APPENDIX A

Teacher Evaluation Performance Standards, Performance Criteria, and Descriptive Examples

	The six performance standards are defined and further supported by performance criteria.  Descriptive examples of what a teacher might be doing in order to meet a specific standard are provided.  The purpose of the examples is to create a sample picture of what teaching looks like when it meets and when it does not meet the MCPS performance standards.  These examples are not provided to suggest that every teacher is expected to be doing all or everything that is described in either column.  These examples can serve as a template against which to compare a teacher’s overall performance on the six performance standards.  They are not intended to isolate teaching strategies or behaviors in a checklist for assigning a numerical rating to teaching.  They define a range of behaviors and provide examples and indicators.  The examples that are provided are intentionally designed to reflect a high standard of performance.


Standard I: Teachers are committed to students and their learning.  

Performance Criteria 

A. The teacher acts on the belief that every student can learn and that all can master a challenging curriculum with appropriate accommodations. 

B. 
The teacher sets quantifiable learning outcomes for students and holds the students and themselves accountable for meeting those objectives. 

C. 
The teacher produces measurable growth in student achievement toward goals he/she has set on systemwide accountability measures. 

D. 
The teacher recognizes individual differences in his/her students and adjusts his/her practices accordingly. 

E. 
The teacher understands how students develop and learn. 

F. 
The teacher extends his/her mission beyond the academic growth of students.

Examples of evidence of beliefs, commitment, and tenacity
The teacher ....

	Meets standard
	Below standard

	holds all students to high standards and expectations, regardless of differences such as racial/ethnic group membership, gender, disabilities,  socioeconomic background, or prior educational background and achievement
	does not hold all students to high standards and expectations 

	plans and delivers lessons that challenge students without overwhelming them
	delivers lessons that bore or frustrate students

	sends these key messages to students through instructional practices and interactive behavior:

a)  This is important.

b)  You can do it.

c)  I won’t give up on you.

d)  Effective effort leads to achievement.
	gives students the message that they are not all capable of learning a challenging curriculum


Standard I: Teachers are committed to students and their learning.  

	teaches students strategies for exerting effective effort, e.g. time management, study skills, knowledge, and use of resources including teacher, family, and peers
	assumes that students know strategies for exerting effective effort and does not discuss or directly instruct students in these strategies

	motivates and inspires in all students the willingness to learn, self-confidence, and/or perseverance
	shows little or no concern for and/or discourages students’ willingness to learn, self-confidence, or perseverance

	encourages students to challenge themselves for personal growth in academic, vocational, arts, and extracurricular areas
	does not encourage students to challenge themselves for personal growth in academic, vocational, arts, and other extracurricular areas

	promotes students’ social and emotional development
	ignores students’ social and emotional skill development

	encourages students to set their own academic, social, and extracurricular goals 
	does not involve students in academic, social, and extracurricular goal-setting 

	teaches students to reflect on and to apply standards and criteria to their work
	does not give students the information they need to evaluate their own work

	provides prompt and specific feedback to students on their work and progress toward goals
	does not provide prompt and/or specific feedback to students on their work and progress toward goals

	takes responsibility for academic growth and achievement of all students
	takes the approach that says:  “I taught it.  If they didn’t learn it, it’s their fault”

	provides opportunities for students to receive individual support as needed; perseveres in outreach to students 
	does not provide opportunities for individual support to students

	uses different instructional strategies when students do not meet objectives
	does not modify instructional strategies when students do not meet objectives 

	uses differentiated activities and assignments that reflect high standards for all students
	uses assignments and activities that do not reflect high standards for all students OR does not differentiate assignments and activities


	shows students how differentiated assignments and learning activities are to assist them in meeting high standards
	communicates to students that a differentiated assignment means a lack of the teacher’s confidence in student ability to meet high standards

	demonstrates/models sensitivity to all students; treats all students respectfully and equitably


	does not demonstrate/model sensitivity to all students;  does not treat all students respectfully and equitably

	uses research and other information on students’ developmental stages and how students think and learn in planning instruction
	uses instructional practices that do not reflect research and other information on students’ developmental stages and how students think and learn in planning instruction


Standard II: Teachers know the subjects they teach and how to teach those subjects to students.

Performance Criteria

A. 
The teacher understands the content of his/her subject area(s) and how knowledge in his/her subject field is created, organized, and linked to other disciplines. 

B. 
The teacher demonstrates subject area knowledge and conveys his/her knowledge clearly to students. 

C.
The teacher generates multiple paths to knowledge.

D.
The teacher uses comprehensive planning skills to design effective instruction focused on student mastery of curriculum goals.

Examples of evidence of knowledge, planning skills, and successful instruction
The teacher ....

	Meets standard
	Below standard

	displays deep and broad content knowledge in his/her field(s)  


	gives incorrect or insufficient information; does not correct student content errors; omits critical content from instruction

	teaches the curriculum for his/her grade level(s) and subject(s) as defined by Maryland and MCPS curriculum standards 
	does not teach the curriculum for his/her grade level(s) and subject(s) as defined by Maryland and MCPS curriculum standards

	plans for the year, semester, marking period, unit, and day; includes all curricular goals with appropriate sequencing and time allocation
	plans lessons that do not include, sequence, and balance all curricular goals

	plans instruction in specific thinking skills and learning experiences that require student use of those skills 
	does not plan direct instruction in specific thinking skills; plans instruction that does not require students to use thinking skills beyond factual recall and basic comprehension

	provides clear explanations 
	provides explanations that are limited, vague, or lack coherence

	asks questions appropriate to the mastery objective 
	asks questions that are not appropriate to the mastery objective

	requires students to support their responses with evidence 
	accepts minimal student responses; does not probe for support or justification of responses 

	anticipates student misconceptions, difficulties, and confusion and adjusts instruction accordingly  
	delivers lessons without consideration of  possible student misconceptions, difficulties, and confusion 

	identifies and uses a variety of sources of information within his/her subject(s)  
	uses a limited variety of sources of information within his/her subject(s)

	teaches students how to access information about a subject from multiple sources 
	does not teach students how to access multiple sources of information

	models and teaches a variety of organizational strategies to link ideas and develop understanding 
	does not use or teach a variety of organizational strategies


	models and teaches a variety of research strategies 
	does not teach research strategies 


Standard II: Teachers know the subjects they teach and how to teach those subjects to students.

	provides appropriate opportunities for divergent thinking 
	does not allow disagreement or different views 

	models and teaches students a variety of ways to share their learning  
	does not give students an opportunity to share  their learning  

	uses research and other information on students’ developmental stages and how students think and learn in planning instruction 
	uses instructional practices that do not reflect research on students’ developmental stages and how students think and learn 


	assigns homework, papers, projects, and other out-of-class activities that are extensions of classroom instruction
	assigns homework, papers, projects, and other out-of-class activities that are not useful or relevant 

	plans lessons that focus on mastery objectives and communicates those objectives to students  
	plans lessons that focus only on coverage or activities


	pre-assesses (formally and/or informally) student knowledge and skills in order to plan instruction  
	does not pre-assess student knowledge and skills 

	plans learning activities that are appropriately matched to curricular goals  
	plans learning activities that do not align with curricular goals

	plans activities that create links between students’ prior understanding and new knowledge 
	fails to link instruction to students’ prior knowledge 

	consults with colleagues (in or outside the building) to develop lessons or units
	plans only in isolation; never collaborates with colleagues in planning

	identifies the appropriate criteria for students’ demonstration of understanding of curricular objectives and communicates them explicitly 
	does not identify criteria for successful completion of the objective and/or does not clearly communicate the criteria to students

	uses strategies that apply to a variety of learning styles 
	uses one type of strategy that applies to one learning style

	checks for understanding in a variety of ways and modifies instruction to meet student needs 
	rarely or never checks for understanding 


	provides opportunities for students to summarize/reflect on what they have learned, articulate why it is important, and extend their thinking 
	provides few or no opportunities for students to summarize/reflect on what they have learned, articulate why it is important, and extend their thinking 

	uses instructional materials that reflect diversity and emphasize the commonality of all people  
	uses instructional materials that do not reflect diversity or emphasize the commonality of all people  

	uses a variety of appropriate instructional materials, including technology 
	does not use a variety of appropriate instructional materials

	integrates a variety of technology tools and applications into instructional design and implementation
	integrates few or no technology tools and applications into instructional design and implementation

	provides lessons that relate to daily life and are relevant to students; links learning to real-life applications 
	does not relate lessons to students’ daily life or  to real-life applications 


	plans for flexible student grouping to maximize student learning 
	provides only whole-class instruction or keeps students in same inflexible groups for instruction


Standard III: Teachers are responsible for establishing and managing student learning in a positive learning environment. 

Performance Criteria

A. 
The teacher creates a classroom climate that promotes openness, mutual respect, support, and inquiry. 

B. 
The teacher creates an organized classroom that maximizes engaged student learning time.

C. 
The teacher establishes and maintains respectful, productive partnerships with families in support of student learning and well-being. 

D. 
The teacher orchestrates learning in a variety of settings. 

E. The teacher involves all students in meaningful learning activities.

Examples of evidence of positive climate, management, and family partnerships
The teacher ....

	Meets standard
	Below standard

	creates a classroom atmosphere that fosters students using each other as sources of knowledge, listening to, and showing respect for others’ contributions 
	discourages students from using each other as sources of knowledge;  does not model or promote listening to and showing respect for others’ contributions

	communicates the following messages: 

You can do it

Effective effort leads to achievement 
	gives students the message that they are not all capable of learning a challenging curriculum

	promotes positive interpersonal relationships among students 
	does not promote positive interpersonal relationships among students

	builds positive interpersonal relationships with students 
	does not build positive interpersonal relationships with students 

	encourages all students to participate in class discussions and to take risks in the learning process
	does not encourage all students to participate in class discussions and/or to take risks in the learning process


	designs a classroom rich in multicultural resources; creates les​sons that incorporate these resources; works with media specialist and other resources/experts to obtain multicultural resources 
	uses few multicultural resources; makes no effort to obtain multicultural resources

	involves students in setting classroom standards 
	sets most or all classroom standards without student input

	uses a repertoire of strategies matched to student needs to avoid and/or address behavior problems 
	fails to anticipate and/or appropriately address behavior problems

	establishes routines to meet group/individual needs and to maximize engaged student learning time  
	establishes no routines or establishes inflexible routines that do not  meet group/individual needs 

	maximizes engaged student learning time by appropriately pacing lessons, making seamless transitions,  having materials ready and organized, etc.  
	wastes learning time by not appropriately pacing lessons, failing to make smooth transitions or not having materials ready  

	creates a classroom atmosphere for students and families in which all are welcomed and valued 
	creates a classroom atmosphere for students and families in which all do not feel welcomed and valued 

	solicits/uses information from families about their children’s learning style, strengths, and needs 
	does not solicit or use information from families about their children’s learning style, strengths, and needs


	communi​cates academic and/or behavioral concerns to families in order to develop collaborative solutions 
	does not communicate academic and/or behavioral concerns to families in order to develop collaborative solutions

	communicates positive and/or negative feedback to families in a timely manner  
	limits feedback to the negative; does not provide feedback in a timely manner

	communicates (tele​phone calls, interim reports,  notes, conferences with family members, etc.) with families and responds to concerns 
	fails to communicate with families

	provides opportunities for students to work positively and productively with others in a variety of groupings 


	provides limited or no opportunities for students to work positively and productively with others; consistently designs lessons that are centered on the teacher 

	uses a variety of instructional groupings appropriate to learning goals 


	uses little variety of instructional groupings or instructional groupings  inappropriate to learning goals

	arranges space, equipment, and materials to support instruction 
	does not arrange space, equipment, and/or materials to support instruction

	arranges space, equipment, and materials to accommodate the needs of all students 
	allows the use of equipment, materials and/or the arrangement of furniture to inhibit engagement in learning.

	extends the learning environment beyond the classroom to include the media center, computer lab, community, etc.  
	does not use resources beyond the textbook

	uses activities that are based on meaningful content  
	uses activities that are not meaningful to students


Standard IV: Teachers continually assess student progress, analyze the results, and adapt instruction to improve student achievement.

Performance Criteria

A. The teacher uses a variety of formal and informal assessment techniques.

B. The teacher analyzes student information and results and plans instruction accordingly.

Examples of evidence of assessment, analysis, and adaptation of instruction
The teacher ....

	Meets standard
	Below standard

	gathers data about student performance and other relevant information from a variety of sources: previous teachers, guidance counselor, other staff, records, etc.; shares data with students’ subsequent teachers and other staff  
	gathers little or no data about student’s previous performance; does not share data with students’ subsequent teachers and other staff  

	uses a variety of formal and informal assessment formats and techniques 
	uses a limited or no variety of formal and informal assessment formats and/or techniques

	makes adjustments to assessment to meet the needs of stu​dents with differing learning styles or special needs  


	makes few or no adjustments to assessment to meet the needs of stu​dents with differing learning styles or special needs; assesses all students in the same way


	develops and communicates clear criteria for success for student work; uses models, rubrics, exemplars/anchor papers, etc. 
	does not communicate clear criteria for success for student work; does not use models, rubrics, exemplars/anchor papers, etc.

	assesses student progress before instruction (pre-assessment), during instruction (formative assessment), and after instruction (summative assessment)  
	assesses student progress infrequently or only at the end of instruction

	develops and uses a clearly defined grading system that is consistent with the MCPS Grading and Reporting Policy and Regulations  
	does not use a clearly defined grading system or uses a grading system that is inconsistent with the MCPS Grading and Reporting Policy and Regulations 

	maintains clear and accurate records of student performance  
	maintains no records of student performance; maintains records of student performance that are inaccurate, illegible, out of date, incomplete, etc.

	informs students and families of student progress on a regular basis  
	fails to inform students and families of student progress

	uses assessment data to ensure that every student is  progressing toward state, local, and school system standards  
	does not use assessment data to analyze student progress  

	analyzes data about student performance and other relevant information and plans instruction accordingly 
	does not analyze and use data about student performance and other relevant information to plan instruction 


	adapts instruction based on assessment information; reteaches using different strategies when assessment indicates lack of mastery 
	does not adapt instruction based on assessment information; moves forward in the curriculum despite evidence of students’ lack of mastery


Standard V: Teachers are committed to continuous improvement and professional development.

Performance Criteria

A. The teacher continually reflects upon his/her practice in promoting student learning and adjusts instruction accordingly.

B. The teacher draws upon educational research and research-based strategies in planning instructional content and delivery.

C.  The teacher is an active member of professional learning communities.
Examples of evidence of reflection and collaboration for personal growth

The teacher ....

	Meets standard
	Below standard

	reflects on own strengths and weaknesses and modifies instruction accordingly 
	does not reflect on the effectiveness of their instructional practice

	develops a professional development plan (PDP); implements strategies that support PDP outcomes 
	does not develop a professional development plan (PDP); does not implement strategies that support PDP outcomes

	develops and maintains a portfolio or other means of assembling evidence of meeting evaluation standards 
	assembles little or no evidence of meeting evaluation standards

	analyzes the success of efforts undertaken during the professional growth years of the cycle; initiates reflective conversations with PDP support team, other peers, staff development teacher (SDT), or supervisory staff 
	does not use the evaluation year to analyze the success of efforts undertaken during the professional growth years of the cycle; does not initiate reflective conversations with PDP support team, other peers, staff development teacher (SDT), or supervisory staff 


	participates in workshops, conferences, activities sponsored by professional organizations, etc.; brings ideas back to the school and tries them in own instructional practice 
	never participates in workshops, conferences, activities sponsored by professional organizations, etc.

	reviews current research; uses current research as a foundation for planning instructional content and delivery
	does not review or use current research as a foundation for planning instructional content and delivery

	appropriately modifies instruction based on solicited and unsolicited feedback from students and parents/guardians 
	does not solicit feedback from students and parents/guardians; does not act on any feedback, whether solicited or unsolicited

	appropriately modifies instruction based on feedback from formal and informal observations 
	does not modify instruction based on feedback from formal and informal observations

	engages in peer visits and reflection  
	completes a full multi-year evaluation cycle without engaging in peer visitation with reflection

	examines student work with colleagues to analyze and adjust instruction 
	does not work with colleagues to analyze student work 


Standard V: Teachers are committed to continuous improvement and professional development.

	supports vertical teaming efforts 
	does not support vertical teaming efforts even when time is provided


	shares materials and experiences with colleagues; plans, evaluates, and reflects with colleagues on lessons 
	does not share materials and experiences with colleagues; does not plan, evaluate, or reflect with colleagues on lessons 

	actively participates in own informal and formal feedback conversations by analyzing teacher and student behaviors and making appropriate comments, questions, and suggestions for improvement
	participates passively, defensively, or reluctantly in own informal and formal feedback conversations; makes few or no comments or suggestions related to improving instruction

	seeks the support of colleagues and is open to applying advice or suggestions 
	does not accept the support of colleagues 


Standard VI: Teachers exhibit a high degree of professionalism.

Performance Criteria

A. The teacher understands and supports the vision of the school system.

B. The teacher views him/herself as a leader in the educational community.

C. The teacher contributes to the smooth functioning of the school environment.

Examples of evidence of leadership, professionalism, and routines

The teacher ....

	Meets standard
	Below standard

	uses practices and procedures that align with MCPS vision, goals, policies, and regulations  
	uses practices and procedures that are inconsistent with MCPS vision, goals, policies, and regulations

	works with colleagues to analyze school needs and identify and implement strategies for school improvement and to support the mission of the school system 
	does not participate in school improvement planning and implementation 

	participates in and/or takes a leadership role in professional development activities, committees, or school-level decision making (i.e., Faculty Administration Collaboration Committees) 
	does not participate in required professional development or leadership activities within the school   

	participates in system-based representative structures (Council on Teaching and Learning, Council on Instruction or district wide work groups) and professional organizations
	does not use appropriate avenues for expressing professional concerns

	engages in dialogue, problem solving, planning, or curricular improvement with other teachers in the same grade level or subject discipline within the school or across the district
	does not respond to opportunities for dialogue or collaborative work with teachers in the same subject or grade level

	serves as a formal or informal mentor to others  
	seldom dialogues with colleagues about teaching  


	represents the school well when dealing with students, parents, and other members of the community  
	does not represent the school well when dealing with students, parents, and other members of the community

	interacts in a respectful manner with all members of the school community   
	shows a lack of respect or professional courtesy to some members of the school community

	participates in development and implementation of local school improvement goals 
	does not participate in development and implementation of local school improvement goals

	develops and teaches objectives that reflect local school improvement goals 
	does not teach objectives consistent with local school improvement goals


Standard VI: Teachers exhibit a high degree of professionalism.

	establishes classroom standards and policies that are consistent with school-wide policies  
	establishes classroom standards and policies that are inconsistent with school-wide policies

	participates in setting goals and implementing school-wide plans for student behavior management  
	does not participate in setting goals and/or implementing school-wide plans for student behavior management  

	sponsors, actively participates in, and/or supports student extracurricular and/or co-curricular activities such as clubs, teams, cultural productions, etc. 
	does not participate in or support any student extracurricular activities 

	participates in required staff, team, committee, department meetings, and parent conferences  
	frequently misses or arrives late to meetings or conferences  

	performs required nonclassroom school duties such as hall monitoring, bus monitoring, chaperoning  
	is late for or is absent from required nonclassroom school duties  

	regularly monitors student behavior beyond the classroom and reinforces appro​priate student behavior  
	does not address student behavior beyond the classroom 

	reports discipline or other problems to the administration in a timely manner after making appropriate attempts to solve problematic classroom situations   
	frequently refers students for disciplinary action without adequate cause or documentation; does not take responsibility for  attempting to solve problems

	meets professional obligations in a timely fashion (e.g., submits paperwork, reports, and responses to requests for information on time)  
	does not meet professional obligations in a timely fashion; does not submit paperwork 

	attends work regularly, arrives at work on time, and does not leave before the end of the defined work day  
	is frequently absent, arrives at work late, and/or leaves before the end of the defined work day


	starts and ends class on time  
	does not start and/or end class on time 

	leaves well-planned lessons when absent  
	leaves poor or no lesson plans when absent  

	provides data and feedback about student progress for course placement, parent conferences, Educational Management Team (EMT), meetings, annual reviews, etc., as requested and in a timely manner 
	provides little or no data and feedback about student progress for course placement, parent conferences, Educational Management Team (EMT), meetings, or annual reviews, does not provide data and feedback in a timely manner
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