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The Instructional Procedure for Guided Reading 

The instructional procedure for guided reading includes the following:

· Familiar Reading (2 minutes)

· Fluent Writing (1-2 minutes)

· Guided Reading (Approximately 15 minutes)

· Interactive Writing or Word Work (Approximately 10 minutes)

· Follow-up Work (Assigned as needed)

Familiar Reading:  Students read previously read books for a warm-up. During this time, the teacher can take a running record on one student from yesterday’s guided reading.

Fluent Writing: Students need to read and write high frequency words fluently and automatically.  This allows them to focus on decoding unknown words in reading and writing.  During fluent writing, students practice writing high frequency words needed for reading the text using white boards.  Letter formation also can be addressed.  

GUIDED READING

Before Reading

Set the Purpose:  The teacher explicitly tells students the strategy they will focus on during guided reading.  

Book Introduction:  The book introduction addresses the three cues: meaning, visual, and structure.

· Meaning cue - The teacher shows the book, tells the title, and gives the meaning statement that represents the gist or summary of the book.

· Visual and Structure cues  – The teacher takes the students on a picture walk, a teacher led conversation about what is happening in the story, and addresses the visual (graphophonics) and structure (language structure or semantics) cues that would be challenging for the student.
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During Reading

Guided Practice:  Students read softly and the teacher listens. The teacher uses the Pause, Prompt, Praise (3 PPP’s) strategy.  When a student encounters an unfamiliar word, the teacher pauses to allow the student to use previously taught strategies to read the word. If the student is not successful, the teacher prompts the student to correct the error.  Praise is used appropriately, either when a student notices an error or correctly uses a strategy.

After Reading

Return to Purpose and Strategy Focus:  The teacher restates the reading purpose and strategy focus and asks students how it worked for them.  

Discuss the Story or Text:  Through retelling or asking stance questions, the teacher checks for comprehension.

Interactive Writing: Interactive writing is writing that is done for the purpose of rereading.  The teacher and the student share the pen to compose a message.  It provides the opportunity to explore spelling by using strategies good spellers use when writing. By reflecting on the reading and writing processes, it encourages successful reading and writing.  The teacher coaches students to verbalize the strategies used when reading and writing.

Phonics/Word Work:  Instruction in phonics helps students to apply letter/sound knowledge to read words in context and in isolation and to write words using approximate spelling. Visual information (letter/sound association) is one of the ways readers problem-solve unfamiliar words. Students also must be taught to cross-check for meaning and grammatical structure when reading unfamiliar words in context.  The focus for phonics instruction is determined by reviewing student’s writing samples and by analyzing a running record.

Follow-up Work As Needed: Follow-up work can be assigned in these areas:

· Rereading – Buddy reading

· Constructing a cut-up sentence from interactive writing

· Responding to text to check for understanding

· Phonics/word work


Reflection:  What is the strategy focus for the early emergent group?

· The strategy focus for the early emergent group is using the visual cues of beginning and ending sounds to predict unknown words.  Students must use this strategy along with meaning and structure cues. 
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Model Lesson ~ Familiar Reading: The students reread the book, The Little Chimp.  During this time, the teacher takes a running record on one student. In this way, the teacher can take a running record on each student in a group during the course of a week.

Reflection:   What is the purpose of a running record?

· Observe and record student’s oral reading

· Assess reading level for grouping decisions

· Assess reading behaviors and strategies

· Determine reading level for grading and reporting

· Determine ongoing progress

Model Lesson ~ Fluent Writing: The teacher selects the word saw, a high frequency word that will appear in the text the students are going to read during guided reading.  

GUIDED READING 

 Before Reading

Model Lesson ~ Set the Purpose:  Jamie tells the students they will use the beginning and ending sound to read unfamiliar words. She reminds them that good readers always think about what makes sense, emphasizing the meaning cue.

Model Lesson ~ Book Introduction: Jamie gives the gist of the story and then engages the students in conversation as she walks them through the story using the pictures and covering the text.

Reflection:  What are some of the strategies Jamie uses during the picture walk?

· While covering the text, the teacher tells the story and has the students repeat language structure they will encounter in the story.

· Jamie says, “The story says, ‘One day I went to the park.’  Say that with me.”  The students repeat “One day I went to the park.” 

· Jamie continues, “At the end she says, ‘It was fun’.  Say that with me.”  The students repeat, “It was fun.”

· She introduces the visual cues using the strategy predict and locate.

· Jamie says, “What would you expect to see at the beginning of the word park?”  The students respond.

· Jamie continues, “What would you expect to see at the end of the word park?”  The students respond.

· Jamie then asks the students to find the word park. 
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During Reading

Model Lesson ~ Guided Practice:  When George read, “I went fun at the park.”  Jamie says, “Does that make sense?”  George recognizes it doesn’t make sense.  “What part doesn’t make sense?”  By rereading, George self-corrects and read, “I had fun at the park.” Jamie asks, “How did you know it was had and not went?” George responds that he looked at the beginning and ending sound.  Jamie praises George and verbalizes the strategy he successfully used.

Reflection:  Instead of telling the student the unfamiliar word, why is it important for the teacher to pause, prompt, and praise?

· Providing the unknown word immediately robs the child of the opportunity to try out the strategies he/she has been learning and demonstrate what they know.

· As demonstrated by Isis, many early emergent readers lack the confidence to even attempt to read unfamiliar words.  When the teacher pauses, she gives the child time to think and try out strategies. If the student is not successful at this point, the teacher can prompt or point out the error (“What do you expect to see at the beginning of played?”). 

· When praising, Jamies always says, “Good job.  That’s what good readers do,”  and she verbalizes the strategy the student successfully used.

After Reading

Model Lesson ~ Returning to Purpose and Strategy Focus: Jamie returns to the reading purpose and has George verbalize how he used the beginning and ending letters to read an unfamiliar word.

Reflection: What are the benefits of having George verbalize how he successfully used the focus strategy?

· It helps George to develop confidence.

· It reinforces the strategy he used.

· It builds Georges’s metacognition, or how he becomes aware of his own thinking.

· It helps the other students think about strategies.

Model Lesson ~ Interactive Writing:  Through questioning and discussion, Jamie leads the students to the sentence she has selected for the interactive writing,  “She played on the slide.”  

Reflection:  In interactive writing, it is important that students write the sentence correctly.  What prompts does Jamie provide to her early emergent readers to ensure that they will be able to correctly write the words in the sentence?

· Has students repeat the word

· Uses the word wall

· Has students practice the words in the practice space on the white board

· Reinforces good writing skills such as spacing, punctuation

· Rereads the sentence each time another word is added

· Uses Elkonin boxes 
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Model Lesson ~ Follow-up:  Jamie gave each student the cut up sentence,  “She played on the slide.” Students glued the sentence on a paper and drew an illustration.


Reflection:  What is the strategy focus for the upper emergent group?
· The strategy is to look for smaller words within unfamiliar words to problem solve at point of difficulty.

Model Lesson ~ Familiar Reading:  Although the video does not show the familiar reading portion of the lesson, the students did have the opportunity to reread previously read texts at the beginning of the guided reading lesson.  

Model Lesson ~ Fluent Writing:  The teacher selects the word some a high frequency word that appears in the guided reading text.
Reflection: What strategy does the teacher use to teach students to read and spell high frequency words?  

· The strategy is Look, Say, Spell, Cover, Write, Check, a multisensory strategy.

GUIDED READING

Before Reading
Model Lesson ~ Set the Purpose:  Jamie tells the students that good readers look for smaller words or familiar chunks (word parts) within larger words.

Model Lesson ~ Book Introduction:  Jamie presents a brief summary of the information contained in the text (meaning cue).  She then taps the students’ background knowledge by reinforcing that good readers think about what they already know about the topic before reading.  

Reflection:  How does Jamie focus students on the structure and visual cues?

· Structure Cues

· References table of content and chapter headings

· Visual cues 

· Spelling pattern in black /ack/

· Locate known words /have/ and /some/

· Predict and locate /colonies/

Reflection:  Note that Jamie spends approximately five minutes on the book introduction with the upper emergent group.  Why is it so important to spend time extending students’ background knowledge, especially when reading informational text?

· Hear the vocabulary they read

· Determine what students already know about a topic in order to bridge the knowledge gap between what they know and what they will encounter in the text

· Develop background knowledge for students with limited experiences with a topic or for English language learners

During Reading

Model Lesson ~ Guided Practice:  When listening to Aiden read, Jamie helps him to use the strategy focus when he says, “I don’t know this word yet.”  She asks him what he can do to figure it out.  Using the 3 PPP’s, Jamie pauses, while Aiden searches the word wall, but doesn’t find it.  He then recognizes to at the beginning of the word. Jamie verbalizes that he found the smaller word, praises him, and asks him to read to see if it makes sense.   

Reflection:  What strategy does Jamie use to record her observations during guided reading?

· Uses self-adhesive labels that she later puts in student assessment book

After Reading 

Model Lesson ~ Return to Purpose and Strategy Focus: Jamie has Aiden verbalize how he used the focus strategy, but first she has students locate the word in the text.

Model Lesson ~ Phonics – Word Work: Jamie has the students work with the /ack/ pattern.  She gives the students cut up letter cards that they use to make /ack/ words while she models, using the pocket chart.

Reflection: Note how Jamie gives students the opportunity to self-correct.  We see this when they are reading and during word work. This builds confidence and communicates the expectation that you can do it and I won’t give up you.
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Reflection:  What is the strategy focus for the early fluent group?

· The students are asked to use all of the fix-up strategies they have learned to cross check and confirm what they think is right. 

· Does it make sense?

· Does it sound right?

· Does it look right?

Guided Reading

Before Reading

Model Lesson ~ Set the Purpose: Jamie tells the students that good readers do three things when they read.  They think about what makes sense, what sounds right, and looks right when they read.

Model Lesson ~ Book Introduction:  Jamie presents a brief summary of the information contained in the text (meaning cue).  She then taps the students’ background knowledge by reinforcing that good readers think about what they already know about the topic before reading.  

Reflection:  How does Jamie focus students on visual cues?

· Structure Cues

· She has the students repeat language to reinforce the structure of language.

· Visual cues 

· Smaller word in larger words /tentacles/  

· Predict and locate /tentacles/ and /danger/

Reflection:  Why is it so important to spend time extending students’ background knowledge, especially when reading informational text?

· Hear the vocabulary they read

· Determine what students already know about a topic in order to bridge the knowledge gap between what they know and what they will encounter in the text

· Develop background knowledge for students with limited experiences with a topic or for ELLs


Reflection:  What is the strategy focus for the fluent group?

· The strategy is using text features to better understand the text.

Model Lesson ~ Familiar Reading:  Although you don’t see the students engaged in familiar reading, we hear Jamie say, “Put your book baskets under your chairs.”   
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Model Lesson ~ Fluent Writing: Jamie selects the word about a high frequency word that students need to be able to read and write.

 Reflection: What strategy does the teacher use to teach students to read and spell high frequency words?  

· The strategy is Look, Say, Spell, Cover, Write, Check, a multisensory strategy.

GUIDED READING

Before Reading

Model Lesson ~ Set the Purpose:  Jamie has the students focus on the text feature, labels, to help them read.

Model Lesson ~ Book Introduction:  Jamie presents a brief summary of the information contained in the text (meaning cue).  She then taps the students’ background knowledge by reinforcing that good readers think about what they already know about the topic before reading.  

Reflection:  How does Jamie focus students on the structure and visual cues?

· Structure Cues

· Text feature - labels

· Visual cues 

· Locate little words or word parts in bigger words /burrows/

· Predict and locate /permanent/ and /burrows/

During Reading

Model Lesson ~ Guided Practice: Jamie notices that Kyle is not reading the labels when reading the text.  She prompts him to read the labels to see what new information he can learn.

Reflection:  How does Jamie prompt Kyle to self-correct the miscue /slick/?

· Find the word slick that you read.   She prompts, “Good readers make sure  - -“   at which time Kyle self-corrects and says /silk/.  
After Reading

Model Lesson ~ Return to Purpose and Strategy Focus:  Jamie has the students verbalize how the text features help them better understand the text.

Model Lesson ~ Follow-up:  The students had previously charted what they knew about spiders.  As a follow-up to today’s lesson, they completed the chart by adding what they learned after reading the text.


Section I:  Instructional Procedure for Guided Reading

Section II:  Differentiating Instruction

Section III:  Ongoing Assessment and Record Keeping

Section IV:  Managing the Balanced Literacy Block

Closer Look





The purpose of Elkonin boxes is to teach students how to write new words by recording the sounds that are heard in sound boxes.  When using the Elkonin boxes it is preferred that the student write the letters in the boxes.   














ESSENTIAL QUESTIONS FOR VIEWING





What is the instructional procedure for the guided reading lesson?


How does the teacher extend literacy skills through interactive writing, word work, and writing in response to reading?


What strategies does the teacher use to set the purpose for reading and to provide strong book introductions?


How does the teacher collect and use data as part of the guided reading lesson?























Closer Look





The strategy focus is taken from the Lesson Goals, found in the Guided Reading section of the first quarter instructional guides. These goals describe the behaviors in reading, writing, and word work that should be evident at the various reading levels of the four stages of reading.








EARLY FLUENT STAGE


Text levels 10-16





Early fluent readers are learning and practicing the following concepts and skills:


Controlling early reading strategies on unfamiliar text


Reading with fluent phrasing


Self-monitoring to confirm or clarify understanding


Self-correcting at point of difficulty


Analyzing new words and cross-checking them against meaning and structure


Reading silently 


Demonstrating comprehension through oral and written responses








Closer Look





Oral language development is a critical component of book introductions, particularly for English Language Learners (ELLs).  Activating and extending background knowledge provide skills necessary to successfully read and comprehend the text. 





EARLY EMERGENT STAGE


Text Levels 1-3





Early emergent readers are learning and practicing the following concepts and skills:


Learning about books


Controlling early reading behaviors of directionality, one-to-one matching, and beginning to build a bank of high frequency words


Developing letter knowledge


Beginning to use strategies for meaning and syntax (grammatical structure of sentence)


Demonstrating comprehension by restating ideas from the text











�














Closer Look





With early readers, structure cues deal with the structure of the language or semantics.





As the student becomes a more proficient reader, the structure cues address unfamiliar grammatical structure and/or the structure of the text itself, i.e., text features or text structures. 











FLUENT STAGE


Text levels 17-20





Fluent readers are learning and practicing the following concepts and skills:


Automatically reading with phrased fluency


Reading text independently and silently while reading for meaning


Successfully integrating reading strategies and using flexibility in checking one’s reading


Approaching a variety of genre with confidence


Demonstrating comprehension through oral and written responses that reflect application of strategies








UPPER EMERGENT STAGE


Text levels 4-9





Upper emergent readers are learning and practicing the following concepts and skills:


Controlling early strategies on longer amounts of text


Increasing competence in reading fluently


Recognizing error closer to point of difficulty


Self-correcting and cross-checking one source of information against another


Demonstrating comprehension by retelling what was read








Closer Look





While students are engaged in familiar reading, the teacher may use the time to quickly check on other students engaged in independent practice or center work.














Closer Look





Thorough preparation and organization on the part of the teacher is required for effective guided reading instruction.  We see this in Jamie’s classroom organization, material preparation, and her familiarity with the texts and knowledge of her students’ strengths and needs.








Debriefing





The debriefing is a discussion of the lessons featured on the video with the teacher, a balanced literary specialist, and a staff development specialist.  It is divided into four sections and focuses on the essential questions posed at the beginning of the video.























Closer Look





Teachers make hundreds of instructional decisions every day.  Jamie, faced with a time constraint, chose to skip the familiar reading and fluent writing and move directly to the book introduction.  
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