Sample Claims for an Observation

MANAGEMENT

Routines

· Ms. Teacher had effective routines in place in her classroom.

· Ms. Teacher’s classroom was in need of several routines to help  

      manage classroom productivity.

(  Although Ms. Teacher had previously established routines for the class, they were not consistently enforced. 

Attention

· Ms. Teacher kept her student’s attention through a variety of appropriately matched moves.

· Ms. Teacher repeatedly used the same desisting moves in an unsuccessful attempt to gain student attention. 

(  Ms. Teacher showed evidence of growth in her repertoire for maintaining student attention. 

Momentum

· Ms. Teacher maintained the smooth flow of events in her classroom.

(Sub-claims may include: provisioning, overlapping, fillers, handling intrusions, lesson flexibility, giving notice, subdividing, anticipating blocks to momentum.)

· Ms.Teacher’s lesson did not have the necessary momentum to complete her plan. (Sub-claims may offer evidence such as: She was not provisioned with needed materials; she did not plan a needed filler for those who finished early; she did not subdivide groups so there were traffic jams on the way to the wall map, etc.) 

(  Ms. Teacher demonstrated some strategies for momentum, but needed others to make the lesson run smoothly. 

CLARITY

I.  FRAMING THE LEARNING

1. Framing: In the Beginning: 

· Ms. Teacher framed the learning in a way that made clear to students what they were learning, how and why they were learning it, and how they could be successful on the day’s assessment. (Sub-claims here may include: big idea/essential question, reason for the activity, reason its worthwhile, criteria for success.) 

· Ms. Teacher assigned a student project, but offered no rubric or criteria for success to guide students. (This type of claim would need to be validated in the post-conference)

(  Using feedback from our conference of 3-19-08, Ms. Teacher assigned student work with an accompanying rubric for student self-assessment. 

2. Getting Ready for Instruction

· To see what students already knew about the various genre, Ms. Teacher activated student learning for each chunk of her instruction.

· Ms. Teacher did not use available pre-assessment data to structure effectively balanced cooperative learning groups.  (Reflection from the post-conference could also support this type of claim.)

(  Ms. Teacher showed growth in this lesson for anticipating student confusion, handling some of it before students began their lab work. 

II. PRESENTING INFORMATION

3. Explanatory Devices

· Ms. Teacher used a variety of explanatory devices to offer visual support of her explanation of photosynthesis. (Sub-claims may include:  highlighting important information, diagrams, pictures/pictographs, charts, Promethean/white board, overhead, video, physical models, etc.)

· Ms. Teacher neglected to translate difficult terms into simpler language for students who were unfamiliar with them.  

(  With some success, Ms. Teacher experimented with new technologies that were the subject of a recent professional development training. 

4. Speech 

· Ms. Teacher used her voice strategically help students understand the different characters, times, and settings, of the complex story.

· Ms. Teacher’s speech could not be understood by her students.  

(  Ms. Teacher has worked carefully since the last observation to match her speech to the classroom setting and to model the content standards she teaches. 

III. CREATING MENTAL ENGAGEMENT

5. Explicitness

· Ms. Teacher was explicit about the necessary steps in directions for the research project.

· Ms. Teacher missed the opportunity to explain the mythological references to students.  

(  While Ms. Teacher was explicit in indicating the mythological references in the text, she stopped short of explaining their meanings to students. 

6. Making Cognitive Connections

·  Ms. Teacher engaged students by having them compare and contrast the two cultures under study. 

· Ms. Teacher’s transitions did not provide sufficient time or signals for students to move from one activity to the next. 

(  While Ms. Teacher attempted to show resemblance between factoring with binomicals and factoring with trinomials, her explanation was incomplete. . 

IV. GETTING INSIDE STUDENTS’ HEADS

7. Checking for Understanding

·  Ms. Teacher checked for student understanding throughout the class by pushing students to give their answer and their justification for it. 

· Ms. Teacher checked for understanding, but never moved students beyond the recall level in her questioning. 

(  While Ms. Teacher checked by “dip-sticking,” she used only the thumbs up, thumbs down strategy to do so. 

8. Unscrambling confusion

·  When students expressed confusion, Ms. Teacher took the time to unscramble it until students “got it.”

· Ms. Teacher missed the opportunity to unscramble confusion as she circulated the room. 

(  While Ms. Teacher attempted to unscramble confusion about a step she had modeled, she repeated her error later, further confusing students.  

9. Making Thinking Visible

· Ms. Teacher ensured student thinking would be visible by structuring interactive problem-solving groups.

· Ms. Teacher had no structures to student thinking visible, instead calling for just the answer in the homework and class work review. 

(  While Ms. Teacher called for students to verbalize their thinking about the text, she missed the opportunity to have students justify or support their answer with the text.  

V. CONSOLIDATING & ANCHORING LEARNING

10. Summarizing
· Ms. Teacher provided opportunities for students to summarize their learning multiple times during and at the end of instruction.

· Ms. Teacher missed the opportunity to allow students to summarize their understanding either during or at the end of the lesson.  

(  In slight improvement over prior observations, Ms. Teacher provided students with a summary, but one that she alone articulated.   

PRINCIPLES OF LEARNING  (See Potential List)

· Ms. Teacher incorporated two principles of learning into her lesson—concrete-semi-concrete-abstract and isolation of critical attributes. 

· Ms. Teacher missed the opportunity to allow for two needed principles of learning--active participation and practice—as students learned about extrapolation. 

(  Ms. Teacher showed limited growth in matching the appropriate degree of guidance to her honors students. 

MODELS OF TEACHING

·  Ms. Teacher used the inquiry and constructivist model of teaching to capture   her students interest and keep them fully engaged in the investigation.

· Ms. Teacher did not provide students with the needed direct instruction on how to construct and revise their poems. 
(  Ms. Teacher has begun to vary the direct instruction model observed in all prior observations to incorporate other teaching models that better match this group of students. 
MOTIVATION

CLASS CLIMATE

· Ms. Teacher used several strategies to build a productive environment for learning. (Sub-claims may include: building community, encouraging risk-taking and confidence, developing ownership and control by students.)

· Ms. Teacher engages in the type of public interactions with students that do not set a climate conducive to risk-taking or building confidence. 
(  Ms. Teacher has reduced her use of public humiliation, but still maintains sarcasm as a routine practice. 
PERSONAL RELATIONSHIP BUILDING

· Ms. Teacher demonstrated exemplary strategies for letting her students know they are valued.

· Ms. Teacher missed the opportunity to model respect for students who do not exhibit it. 
(  Ms. Teacher has begun to balance business with personal relationship building by seeking to know her students personal interests and bringing these into the class.
STANDARDS/ EXPECTATIONS

· Ms. Teacher communicated her standards in several areas. (Sub-claims may include: quality/quantity of work, study habits and work procedures, interpersonal behaviors, or business and housekeeping routines.)  OR…

·  Ms. Teacher set high expectations by communicating the four key messages in her interactions with students. 

· Ms. Teacher missed the opportunity to stick with students after she called on them. 
(  Ms. Teacher has begun to move beyond empty praise to provide her students with feedback they can use to self-adjust their work.
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ICON KEY:


Positive Claim





Claim for Continuous Improvement





(  Inconsistency or Growth Claim











Note: The following claims are not intended for cut-and-paste use, but serve as an example of what a claim might sound like given a specific context.  


