Reading/Language Arts 

Standards-based Curriculum Reform

Components of Balanced Literacy: 

Guided Reading Instruction

Grade 3, Volume II

Viewing Guide


I.  The Instructional Procedure for Guided Reading 

PLANNING

The teacher identifies the enduring understanding, essential question, indicator, and strategy focus from the MCPS instructional guide, based on the reading purpose for the quarter.  An appropriate text is selected, based on the instructional level of the students.

BEFORE READING
Essential Question:  The teacher asks the essential question and explicitly states the strategy focus.

Set the Purpose:  The teacher states the purpose for reading.

Book Introduction:  The students are given the information they need to be successful when they read.  The book introduction addresses the three cueing systems:  meaning, visual, and structure.

· Introduce the title and author.

· Meaning:  The teacher shows the book, tells the title, and gives the meaning statement that represents the gist or summary of the book. Students’ background knowledge is activated.  Important concepts are addressed.

· Preview the text.

· Visual:  The teacher addresses vocabulary instruction by introducing words from the text that students may experience difficulty decoding accurately or correctly.  These words always are taught by reading them in context.

· Structure:  The teacher builds/activates students’ background on the structure (print layout, text features, genre characteristics, organization).

· State instructional focus or strategy.
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During Reading

Model strategy:  The teacher models the selected strategy by thinking aloud.

Guide/Coach

· The students are guided in applying the strategy.  The teacher asks the students to silently read an appropriate section of the text, whatever portion supports the meaning and the strategy application.

· The teacher may monitor the reading fluency or accuracy of one or two students as the others read silently.

· The teacher discusses the strategy, keeping the essential question in mind.

· The teacher asks effective, strong comprehension questions throughout the lesson.

· The teacher supports the students with the new vocabulary and other unfamiliar or unusual vocabulary.

Apply

· Once the teacher is confident that the needed strategies are in place, the students will read the text.

After Reading

Return to Purpose and Strategy Focus:  The teacher restates and discusses the reading purpose and strategy focus with the students, or the teacher may ask a student to restate the reading purpose and strategy focus by saying, “What was our purpose for reading this selection?”

Discuss the Story or Text:  The students return to the text to locate information and support or confirm the answer to specific questions, keeping the strategy focus in mind. 
Checking for Understanding:  The teacher checks for understanding by returning to the essential question and having the students answer it.
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Follow Up:  Students apply the strategy independently on the remainder of the text or on a new text.

Possible Word Work Focus:  (probably at a second session)

The teacher returns to the text to locate a specific word study focus and, using chart paper or a whiteboard, shows students what is causing a problem, or introduces a new word-level skill.

· Students practice on whiteboards.

· Students return to the text for re-reading and application of the skill.

II.  Viewing the lesson
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Reflection:  How did Regina determine the focus of her lesson?

· Regina introduced the concept of plot during her whole group lesson when she read Brave Irene, by William Steig.
· Using formative assessment, she determined that the students needed reinforcement of this concept.  She selected the lesson from the 3:1 instructional guide using Hot Air Henry, by Mary Calhoun.
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Reflection:  Why is it important to begin the lesson with the essential question and purpose for reading?
· Beginning a lesson with the essential question and purpose for reading provides clarity and explicit focus for both the teacher and the students.

Reflection:  How does Regina’s book introduction support the success of her students?

· Regina’s book introduction supports student success by addressing the three cueing systems.
· Meaning:  Regina gives a brief summary of the story.  She builds students’ background knowledge by addressing key concepts.

· Visual:  Regina introduces vocabulary in context to support student’s fluency and comprehension.
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· Structure:  Regina explains that the story is written as a personal narrative from Henry’s point of view.  She shares with the students that Henry refers to his owner as “the man.”

Reflection:  How does Regina support her students in identifying the parts of a plot during reading?

· Regina reintroduces a story map graphic organizer in which the elements of plot have been identified. 

· She models and guides students in reading and identifying the problem, events, and solution.  
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Reflection:  How does Regina monitor student fluency, comprehension, and application of concept of plot?

· As students read silently to practice the application of the concept, Regina meets individually with two students to monitor for fluency and check for understanding.  
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Reflection:  How does Regina meet the challenge of providing adequate time for the students to finish reading, identifying the elements of the plot, and completing the graphic organizer?

· After the students read the selected portion of the text, Regina checks for understanding by revisiting the essential question.
· Students are directed to return to their seats to finish reading the text and identifying the elements of the plot.
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Reflection:  How does Regina check for understanding when the students return to guided reading on the second day?

· Regina discusses the elements of plot by having the students revisit the text to share passages they identified while working independently.
· While working with the students, she continues to model and think aloud.
· Regina restates the purpose of the graphic organizer.
· She checks for understanding by asking the students to complete an exit card that addresses the essential question.
III.  Debriefing the Lesson
Section I:  Lesson Reflections

Section II:  Monitoring Student Progress

Section III:  Planning for Guided Reading Instruction

Section IV:  Managing the Balanced Literacy Block

Closer Look





In order for teachers to have the opportunity to meet with 3-4 guided reading groups a day, it is necessary to keep the length of each group to approximately 20 minutes.  This may necessitate a guided reading lesson spanning two days.





ESSENTIAL QUESTIONS FOR VIEWING





What is the instructional procedure for the guided reading lesson?


How are data collected and used as part of guided reading instruction?


How does the teacher effectively plan for guided reading instruction?


What are effective procedures for managing the Balanced Literacy classroom?























Closer Look





When discussing the plot of the story with students, it is important to remember that there are sub-problems that contribute to the larger problem.  Teachers need to validate student contributions of these sub-problems.





During Reading


The teacher models the concept by thinking aloud. She guides and coaches the students as they begin to apply the concept of plot.  








Closer Look





Planning:


Whole group lessons are determined by following the sequence in the instructional guides.  These lessons are taught whole group in order to assure that all students are introduced to the grade-level indicators.





Guided Reading Instruction is differentiated using appropriate leveled text that meets the assessed needs of students.  It is important to remember that the text is just the tool for teaching the concept/skill/strategy.


Instruction may be the following:


the guided reading lesson related to the whole group lesson


reteaching of a previous lesson not yet mastered by students


word work  








�














Closer Look





With early readers, structure cues deal with the structure of the language or semantics.





As the student becomes a more proficient reader, the structure cues address unfamiliar grammatical structure and/or the structure of the text itself, i.e., text features or text structures. 





Vocabulary instruction is always addressed in the before, during, and after portions of a guided reading lesson.  The visual cue is part of the vocabulary instruction in the before portion of the lesson. Vocabulary that is central to the key concepts in the text also should be introduced before reading the text.  (For English Language Learners (ELL), this needs to be concrete.)











After Reading


The teacher restates the reading purpose and strategy focus and checks for understanding.





Before Reading


The teacher asks the Essential Question, sets the purpose for reading, and gives a book introduction.





Closer Look





Thorough preparation and organization on the part of the teacher is required for effective guided reading instruction.  We see this in Regina’s classroom organization, material preparation, familiarity with the text, and knowledge of her students’ strengths and needs.








Closer Look





When working with ELL students, further support for understanding concepts and vocabulary may be appropriate.  Teachers may need to provide pictures, models, diagrams, etc., to enhance their students’ understanding.





Debriefing





The debriefing is a discussion of the lesson featured on the video with the teacher, the reading specialist, a balanced literary specialist, and a staff development specialist.  It is divided into four sections and focuses on the essential questions posed at the beginning of the video.




















Closer Look





During individual conferences, teachers have the opportunity to gather formative data on students.  These data may be running records, anecdotal observations, or teacher checklists.





Closer Look





Students should revisit the text to locate and cite information for specific questions.  This allows students the opportunity to read portions of the text aloud for an authentic purpose. Students may summarize the text thinking about the main idea(s), identify the important details and group like ideas together to identify the main idea(s), and relate the main ideas to understand the author’s message.  The author’s message will act as the topic sentence for the summary.
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