Reading/Language Arts

Small Reading Groups:

Strategies for Success - Grades 4 and 5
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Purpose of the Video

The purpose of this video is to provide a forum for professional dialog among colleagues regarding effective small group reading instruction in grades 4 and 5. 

Intended Audience

· Novice classroom teachers

· Teachers committed to:

· Increasing the effectiveness of small group reading instruction

· Developing their understanding of effective reading instruction

· Validating their instructional practice

· Reading specialists and staff development teachers responsible for coaching teachers as they plan for the implementation of effective small group instruction in Grades 4 and 5

· Principals committed to increasing their knowledge of effective small group instruction

Overview

This DVD showcases a series of strategies that increase comprehension, promote reading proficiency, and build success for our students. The DVD is purposefully formatted to show one reading group rather than an entire class environment.  

Three instructional specialists assume the role of the classroom teacher as they instruct students in a small reading group setting.  The instructional specialists begin by discussing the importance of small group reading instruction and factors to consider while planning.  They model strategies teachers can use with students before reading, during reading, and after reading.  The DVD provides suggestions for how to organize and successfully implement small reading group instruction.  
Highlights

This DVD is divided into five sections: How to Make Small Groups Successful. Before Reading Strategies, During Reading Strategies, After Reading Strategies and Closure: Why Small Group Instruction. 

· How to Make Small Reading Groups Successful

· Model-Coach-Apply Instructional Sequence

· Differentiation

· Before Reading Strategies

· Scaffolding & Front Loading

· Anticipation Guides

· Definition & Concept Maps

· Vocabulary

· Story Map

· During Reading Strategies

· Use of Manipulatives

· After Reading Strategies

· Visualization

· Inferencing

· Partnering

· Summarizing

· Checking for Understanding

· Literature Circles

· Why Small Group Reading Instruction?

Points to Consider
It is important for teachers to understand that using longer text, novels, or sections of text may span multiple days and require that the before, during, and after reading process be cyclical and recursive.  Some of the strategies used before and after reading can be revisited at different points in the process.  For example, story maps can be introduced before reading and carried through to after reading.  Vocabulary should be developed throughout the reading of text as part of before, during, and after reading.  The during reading section of the DVD is brief because students in the upper grades typically engage in the during reading process independently. 
All of the techniques and strategies demonstrated on the DVD can be located in the MCPS Reading/Language Arts Instructional Guides and in professional resources located at the school.  A bibliography of these resources is included on pages 148 and 149 of the Grade 4 and Grade 5Appendices.  Another excellent resource available in the professional library at each school is When Kids Can’t Read, What Teachers Can Do by Kyleen Beers.

Facilitating Viewing

Reading specialists and staff development teachers serve as valuable resources for teachers as they develop and refine their skills in implementing techniques and strategies demonstrated on the DVD.  It is recommended that fourth and fifth grade teachers view and discuss the video in collaboration with the reading specialist and/or staff development teacher. The video is approximately 45 minutes long. It is suggested that a specified portion of the video be viewed once in its entirety and then again with stops at predetermined points for teacher discussion and teacher reflection.   The timing for each section is as follows: 
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Section 1 - How to Make Small Groups Successful   - 10 minutes

Section 2 - Before Reading Strategies - 12 minutes

Section 3 – During Reading Strategies - 4 minutes

Section 4 – After Reading Strategies – 14 minutes

Section 5 – Closure: Why Small Groups- 2 minutes

Prior to viewing, ask teachers to preview the lessons from the instructional guide and, if available, the texts used.  The lessons demonstrated can be located in the Small Group section of the Reading/Writing/Language Arts Instructional Guide Grade 5 Quarter One.  

· [image: image6.wmf]Lesson 8, Understanding the Setting, page 250, using the text Fly Away Home by Eve Bunting; Lesson 27, 

· Lesson 27, Historical Fiction Novel Study, The Sign of the Beaver, page 364

· Lesson 17, Summarizing Informational Text, page 332, using Amazing Animals, National Geographic Reading Expeditions, level T-U.  

· Vocabulary lessons in the Grade 5 Quarter One instructional guide. 

Reading Specialists and Staff Development teachers should anticipate the needs of the 4th and 5th grade teachers as they consider a variety of viewing options.
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[image: image8.wmf]Use two viewing sessions to view and discuss the entire DVD.  The   first session could focus on: How to Make Small Groups Successful and Before Reading Strategies.   The second could focus on During Reading Strategies, After Reading Strategies, and Why Small Group Reading Instruction.   

Provide teachers time to delve more deeply into before, during or after strategies by viewing each section separately.  Allow time to discuss the strategies and consider the implications for current classroom practice.

View and discuss Individual topics within each section, such as differentiation, use of anticipation guides, or summarizing, in isolation in order to reinforce specific strategies. 

Using the Viewing Guide

The viewing guide is organized in three sections to support discussion and reflection.













 SECTION 1: HOW TO MAKE SMALL READING GROUPS SUCCESSFUL
This section presents important information for teachers to consider as they plan for small reading groups. The information includes establishing groups, choosing the right text, planning appropriate lessons, setting up routines, and organizing independent work.  Model-coach-apply and differentiation are demonstrated. 

· Planning for small group instruction should consider each of the following:

· Timing

· Limit lessons to 20-30 minutes 

· Meet with at least 2 groups daily.

· Grouping Students and Selecting Text based on students’ needs.

· Select text at the appropriate instructional level.

· Use the text to teach a selected skill or strategy.

· Be Flexible and Adapt Focus

· Select a lesson based on students’ needs.

· Adapt the lesson to meet the needs of students.

· Adjust the lesson based on observations of students’ understanding.

· Group Management

· Develop  routines

· Plan independent work

· Writing assignments



· Independent reading and Partner reading

· Response journals

· Follow-up Assignments (comprehension and vocabulary related to the section) 

· Spelling

· Model-Coach-Apply is an instructional sequence that allows teachers to think aloud as they model the skill or strategy focus of the lesson. 

· Having students double underline the details after the teacher models releases more responsibility to the students.

· Reviewing think-alouds by explaining the steps taken during a modeling helps students understand what took place during the model.  

· Modeling how to infer the meaning of the word shambles by using information from the sentence shows students how to use the strategy during reading.  One scaffold used is having students work together to determine the meaning of a different word.

· Differentiation can take place in the process as well as the content to meet the needs of each student.
· Responses can occur in different ways within the group.

· Speaking with a partner

· Responding in writing

· Writing in a journal

· Tailor your questions to each student’s needs.

· Use student data to determine needs.

· Scaffold instruction based on individual needs within a group.

· Writing for one student who has writing difficulties enables the student to participate in the lesson that s/he might be unable to otherwise.

This section introduces an array of strategies that can be used before students read the selection.  Teachers need to consider behaviors students exhibit that dictate the use of each strategy and how many strategies to use within each lesson to accomplish the purpose of preparing students to read the selection. 

· Scaffolds are the supports teachers use to prepare students for reading. 

· Previewing the text.

· Building vocabulary that may be difficult in the text.

· Modeling techniques for figuring out unknown vocabulary.

· Using context clues

· Using base words

· Words and word meanings they already know

· Using a glossary

· Meeting with individual students before meeting with the group.

· Meeting with students after teaching the lesson to reinforce some of the information.

· Frontloading using an Anticipation Guide helps students to better understand the text.

· Working through an anticipation guide with the students scaffolds their learning.  Anticipation guides help readers establish a purpose for reading. They help students predict what the story might be about.

· Every pupil response (agree or disagree cards) involves all students in the learning process.

· Definition (Concept) Maps are graphic organizers that help students understand vocabulary.

· A concept map ensures that students have a complete understanding of a word that is central to understanding the book.  It is not appropriate for all words to be explained with a concept map.

· Vocabulary should be addressed before, during, and after reading.

· Helping students use parts of words to determine the meaning of words in the text provides a strategy they can use during reading.  Making associations between words (prefixes and suffixes) and providing students with the image of a crunching bug to help solidify their understanding of the words in the text.

· Using the VOC strategy helps students unlock the meaning of unknown words using context clues.

·  The teacher uses students’ samples to illustrate the strategy.

· Working with partners helps students practice a strategy before being asked to use it independently.  

· Graphic Organizers may be used to help students structure their thinking and make their thinking concrete and visible.

· Reviewing story elements of a previously read book helps the students activate their background knowledge about the importance of story structure to plot development.

This section illustrates the use of manipulatives during reading. Students at this level typically read the assigned text independently while teachers work with other groups of students.

· Manipulatives help students interact with the text as it relates to the lesson focus.  They help students actively engage in the text by using multiple learning modalities and providing reinforcement of the lesson focus.

· Index cards help coach students in the skill or strategy that is being taught.  This is a scaffold that helps students remember what they are focusing on.

· Sticky notes are used for a variety of purposes to:

· Identify questions while monitoring reading. 

· Mark interesting or unknown vocabulary.

· Remember the point in the story where they made an inference.

· Identify specific details in the book.  

· Mark places in the text to return to after reading to record thoughts (this avoids the interruption of the flow of reading).  

· Dry Erase Boards enable all students to respond to a question.  Students are better able to remember and share their thinking when they have a record of it.

· Charts are used as a reference during the small group session and serve as a record of important things to remember during reading.
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This section exhibits strategies that teachers can use after reading to check for understanding.  It provides a model of how to divide summarizing into small pieces to help students learn the process of summarizing.   It also shows different types of responses that can be employed after reading.
· Inferencing helps students go beyond what is directly stated in the text.

· Using a graphic organizer helps students keep track of their thinking as they make inferences about the character’s feelings.  Students focus their thinking on what they learn about the characters.

· Visualizing enables students to create images based on information in the text.

· Visualizing an unfamiliar setting by using drawings helps students understanding the setting.

· Partnering engages all students in the learning task.

· Working with partners helps students discuss what they remember about the book in a risk-free environment.

· This creates a safety net for students who may feel insecure about sharing.

· Students listen to each other in order to clarify understanding or stretch their thinking.

· Teachers need to remember to be strategic when partnering students so all participate and learn.

· Summarizing is a difficult skill that has many steps.

· Many scaffolds are used to break down the complex task of summarizing to help students learn what is important to include in a summary.  Discussion helps students share information they remember from the text.  Then students are guided to focus on important parts of the text. A graphic organizer is utilized to help students organize their thinking.  Sentence strips are used to help students list supporting details.  Sorting information helps students get ready for the final summary.

· Checking for Understanding is critical for planning.  A variety of techniques can be used to check for understanding: anecdotal records, journal writing, discussion, agree/disagree cards, and exit cards.

· The teacher prompts students to use a graphic organizer so they can articulate their understanding and retelling of the story.  The graphic organizer scaffolds student learning.  

· Exit cards quickly assess what each student has learned from the lesson.  This information will help to determine which students may need reteaching and which students may understand the concept that was taught.

· Whisper Cards allow students the safety of one-on-one with the teacher as they share their ideas about the text.

· Mad Minutes are used to help students prepare for oral discussion.  Students work independently, then with a partner, to focus in on specific details of the text.  This will help all students feel more comfortable when it is time to discuss the text.

· Talking Cards ensure that no one student monopolizes the discussion.  This helps to monitor student participation in the lesson. 

· The Fish Bowl strategy is used to randomly choose a student to respond to a question.  This holds all students accountable for the task.

· Students respond in writing and this data is used to plan instruction.

Literature Circles

· Literature Circles enable students to share thoughts about texts with their peers.

· Students read and discuss different aspects of a common text.

· Students are provided opportunities for free talk and extended thinking.

· Information or literary texts can be used.

· Students can challenge each other’s ideas.



The closing segment of the DVD emphasizes the value of Small group instruction and discusses why it is an important component of literacy instruction.

Small group instruction:

· Attends to students’ individual needs

· Provides opportunities to focus instruction on student needs and see how they progress over time

· Supports the struggling reader by targeting instruction

· Enriches and extends more able readers by targeting instruction






Managing small group reading instruction is critically important to the reading success of students.  Consider the following focus questions when discussing how to plan small group instruction:
· What factors should be considered when planning for small group instruction?

· Why is it important to have meaningful work for other students while the teacher is working with small groups?

· What group management routines should be in place to ensure successful small groups?

Model-Coach-Apply is the instructional sequence that is used to ensure student success.  Consider the following focus questions when discussing Model-Coach-Apply:
· What components are included in the Model-Coach-Apply instructional sequence?   

· Why is it important to use Model-Coach-Apply as an instructional sequence?

· How does using Model-Coach-Apply prepare students for success?


Differentiation enables teachers to target instruction to meet the needs of all learners. Consider the following focus questions when discussing differentiation:

· Why is it important to think about differentiation?
· What strategies can be used to differentiate small group instruction?

Before reading strategies set the students up for success when reading the text. Consider the following focus questions when discussing before reading strategies: 

· How can a graphic organizer be effectively used before reading?
· What strategies should teachers use to ensure ownership of vocabulary words?
· How can teachers use what they observe about students to plan instruction?
· What evidence of effective planning and preparation for the delivery of the lesson is apparent in the DVD?
· What should be considered when deciding which before reading strategies to employ?  
· How were the lessons adapted to include vocabulary lessons from the instructional guides? 



During reading strategies help students know when to problem-solve and engage with the text.  Consider the following focus questions when discussing during reading strategies:

· How does information from the students’ sticky notes facilitate group discussion and inform instruction?

· How do manipulatives promote student interaction with text?

· How can teachers use manipulatives to target students’ thinking on the Essential Question as they read?
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After reading strategies provide opportunities for clarification, discussion, and checking for understanding.  Consider the following focus questions when discussing after reading strategies:
· Discuss several different methods of checking for understanding.  What are the advantages of each?

· Why is it valuable to use different student groupings within a small group?  What are possible considerations when assigning student groups?
· How do literature circles foster in-depth analysis of books and greater student interaction?
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Consider the following focus question when discussing the entire DVD:

· What are the important messages that are delivered through this DVD?  
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Small Reading Groups – Strategies for Success

Grades 4 & 5
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ESSENTIAL QUESTIONS FOR VIEWING





What do teachers need to consider when planning small group instruction?


How can teachers differentiate instruction within a small group?


What strategies can be used to actively engage ALL students in the learning process?


What adaptations can be made to the lessons from the instructional guides to meet the needs of the students?























section 4: After REading Strategies





�





section 1: How to Make Small Reading Groups Successful








section 3: DURING REading Strategies





section 5:  Why small group reading instruction?





section 2: Before REading Strategies








REFLECTION 


AND


DISCUSSION








This segment provides specific references in the Grades 4 & 5 Instructional Guides and Appendices. 





This segment of the viewing Guide provides questions and graphic organizers to guide viewing discussion.





section 2: Before REading Strategies





section 3: DURING REading Strategies





section 4: After REading Strategies





section 5: Why small group reading instruction
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Closer Look


Reflection after reading allows students to discuss what they have learned, provides opportunities for students to extend their understanding, links their prior knowledge to new concepts and information from text, and helps them make connections. 








Closer Look


The overall goal of reading instruction is to develop strategic and independent readers who construct meaning when reading a wide variety of texts for different purposes.  The expectation is that students in each grade will read grade level appropriate text fluently with evidence of comprehension.  





Closer Look 


Small group reading instruction is the context in which a teacher supports each reader’s development of effective strategies for processing text at increasing levels of difficulty so students can become competent, strategic readers. 





Closer Look





Literacy learning requires that adequate instructional time be devoted to developing readers and writers.  The daily schedule must reflect a commitment to whole and small group instruction.
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This segment of the viewing guide summarizes the content presented in each section of the DVD.
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REFLECTION AND DISCUSSION 














Closer Look


Small group time provides a time for students to converse with the teacher and others without fear of rejection and creates an atmosphere where all students can participate. 





Closer Look


Students at all levels need rich book introductions.  A book introduction need not address all three cueing systems for upper grade level readers, but should focus on the cue(s) that provides the necessary scaffolding for students.  When planning, teachers need to ask themselves: What will my group of students need to know about this book that will help them during reading. 





Closer Look


Role sheets scaffold students as they discuss text.  As students become proficient in their discussions, role sheets are phased out.





Discussions can be focused based on teacher requirements or students’ ideas.
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