teachers are addressing much of what the Horizons program offers during regular instruction.  As a result, there are a limited number of students in the Horizons program.
2. A large component of the SRA Corrective Reading Program focuses on decoding and fluency.  Many intermediate and advance ESOL students have mastered these skills but lack the ability to comprehend.
3. Most ESOL students do not speak English in their homes and are not immersed in the English language until they enter school.  As a result, the majority of the ESOL students are in the primary grades.
4. ESOL students have difficulty with fluency and using general reading strategies that negatively impact their skill and ability in understanding literary and informational tests (reading comprehension).
5. General education teachers have not had explicit guidelines, training or support in consistently identifying and implementing ESOL accommodations.
6. Language variances frequently interfere with learning acquisition. 

7. Inability of parents to access the Resource Room during the school day. 

8. Lack of transportation, funding, staffing 

9. Lack of training for teachers in ESOL strategies; language acquisition



	Intervention(s) for Root Cause(s)

	Root Cause # 1,  #2, and #5
Intervention(s)

· Provide additional training and strategies for faculty and staff with a focus on ESOL students and comprehension.
· Provide literacy incentive and intervention programs for ESOL students.
Root Cause # 3

Intervention(s)

· Assign additional staff members to support classes with the highest concentration of ESOL students
· Provide Reading incentive and intervention programs for ESOL students.

Root Cause # 4, and #7
Intervention(s)

· Work with both ESOL Parent Outreach Specialist and Parent Community Coordinator to support parent involvement activities and increase parent participation in ESOL students’ education.
· All communication home translated into Spanish prior to being sent home (when possible, Chinese and Vietnamese)
· ESOL parent survey to identity how Glen Haven can best support communication between home and school.
· Connect-Ed – Web Based Outreach
· Work with ESOL Parent Outreach Specialist and Parent Community Coordinators to increase parental involvement of Non-English speaking parents

· Train parents in strategies that promote literacy in the home

· Provide a designated phone line with an automated message for non-English speaking parents.  This message would give parents information on school related events and be updated on a regular basis.
Root Cause # 5 and #8
Intervention(s)

· Investigate grants proposals
· Determine PTA funding availability
· Pursue acceptable volunteer support
Root Cause # 6 and #9
Intervention(s)

· Provide teacher training in ESOL strategies and language acquisition
· Explore co-teaching opportunities



	Measurement and Evidence of Success

	· Our Goal is to support students in all subgroups to develop skills that will assist them in becoming more proficient in reading as measured by the state, county, formal and informal assessments.
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